>

DOCUXEET RESUEZ

ED 12% 872 ) ) . . . SO 0097199 .
AOTHOE Festa, Dominick 2. , ~ O )
TITLE Utilization of Selected S’nulatlon cSames to Poster

;nprovad 2ttitodes 2mong 11th Grade Students Engage&
in the Study of Social S udies.

PY2B DiTZ ) ¥ar 76

FOTZ ' 177p.; Ed.D. D’ssef'atﬂon, ¥alden Gnlverszty
£DES PFICE . _EXP-$8.83 HC-$10. 03;Plus Postage.
DESCRIPTOES "ttzitude Tests; Change Agents, *Changing Attltude5°
» . *Classroom Games; Doctoral Theses; Grade 11; Prograa
\ Lesignr; Questionnaires; Secondary'iduc@t10n°

*Sinmulation; Social Science Fesearch; *Social
Studigs; *Stadent 2ttitwdes; Teaching Tecﬁhtgges

~.

S ~ . « Lot

LBST=ACT

S p*o;ect to aeternlne +the effectiveness of a.progras

'aeslgned to create pore positive attitudes azong students studying

'soc1al studies through use of s-nnlat-on games is described in this

_alssér,atﬁon. ~“he purposes of the project were to describe the design
and ipplementatior of a plan -for such a program and to detersine
vhether sirulation games could bring about greater student interst
and motivation for secondary students of varying abilities. The
dissertation cortains a review of Jthe literature, methodology of the ’
study, discission about sigulatich’ ganes, presentation and analysis
of the data,. ard .conlusions and implications: Ozne hnndred 11th-grade
students, fros Elasford, ¥ew York, were tested uszng five simulation
gaaes--"1781," “Democracy,® "Inter-¥ation,"™ "Hat in the Ring,” and

‘"Tne Union Divides". Data for the project 1nclud°a responses to _

-

vy-u;ux* -mﬂest‘* =

written reports, amd st udent r=cords. Res¥lts suggest that sznulation
gares do enhance student interest and do produce more positive
"attitudes. toward the social studies. Because the extent to which
attitude changas vere due solely to the simulation games.was not
established, it was concluded that no single factor assoc1ated wvith
‘changes ir classrooe msethodology could be jdentified. as having
greater influence on attitudes. The dissertation includes an
extensive blbllography. (Author/HD)

e

~ 4 . .

-

**%&********************* ********************************f*********#***

““Decuments acquired by ERIC include many informal unpublished - *
materials not available from other sources. ERIU makes every effort *
to obtain the best copy availableé, 'Nevertheless, 'items of marginal *-
reproduc1bilmty are often encountered -and this affects the quality

~

zospons;ble .for the quality of the original docunment., Reproductions

supplied by EDRS are the best that can be made from thé*orlglnal
**g***#*******************************************#******************

7 e . ~ 3 e

*
*
*
*
*_of the microfiche and hardcopy reproductions ERIC makes available
*
*
%

%
#*
via the BERIC Document Reproduction Service (2DRS). EDRS is not *
%
%
%




"’ - ' = 7{‘} ’ P I . 7';‘, - ) P - -
fi’ I > . = T Tus cErssTmENTOEMEM T . .
: i ’ .- - LOTCETION & WELFARE ,‘

’ . P - . - NETIONLL ISTITUTECF  _
’ v - B . - £OUCA ‘
- - . ~ Teth DOCOWMEWT waS BEEX R :
- - 1 DUIED EXACTLY L3 RECEWED gn‘i' .
% . .~ R - N e 7 PES 0N DR ORLRNIIATION ST 0.~ S
- : o EINC LT POWNTION v -Ew DR OPIMGONS.
- . - .* . i STETED D0 MOT NECESSARE Y REPRE |
- \ SENTTEE L5 RATOORLL NSTSTUTEOF
. [dad EDoCLT O PUL TIOK OR POLALY
< * ’ s - . -
OTILIZATICN QOF SSLECTED SIMULATION GA{ZES . .- . e
R 70 FOSIZR IMPIOVED ATTITUDES AMRNG ot . |
1ith GRADZ STUDEINTS ENCGAGED IN. ’ . ;
N THE STUDY OF SOTIAL STUDIZS - :

v Dodfnick A Fesca

~

B.5.S., John Carroll Ialversity, 1954

- bl
i M.A.,, Teacher's Colleze, Coluxble University, 1963 . ) -
. ' - - .-
Professiohal Diploms, Teacher's Collegz, Coluambie Unjversigy, 1971 -

~

Barrvy H, Mix, Ed. D., Advicor
‘4ssistant Superintendent {or Instruction, Port Chester Schools
Port Chester, New York .

. ’ ° - : .
. A Project Sudbnirted in Pavrisl Fulfillaent of oo S
Toe Fequirvments for the fieiree of e P
Inctor of Zducaticn i v

Waldoy mitersity
Mezren, 1376 ] .

2 ' . ‘ . . '3 . -




]

4
STATEMENT OF THZ BROJECT 1
. ' i
° In this project, effort has béen wade ‘to determine the effecte, L ]

- '
¥ o ———

iveness of & yrogran designed to bring about more "positive attitudes

‘among student: engaged in the study of social studies. fﬁe specific

purposes of this project were to describe the design and iupkemenzation

of & plan to impfove social studies instruction using siculation gazes -

and determine Shether simulation games could bring about greater studeat
. interest a;d motivation for secondary students of varying a?ilities. .
. - PROCEDURE . . ' . .

A toral of’ohe hundred students represeuting the encire 11th

grade pOpulation at Alexanﬂer Hamilton High School, Blmsford New szk,
studied the regularly prescribed social studies course using Eive

'c

simulation gamea ag a primary learning source. “The games were,used

.

‘ during ' pctied oi,tw:ﬁty'uccks, The students were divided into five

classes; class sizgé‘ranged Betweeg sixteeﬁ and twenty-five students. >

The sources éf’dgta inciudéd responées to opinion~type. -
questionnaires by pértic;paging students, teachers, and parents. In
- _' . addition, féacﬂef observations, interviews, writtea-reports, ‘and
. student records were compiled. ' . | . )
'x?jor ét?ention was focuseq on studenq attitudes, achievement,
;utcomg of‘objectives, and teéching-learning techniques. Alihough the
- ;o&gse requireqents'vere similar to those found in any New York State ]

l;th ﬁear social studies syllabus, the methadology employed was

distinctively different. Scheduling students for instruction and

g




A

.’ ’ .
yx‘ocedurez for class section _grouping were related directly to the

design described for ustng si:mlation gaves, JInstructionsal na:erialz

tmged froa the very simple to the co=plex and were chosen on ;he basis

of Jtudent interest _gnd rzlevance. -

.

- - -~ -—Essentisily, aimulation games vere intendec to provide :ppot-

tunities for unique kinds of self-initiated learnings whereby soéial

-

situations were replicated within the classroom. Tae teacher's role

4

vas to introduce the simulation, & course of events deterained by
existing social, economic, and political conditions. The students

were encouraged to asme resyonsibni:y for response: leading to

decision making. The realeworld cénflicts and problems thét arose ouf

’ -4

of the simulated mdels ptovided varietie: of ex_perimental learning

LY

intended to prepare the individual on the ktad: o£ ?e:sonal actions

he _would be taking thxoughou: nis llfen.ime..

CONCLUS IONS
LS ~ . ' ) . -
. 4
The study suggested that simulation games did enhance student <
r~ interest and did produce 'mor; positive attitudes towards the social

studies. ”Although no_t'every student had cleariy.discémible gains as
f . indicated by grades or teacher opinions, the project experience arrels:ed .
tl';e downward trend of negative student feelings about the social studies. .
To what extent c;hanges in attitudes were due solely to similation games

@ . isot establisheds It appears thaf no single factor associated with the

changes in classroom methodology could be identified, ‘£ having greater

influencc than any other, . ’
: o
' - Aypropriate teachirg methods and materials apecificany related

-

to individual netds in fulfilling course requircment‘l seemed esaential

- ERIC ' : - .
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to the tpcéux of the project. If the adxinistrative and instryctional T 4

variables described in 'thizaprojec: could be isplated:and studied, the J

writer beuevg's that sany more students could respond uore'posi:ively :
to the ctq&y of social studies. - - oo )
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Social scientists atre increasingly conscious of the néed for

T e
’

students to acquire developmental skills and genuine understandings

regarding man and soci?cy. nskills 1nc1ude ways of dealing\wtch

social studies as a field of study and with other people in 'human

-

association."l \\\z/- o .

Carpencer states that "future citizens must be made aware

)

of ‘all forms of persuasion and must know how to find facce and draw

(R |

vital conclusions. . . ﬁ"? As such, the neeqﬁis greac for Stud nts-

to develop skills necessary "for dealing with very difficuit prodle~

.
v

R 'matié situations quickly."3- -0 S

T o f',">'. ‘ TEachers of che social studies are concerned chac students . N

- -

may.not be receiving sufficienc craining “in making logical decisions . -

v

~ ':‘.,: or in bearing up co responsibilicies. : N

Thengp not learn persuasion-and negotiation §ﬂlls,U

.
- -

J

' ;;///) ' 1yohn. Jarolimek, "The Psychology of Skill Developmenc,"
‘Skill Development in Social Studies, ed. Helen MeCracken Carpenter ’ s
-(Washington D.C.: Nacional Council for the Social Studies, 1971),- o
p. 18. .o

S

o~ 2Helen McCradken Carpenter, “Skills for:Democratic Citizen=
.ship in the 1960's," Skill Development in Social Studies, ed. Helen

_ McCracken Carpenter (Washington D.C.: Natidnal Council for the‘-
_ Social Studies, 1971), p. l4. : ff -

31bid. : ‘ , P -
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bow to develo probiem solving strategies in comp icated - R
and changing situations, or how to organize grougs and

manage them effectively to accomplish a task, Yet these ) i -
are the very skills that young people will need when they” -
later move into cowplex and dynamic business and professional’
environments,l i - : .

. - It would be helpful to know a great deal more about . )
4 ) problem~-solving skills, about Iogical and critical - :

' thinkings and about those conditions of life that hinder =~ = - T
skillful thought processes.Z , : )

If, as Bruner suggests, "learning is based;on experiencing \ -

’

and d}awing conclusions based'on previous experiences,ﬁ3'it seems

clear why the effective teaching, of social studies is most difficult
} -

-wheneoniy traditional techniquesgfre used. Learning by doing, a method :

\ frequently used by teachers of mathemat;cs and science, is not a .

technique usually available in the teaching of sdcial studies.,

) "Another teaching technique is needed for the purpofe of motivating

-~

‘\students to ledrn as well as increasing their ability to-learn."“

During the‘past five.years especiaily, members of the admin-qs\\

s -

iktration pnd social studies departyent at Alexander Hamilton High o

oD A

School, Elmsford, New York, had expressed concern over the problems . >

associated with the teaehiqg of social studies. It was agreed that ’ //f/?j)

'aieernatives to claearoom'organizations,'methodology, and selection

-
- .

*

ljerry o Fletcner, "Evaluation of Learning in Two Spcial:
Studies Simulation. qiees," Simulation and Games, 11, ‘No. 2 (1971), .

259-60. g _ : “
i 2Helen McCrackep rpenter, "Skills for Democratic Citizenship ”:
in the 1960's," Skill Development in ‘Social Studies, ed. Helen McCracken:_ -
Carpenter (Washington D.Ces National Council .for the Social Studies,~¢

1971), p. 15. e v R R -~

-

. dJerome S. Bruner, The Process of Education (Cambridge' Harvard
University Press, 1960), p. 48,

4Bdwin Fenton, 'i'he New Social Studies (New York: Holt, Rinehart, :
and Winstgg_, 1967), PP 107-120 - . . o y

[ . v
Al




'\ . of teaching materials were essential if students were to respond more

|
{
|
|

a ; - ‘. . .- ) .

! positively to the study of social studies.

. ~ . -
*  The sotial studies department searched for alternatives to
‘classroom. instruction that would increase student interest and pers ' ' X

formance and, to a greater degree, gscertaiﬁ that worthwhile:objeétives “

£

were being rgached. ) . 2T B}
In general, changes refletted a greater use of multi-media -
resources and a greater emphasis on concept developzent. Insttuction 1

generélly remained centered around recommended:Néw York State sylla-

-

buseg_and locally prepared courséé of study.
) ~ALthough teachers were encouraged by improéegﬂstqdeﬁt
. aphievement,-proﬁlems persisted in advancing obportunities éon
séudents'to'ac;uire &l) skills needeé'to develop problem solving'
téchnidues and (2) greater\awareééss and perspec;ive of\yistorﬁca}

events, In addition, variocus attempts to.stimulate enrollment in

3

. soé;al studiés elective courses did not matexialize. .
) v It beca@e clear that a need existed for an adequate study -
Lo éhat wouid ll;eétigate procedures of teaching.more suited to they o ;
requireﬁgnts ;f studen£s~a:éigned to social studies claéses and that

would allow a more critical assessment of students for whom special *
- ' 2

T

. ' efforts were being made.

After -cdreful study, it was feit that simulation games were ' : .

' NN 5 va,iechnique thatvmight re;ult in4ipcreased studentlinterest; improved

¢

,student&understanding of social sﬁbdies, improved achievement, and an
DR e N,
effective means for improving student motivation.

s g * -t o~

- e . . 2 '

Simulation games are'among,ﬁgveral alternative.s;éteas
. -» : - .
: ) designed to improve the tILchiq”_ f social studies. Such games

' , . 13 : ' ';-




. ~
. attempt to %ive the studené\aléivid lifelike.experiencg that could

-

lead to some direct contact xith particular phenomenon being studied

* « N . .
.:> ] rather than just learning and\;alking #about™ it.. By neans of simu~
tation gazes, it may be possiblébfor & school to create a laboratory

approach similar to tﬁﬁ§ which noi exists-for’physics, chemistry, and d

1
;
;
1
;
3
E
1
i
i
biology.l : . \ o, - 4 1
Since all other "techniques an{ strategies in the ]

» teaching of social studies have not fully "turned the
student on," patticipation in simulhted learning activities
could provide a newv dimension in helping the student enjoy
and understand his social studies cosrses. It is a more -
humane way to teach.?

|
|

The Supervising Principal of the Elmsford Schools agreed to
suppo}t an action program involving the tekching of the social studies

Tnis study focuses-on the use of ected sirulation gemes as

and relating speciflcally to the use o7 S:Z;Iation games.,
* & technique for advancing the'study of sopiLl studies for students at
¢ . Alexander Hamilton High Schoél, Elmsford, New York. It is descriptive ¢

“

in nature. o S

¢ =

N . 1Jerry F. ;1etcher, "Evaluation'of Learning in Two Social
2 . Studies Simulation’ Gamesl" Simulation and Games, II No. 3 (1971),

'259 ]

.

! - . ;Geréid Thorpe, "A Brief Survey.of Researcﬁ in Learning
) Through the Use of Simulation Games,* High School Journal, VIL
‘Koo 3 (1971), 454, ) :

N i “ . .
v - .~ . . /

- ‘ ) Y
-
- - - .
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Chapter II

REVIEW OF THE LITERATURE .

This_ chapter £1rst-/revic;n how si:ndation gapes evolved to -
beeome s poten:iany viable oethod for teaching social studiede~
General resuréh aimed at j::rproving student attitudes tousrd social
studies is txtgined next. There follows & description of selected

prograns devoted to the use of simulation games in the classrooz.
L4
STMULATION GAMES: A RATIONALE FOR
mn«g.mmmc METHODOLOGY

-
-~
-

g

il

Play, according t&:Piaget, is an imaginary imitative activity

that serves ss & prmary sﬁ:ializing influence on children.l Play

becomes a gaze when fomal"ﬂies or constraints are :dded and 2

system o! revards or payo-f?%is present. Learning games are s modern

hybrid used by educators to, 1‘p mtivate students and mstill desired
,x....

&
»

behaviors. * ».?é' -

* J' 4 . .

.

Huizinga, in ht& clas;i;c book Homo Ludens, described man ks a

playing animal.z He suggesteéshat play is a type of self-conccived
° o

acy/ivity that needs little outslde justification ‘for its existence,

d. He speculated that nearly all

.

and thus brings about its own r

man's activiiies are related to pi

1'Jean Piaget, Six Psychological S:udiea (Mew York: Random &
}bu‘e’ 1967), Pe 89.

~ o, 0

2.:!ohn Huizsinga, Hoimo- l-.udens (.Baston; Beaeon Press, 1950). Pe 52.

&
5

- ' . o

\

[\
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-

7 -

According to his theory: _ ‘5 i - L7

"Man has forgotten that he is just playing somewhere .
in hi=s evolution and is desperately searching for'meening'
in dajly events, many of which have' no sighificance other
than their owa- existence. . ’ ‘

Berne, in his bool. Gzzes People Play, also deve10ped a: c&ory

of play, but much different fm that of Huizinga"s.I Berne refen'edﬁ
4%

- to the dgstructive manipu ation of self and fthers as the gixe people
play. Peopte play particqlar kinds of gazes ‘because of -thgir iaabiu:y
or unvi'llingness <o face 1¥fe in a z:ature zanne.rf The abo;re two
contrasting notions of pla} serve to illustrate that the concept has

many-dimensions. A single gheory of play or sit;ulation is thus likely
. . ° . A

N

"to be a gross over-aimplifikation. ; -

B Social scientisis trd : b.eginning of formal games and

simulation to war games. Chess, an example >f-this type_éf game,

vas probably designed by noblemen to éntertain themselves Wh

brushing up on mifitary straf@zy. Raser made th_e-observatiox'a that

3 . . t.) - ) . ,

the terms "simulation®™ and "gake?® have often been used interchangebly -
’ . 2 .

in literature.? He felt the -fo lbvjng distinction should be made:
The more explicit is the Yoperating model," that is,
the greater the extent to whith all the seemingly-salient
variables are formally pre-prdgrammed and the more it is
believed that the model is 3 complete and accurate analogue
+  to some "referent™ system, the more likely it 4s that the “
model will be called 2 simulation. On the other hand, thg-
more it reljes on human participation as anp iqttinslc .
. component in its operation, the more likely it will be’ caﬁed e

»

a game.3 . . . )
. o, .
lpdvard Berne, Gamés People P ew '{ork' Grove Press, 1964),
ppe" 14-15. ) S . .
- ’zJames R. Raser, Simulacibn and Sociegy (Boston. Allyn ard Bacon, ‘
1969), ‘PP 50.51. . . . .
Lo
3Ibidd,..po' 10_9 2 ' - . ‘ - . )
16




e
-

Huizinga's definition of a gaze includes the dimension of.

rules: .
¥ . -
- A voluntary activity or occupation executed within
' cértain fixed linmits of time and place, according to
rules freely accépted but absolutely binding, having
its aim in itself and accozpanied by & feeling of tensioa,
Joy, §n§ consciousness that is different from ordinary
1ife. ’ . .

5 Brody clarified the distinction between a theory of games

and a oodel for simuiation: .

The Theory of Gzmes ("Gazes Theory") provides a means .
of describing the strategic behavior of one or more actors
who have to make choices in conflict situations (Gzzes)
in which the payoffs (potential outcomes) &re a function
of the choices made- by all parties to the confiict. The
Game Theory model is normative, in that it prescribes the
choice or combination of chojces which leads to the best
payoff under the circumstances bf a givea conflict
situation. The theory, moreover, postulates a Y“rational®
actor who will 2lways follow this best strategy. A
political game (or simulation) is an operating model
"which represents zn attempt on the part of thke theorist,
through the representation of an empirical.System to ., .
provide himself with information about real states of . .
the system.?2 .o T

i
Lad

The above defines Came Theory "as a set of mathematical tools

¢

. . . - « <

T\\\\\\\\\ for dealing with discrete types of conflict situations."” Learning
games-and/or simulations,-in,cbntrast, are attempts by theorfsts to .
fabricate operstional models of physical and sdcial systems.

Abt, a pioneer in the fielalof gaming, in.wrktigg on the use

1

.of simulation games 28 a strategy of instruction, distinguished three

-

14

types- of simulation games: - o . .
.. ; 1. :showdoun--whére each playbr exhibits his best ° : .
. ; '
. - . 130hn Huizingaz.ﬁomo Ludeas, (%oston: Beacon Press, 1950), p. 28.
—Zhobe;t Brody and.others, Simulation in International Relations:
s _Development for Researdl and Teachingz (Englewood, California: Prentice~
Hall’ 1963)’ pPO 211‘;12vl v ) .7 ’
'\) ‘ O ’ ' K ITI 7 ) S
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physical or mental performance without interferences
froz any other player, and the results are com?ared.

- 2. strategy-~in vhich opposing players interfere
- with each other,

T T Y

3. coabination;-ga:es incorporating exchanges of .
strategies preliminary to showdowns.t -

B ’

Simulation games may take any of the above forms. Abt stated
—

that siﬂulation games 2ay also be classified as skill Lhance, reality,
or fantasy depending on the game's exphasis. In games of skill, thz

winner is said to be determined by his relative caéabilities. Skill

.« -

gares tend to reuafd achievement and individual initiative, although

-

they may have ;‘negative value in discouraging slow learners by
- revealing their deficiencies; In.gaméc of chance, Abt stated that *
the playerst capabili:ies have no beazing on the outcome, yet they

bave an educational vatue since they may show the limitation of effort

end skill.2 This may have’the eféect of humbling the over achievers.

Chance games are said to be most popular with slum population where a -
s;gnificant number of underachievérs may be found. Chance games also

. have negative effects by eﬁ%ﬁuragingamagical'thinking and passi&ity.

-

>

Abt said:

. Reality games are feally simulation of real world
v operations. fney teach.the studenz structural relationships
; and exploit the student's craving for adult reality.3

According to Abt, these games.may*tend to make studen:s over impressed

with the predictability of events. Fantasy games, the last classification

#n

»

Ictark-cC. Abt, "Games for Learning," Simulation Games in
rning, eds. Sarane Boocock 2nd Es O. Schild (Zeverly Hills,
Califo*nia. Sage Publi-a:ions, inc., 1968), pp. 67-58, °

L . A 4

-

21bid. -

1

*31bid., ps: 69.
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used by Abt, included activittel like dancing and skiing; these may |
give exotional uplift and stimulate the 1maginat£on,1

Boocock_xnd Schild suggested that learning gtmes.foe'tezching
purposes have gone through three dfstinct pertods of developoent.2 : -
During the first period (1959 to 1963), sqpial scienti:t:adiscove;ed

geaing as AL innovative experience for the classrooa. Many games

were designed and field tested but little evidenee was produced to .

support optimistic claims for the technique. The second period (1963
to 1963) was, characterized by researchers attempting to conduct
cont:olled experlmedfs. The period uas "3enera11y inconclusive and a
sobering experience for researcher:.“3 It appeared that contexporary ,

gazes had many flaws and were not a panacea for education~ These

. scientists also reyorted that mgasurezent tools were inadequate to

-

gauge the true impact of” games. o :1 .
Two scmewhat conflicting general attitudes developed. One.
expressed by Thorelli and Graves felt games did teach, and work with

such gahnes shouldléé con:inuéd.a\ The other feeling, stated by

Cherryholmes, recomrended a retreat from the original hypothesis that

. — . .

/- - =
gaxes could teach better than conventional materials. He saw the
/ . . . - ‘

1Clark C. Abt, "Games for lLearning," Simulation Games in Learning,
eds, Sarsne Boocock and E. 0. Schild (Beverly Hills, California: Sage

Publicatlons, Inc., 1968’, Pe- 770

ZSarane Boocock and E. 0. Schild, "The Future ‘of Simulation

Games," Simulg\ion Games in Learning, eds. Sarane Boocock and E. Q. Schild
- (Beverly Hills, Californiat Sage Publicatiops, Inc., 1963), pp. 255-68.

31bid, . § : L

‘Harold B. Thorelli and Rsbé;: L.4Graves,‘Internationali

- Operations Simulation (New York: .[Free Press, '1964), pp. 105-06.
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-and Teaching, ed. N L. Gége (Chicago: PRand McNally and Co.{ 1963), /
'ppo 171'2460 ' . /

: ‘10
technique as né}g of a motivational deéide for chtﬁging agtituéesll

The third and preseat period.begah in 1965. During this period,
gazes have_been.field tes;ed in"a wide vunie:y o% educa{icnat seétings
and 2 p°°1.°f data concerning learning effects has been gathered.
Snyder in@icated ;h?; the present trend within ;gz contemporary
simulation movqpenex the application of.a variety of experimental
techniques in ‘the use o .{}ﬁulation gamei.z He stated a need to:

l. Use human subj;éts\udder quasi-laboratory conditions

to create replicas of comp13&~organizations, systems, and
social processes. .

.

, 2.  Use human subjects in nonelaboratory but contrived
"natural® settings for the purposes ljisted under number one.

3. Use machines to experimentally siﬁulgie mental and

social processes, as well as social systems.

’ Fu;ther study o%_the literature reveals that between 19&7
and 1959 =xperimental techniques using slmulation games were confined
largely to limited areas of indivﬂgualobehavior. Tge difficulties
ass9ciated with this’zype of experf&entation wvere thoroughly explorgd -
by Campbell and Stanley.a During tﬁe last five or si§ years, according
to Cohen; these techniques have been included in §Cuq;iof gusinegs,

. e o

- + 1cleo Cherryhélmes}’"Some Current Research on Effectiveness
of Educational Simulation: Implication for Alternative Strategies,®
Americgn Behavioral Scientist, X (September, 1966), 4=7.

’

Techniques in the Study of International Relations,” Simulations in
International Relations: Developments for Research and Teachinz, eds.

_ H. Guetzkow and others (Englewood Cliffs, Ne Jo2 Prentice-ﬁ%}l, Inc.,

963), Po 3.
3Ibido, PPe 4‘50 ' ) : .

4Donald T. Campbell and Julius C. Stanley, "Experimental- and
Quasi-Expefrimental Designs for Research on Teaching,” Methods of Research

/
.

’

. © 20

2Richard C. Snyder, "Some PerSpectivas-on the -Use of Experimental .

-
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decision making, bargainlag, diplomatic gemes, and man machine syste:ns.1

Cohen pointed out that: -

Political sciencs is witnessing a burgeoning interest |

in techniques ¥ PAYitical simulation, or political gaming,
with the purpose of bringing problems of the political wrld
closer to the expe:ienceY:r incdividual students, scholars, or
practitioners; and for the purpose of overcoming the limitations
that historical reality--especially in the international field
+=-impose on the sclentific method.s The forms of the simulations
that are being employed are varied: e.g., there are attempts
to replicate particular situations by having teams of students

. play the parts of decision-makers in fictitious natiqns; there
are sttempts to simulate international reality by the device
of computer techniques; there are ‘“reality" games in which
players take the parts of real-life. decision-makers in particular
countries, working their way through realistic problems as
they are introduced.?

Educational applications using simu{gtion games as a teaching .
technique may stil]l be more potential than actual. During the paét -

fifteen years, too many examples'of actual simulation were related to

.

ctivities aséoeiaied with the military, businesé, and industrial complgx.

= . .

thin the past eight or nine years, however, some movement has been

e to introduce simulation to the sbcial sciences. *

~

#Like a variety of other research techniques,.simula_tion\,is°

b [l
» . ’

simulatiion lies in their effectiveness in advancing studeat interés;

.-

\ y .
f i lgérnard C. Cohen, "Political Gaming in the Classroom,” Journal
% of Politiu!’ AXIV (May, 1962), 367. ~ .

t

zlbidO, Pe 363. o . K ‘ . .//

3Richard E. Dawson, “Simulation in Social Sciences,” Simulation . -
| - in Social Sciences, ed. H., Guetzkow (Engleuoad Ciiffs, u. Jes Prentice- ] -
Hall Inc., 1962), pp. 1-15. z

.
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and involvement.!l A second advantage of _ga.mes is i'elated to the’
psychology of'human relations in the classroom. The dual role of the
teacher as teacoer and judge is a formidable 'obsgacle to leamin_g./ The
judicial activitie's of the teacher can arouse resentment and hostility
among students. Games overcome this problem by being self-judgiug .

since the outcome decides the winner and indicates satisfactary )

.

»
P VT T T T T e T T T 1Y

perfoi:mances. " The teacher thereby escapes the role of judg'e.- Thus,
one source of classroom tostility could c‘lisappezu:.2

{The immediacy of feedback of students is & third adveantage for
H .

simulation. In most other educational media, the student has difficulty

N T T T TP T T T

gauging his performance and identifying his errors... Games not. only
generaée feedback on unsatisfactory performanc’e’s quickly, i:qt also

provide immediate reinforcement to those adopting correct strategies.

In all cases, students are forced, to recognize the consequences of

their previous actions.3 ‘ ' . .
The fact that eventual success in games i{s dependent upon -
effective 'pla'y' provides’ a fourth advantage. Studerits clearly must~ . - g

learn to distinguish anpng available relationships, strategies, decisions, )

and outcomes. ’i‘hey develop skil-ls at bu&aining, negotiation, -and”

- cornpromise. The necessity for making decisions unger conditlens of - e

uncertainty leads students tg deVeiop strategies which tskz account of ey .
P , o w .
risk and probabilities. These are skills which are cl_iffécuit fo devetop RS

. Lo
3 Pl L - Y o
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—— lyi11iam A. Nesbitt, Simslation Games for. the Social Studies _
Classroom (New Vorkz Foreign Policy Association, 1971}, pp. 118-22, *° .0

0
.

. zlbid., ppe 118-19, . R A

~
."
!




by use of other media.}

|

% A- fifth advantage 1ies in the student's heightened sense of

E ,being eble to understand the world abouc him. In simulation etudents'

. feel themeelves_as causes of events and not merely passive spectators. .
In a study of social organizations, Melvin Seeéan noted that "the abifity

. 4 .
. to learn and tretain knowledge related to the individualts future

-

“ -

depends upon his feelings of efficacy."2 \ :
The temporal dimension of education highlights a sixth advantage. .
Mose teaching is directed towards a distant and happy future, a future

which is s0 far removed from most Students that it has iittle direct

N

relevance. Simulation games bring either the fhture or the past into
the present, ,alloving the student.to play roles and enter into situations

- that he otherwise only glimpses. . To succeed 1n the game, he must abide .
s, .o . : ) ST
" by the rules and survive ﬁhE‘moves of o;her'blayeie.'aThe 1qterec;10n -,

with other prayezs,'}he~game':u1es and éhvltuﬁgeﬁt, and,the'p;eyer

. objectives all contributé to the student's-acquisition of society's B
, . - ) . .
. Ry - -
] © values. In this way, gameés may contribute to the socialization of the

[SRa]
v - L4
.

S e 3 . . . X .
. student. . . . T P T

It 18 no uonder, then, that ‘soctal studies teachers,
“ .**  have become, increasingly interested in the possibilities

. .+« . of simulated games; for they seem rot oaly to involve the
o B , studerit _and.to absorb his fnterest but.also help him to.. . - ‘ ..
- - ! . lleamn better thasi do other methods.4 s Sl et

- ] - ~s

e o ': . Hbl;er Cronkite; in the CBS television program "The Remarkable

- . -
2 - . ~

. . . , ‘. . e
4 . . . .
S . - -

-

1william A, Nesbitt, Simuiatfon Games for the Social Studies
", Classroom (New ‘Yorks, Fbreigﬁ Polfcy Associations 1971), pp. 120-21.

- - ) -’: : zlbid. ¢ ) . ’ . ) B
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Schoolhouse,™ summed up the promise of simulation gameg when he saﬁd,

e

"By participating, by playing a gave, an otherwise dull subject beoomes

4 - 3 -

flscinating and unforgettabie to tha students."l
- < SIMULATION GAMES: A RATIONALE FOR o

TMPROVING' STUDENT ATTITUDES'
TOWARD THE SOCIAL STUDIES

-

. - ‘ R
~ The need for high.school’students to\aéquire greater interest-

<

w“&“‘.\.ﬂ‘n'

in jhd more positive attitude: toward the study of Social -studies is

E3 % —

s qasic premise under which simulation games are being advanced as &

visble texching technique. '
Téachers and researchers kﬁow that student Anterest 13 s
a mafor factor,in the learning process. ‘Jerome Bruner whose .
. bopk, The Process of ‘Education, has had such a great impact on -
- ' education methods .in social studies as well as other disciplines
. since publication in 15Q0, now admits student, interesg was
. taken for granted. Studeént interest.is crucial i} the learning
. , - process, at least in ics present institutional -striscture. . . -
s ' o Thorpe says, “student interest cannot be seriously considered /
. . .- "as‘an end jn itself," True, but it is the strongest proven
’ . ,8rgument for simulatjon games apd may be the determining‘,,,‘,:, .
. ' “factor in the minds of many teachers, o T

@

v ' L. : . . .Several studies suggest :hat student attitudes relating to ",

the stidy of social studies are often not favorgble. Hhat may be a.

- cummonly held att!tuae toward the subject wis illustrated hy‘Putrerson

,ﬁhen he wrote that "students characteristically regard sobial studies

as a crashing bm:e."3 Patterson's asieruon is‘supported by a number

)

SR . - - ’ sy
ry o : S~

o

. 1w111tam,A. Neabi:t, Simulation Games ‘for the ‘Social Studies i
Classroom (New York: Fbreign Policy Association, 1971), p. 123.
> -, 25ames R. ster, Simulation and Society (Bostonr Allyg:;//
Y e Bacon, 1969), p. 28.

(%3
\

' 3Frank14p Patterson, "Social Science and the New Curriculum,
.- Revolution in Teaching: New Theory, Technology and Curricula, eds.

- . 1Alfred’de Grazia 'and.David A. Sohn {4ew York:: Bantam Books, 1964),
" Pe 289‘ ' 6 N v

) . - . .
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of earlier studies undertaken at- both the “elementary and secondary levels
o Z by Earper,l Outland and Jones,2 and Chase.3 -

‘ Hore recently, Mark Krug’ indicated that a.aumber of studies -;
reported students placing history at or near the bottomfof their |

‘ ; preferences.6 Krug cited a study conducted by three history professors

from the University.of Indiana who, in carrying out their research -, - - .
on the status of the teaching of histor},'intetviewed over.thirteen

3
1
hundred high school &istory teachers in Indiana, spoke with a large :

- 3

number of students, and visited many classrooms across the ‘state.’ i

- - .
"They discovered," wrote Krng, "widespread apathy and' even hostility 1

:

~

toward American Ristory as taught on the high scbool level."6 Krug
’ suggested that both.students and teachers found the subiect borin35

partly because history as taught 1n many high schools, wis simply p

< id )

. a pyrocess cailing for memorization of facts and dates. ) -

. P .
Gross and Badger suggested that student complaints concerning

social studies stem.not from the content of the course but- from the-

- - - ~
-

- e

. lCharles A Harper, "y Do-Children Dislike History?" “
B . Social Education, I (October, 1937), 43-44, ’ .

-

< 2George E. Outland and Louis T. Jones, #*High Sch 1 Pupils ' “
] - - Evaluate the .Social Studies," The Schopl™Review, XLVIII (October, 2!
. _ - 1940), 592-99. ] - . o T
- 3W. Linwood Chase, “Subjéct Preferénces of Fifth Grade Children, o, 2,
The Elementary School Journal, L (December, 1949); 89-92. = - .S

4Marh M; Krug, History and the §Bcial Sciences:.hew Approaches
to the Teaching of the Social Studies (Wal¥nam, Massachusefts:
Blaisdell Publishing Co:, 1967), pp. 170-73. -

D
-«

SIbid, - / - L
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s measuring instrument vas then constructed using eighty of the best

’Encyclopédia of 'Edicationil Research, ed..ﬁhester W. Harris (3&4 ed.;*- ' (,:',%’

16.

ways in which the material is organized and presenr.:ed.1 fhis wag
supported by a 1965 Syracuse University study b; John Kenigs.z Hé»
found that the attitudes of 671 seiectei high school senio;#rtoward—
the socizal fciences‘yas quite &nfavorable, To determine the students®
attitude gpward,the iocial sciences, Kenyon gatheved_aﬁ:itude statements

from a wide variety of materials in which the .social sciences was

* either criticized or lauded., A group of six judges, (following Le L. ’ x

Thurstone'’'s equal appearing interval technique) divided the s%quQents s

i
into two categories: favorable an¢ unfavorable. A Liﬁgrt-type attitude

.

'<"q :
£ .
items. Data obtainaﬂ indicated a low pupil interest 1eve1. -

“o

Few studles have attempted to iuvestfga.e the infiuence of

I

instrucgaonal techniques as a.means of fostering moi? favéraﬁle attitudes

towzrd the ~oci 1 studies. Moore and Syn¢ uscd a questi&ﬁnaire on
) ke’ ’ ¢ L
which students could record their preferences, suggestions, and : -

criticisms.3 They attempted to determime stgdent reaction using
primary sourcé materials as opposed to the more traditiOna} approach. ,7 <

, The students overwhelmingly f@%ored tqe new source materials ' =

‘ > -

and methodology to the 72;9 traditional presentation; 371 gtudents , ..
reported they enjoyed reading documents in their original form, while - o N

oﬁly 50 replied‘in the negaiive. Out of 397 students, 352 indicated .

-
LY - . /
i ’ » . » N . -.._
- i ° -
; = S5 s

D
] Ve

1Richard E. Gross and’ William V. Badger, nSocial Studies,” ,

“

New York: Mac illay Co., 1960), ps 1305, ° - BT

. 2j0tm G. ‘Kenyon, “Attitudes Toward and Knowledge otjkhe aoc?al '5; hff
Sciences Held by Certain High School Seniors" (unpubiished Dootoral e
dissertation, Syracuse Univédrsity, 1965), ppe 22-24, : ’

3John E. Moore, Jre., and S. A. S/ne, "ESI and the 50c1&;\;}ﬂ51e5;“ 3 oo
A Progress Report,” The Social Studies, LIX {April, 1?68), 50+52, .. .




(def&neé as & traditional survey approach with-emphasis on coverage

_ content learned ‘or problem solv{ng ability abquiredt"

»
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their preferenc to .work with this kindef material in the future
rather than revert to a more’traditionaa mode’of presentationl

" Kavett also found a high lewel “of student interest using 2
similar techn;que.1 He evaluated tne unit of a social studies currice
ulum, prepared by Education Services Incorporated, in teras of reading

ability, pupil interest, and pupil questions and activities, Parallel

segments of a small sample of conventional texts vere made more reddable,

-

”

(that is, they were written at a Iess difficult read!ng level), they -
were found to be much less interesting-to the students,

The notion that attitudes of students toward a cubject could
be.chinged'uas‘also supported “by w1i11amton.2 He compared an 1n-depth

approach'Icharactertécd\zzﬁfsf—ftudy of fewer topics and theé use of

primary source material) with a more conventional inebreadth approacu

of all events and periods) to the teaching<of Americao History to” . o

?

high school students. As measured by Ranner's "Test of Attitude waard

‘Any School Subject," Williamson hypothesized that in-depth approach
4

,
vould produce greater mean gain scozes of the students' attitude toward

t3

history than the 1n-breadth approach. ' His Eindings showed® that the
students using an in-depth approach had a more positive attitude toward
the subject-than those using the inebreadth approach. There were,

%

however, no signiflc&nt differences between groups with respect to oo

. .o ey

« -
. .

- lHyman Kavett, "An Analysis of a Junior High Sch:él Socfal ‘Studies
Unit According to Selected Criterie," Dissertation Abstracts, XXVII )
(June, 1967), 4044A. ) - >

L} s . : . .
Z3ames L. Williamson,o"fhe Eﬁfectiveness of "Two Approaches to
the Teaching.of Righ School rican History,* Dissertation Abstracts,

e [

LXXVII (March, 1967) 2961A. o ) . 4 P .-
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' ];g Dawson examined the attitudinal changes of students in his <
col

v -
>, ’

-' : . s * 7 .
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The sevéral studies reported below suggest additional ways-®

in vhich investigators have attempted to measure student attitudes.

ge economics classes.l From 1960 to 1963, a questionnaire was
§fven to each of his classes in an attempt to determine the .change

in the attitude of his students toward:organized labor. .The students
. ?k -
were to mark "éympathetic"9§f they  considered uniog aims and activities

generally favorable, "unsympathetjc® if they were unfavorable to union

aims and activities, and "%Futral" or "no opiﬁion? if this represénted

v

their attitude. The-instruzent was administered at the.begihning'

and again at the end of each semester’s course. The attitude detet-

- >

mined prior to the course indicated that the majority of the students

were "unsympathetic” to union aims andfactivities. Results obtained

>

at the end of the course rgvealed.nb significant change in the attitude

—— .

-

of studeﬁE§ towards organized labor. . _—
Levin g;ed a questi?ﬁnaire to determine the effects of class ’
size on retention, grades, absence, dropout, and att’:’itude.2 ZIhe .
chaﬂges in class size produced no dramétic changés exfepz for a small
but significant increase in interestsin ihe subject matter. . - Co

/

The interview method was employed by’Schnepf in her attempts

to compare the attitudes of black and white children toward police,
law, and freedom. Kesults indicated .that the black childfen exhibited .

2 nnre'ﬂiéﬁagaging atfitudd toward police, law, and freedom than did

g———

lgeorge C. Dawson, "Changing Students Attitudes," Improving -
College and University Teaching, XIV (Sumaer, 1966), 42-44, -

2Harry'M. Levin, "Differences in Outcomes Bztween Large and
Small C;asses in ﬁéstern’Civdlization and Economics,! Dissertation
Abgtracts, XXVIII (November, 1967), 1708A. . T,
—_— . : /

-
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the white children,! .

Poulous used a £five point scale in reeordieg the tttitudes of
black members of parehtﬂtea‘cher organizations toward pictures of‘:b‘iécki .
personalities and hypotlx.etiegl events to be ineluded in junior high . .
school s';c?/al studies textbooks.Z These members had been very critical
of the textbooks that were in use. ' The respondents-viewed pictures
and .recorded their att‘itudes on 2 five point scale from "strongly approve"
to "strongly disapprove.® The.results showed strong approval for a
majority of the materials to be included in the new textbooks.

It would appear from several of the studies cited that changes.
in student interest and attitudes might bettex be realized by mploying
teaching strategies offering a greater variety. of options. R
- USE OF SIMULATION GAMES - :

IN- THE, CLASSROOY , .

- * N - x .

Simulation games bave -been used'to ’teach a variety of groups: , N
elementéry and senjor scpool students, business management personnel, °
:md ar'my officers. Ho'wevei.', information is still limited concerning
.their effectiveness as a technique for teaching.,Although a2s many as |

- fifty studies ha.ve attempted to investigate the impact of simulatian -
games,, the stud’ies vary enorn?ously in quality, scope, 'design, and i

findings. . , ' e

L 4 > *
v e

yirgifia Schnepf, "A Study of Political Socialization in a
Subculture: Negro Childrent's Knowledge of ,and Attitudes Toward the

Pglice, Law, and I-'reedom," Dissertaticon Absttacts, XXV1II (January, 1967) R
‘.2 16A0 ’ . PR

$
., . A . .ot .- ‘
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. 2’iivcﬂ'xo‘lis Poulous,‘ "Negro Attitudes 'foward Pi‘tuzes for Junior
High School Sbcial Studies Textbooks," Dissertation Abstracts, KAVIL
(August, 1966), 33242334, - . - 7
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Soze researchers have'entﬁukiasttcally endorsed the use of .

:imulation geoes. Lee, for exazple, said that simulation 18: : .
. . . . ;
. -7 . . gn ideal method, for modernizing the social s udles : }
- curriculea in seccndary schools. Simulation games can :
be one 6f the foundationa for a truly vitalized educational -, j
system, and. . othis techaique given the right cogditions - -
can pake & profound contribution to the growth
‘developrent of our young people so that they can be;ter
prepared for 1ife in the modern world.
.o . _ ' -
Wentworth was more cautiocus in his support of simulation

. ’
games.

Although the exercises. . .are an extremely useful,
and interesting part of a teachingelearning experieace,
they are not effective without other curriculum support,
f.e., othier materials, other activities, other med{

_ and a well prepared teacher. Preliminary evaluatio
from teachereusers indicate that the best exercises
provide the most effective teaching-learning experiejce R
vhen used as part .of a total curriculumpien.

. It wuld appear that most research studies seex agree L

Simulation games, in effect, have been assessed up

© « ,now primarily in terms of criteria more appropriate to-

. : traditional classroom techniques. As the main objectiv
for using simulation.garés presumably is not to ‘teach o

facts, but 2o.go beyond thise-to develop insights, conce .

awareness and skills of a kind ordinarily not possible with e

traditional methodseemeans that the %twtially unique
'contributioﬁ of the game technique to education hzs not

been appropriately tested,

©

_ \Robert S. Lee, "The Inter-Nition Simulation as a Le:
Experience" (unpubl ished Doctoral dissertation, IBM's System
Institute, 1970), pp. 93«94, ’

2ponald R. Lewis ‘and David Yentworth, Games and SimulBtions
for Teaching nconomics (New York: Joint Council on Economic Ecucation,

1971), p. 8. *

3pobert S. Lee, "The Inter-Nation Simulation as &/Lesgning

Experience® {unpubljshed Doctoral dissertation, 124's System R,search
Institute, 1970),.p. 16.




.rSizulation gxmesnseem to have had their greatest i{mpack in
the area of affective learning. Researchers have reported positive .
student responses after partici?hting'id a sipulaiian gaze.

Studies, however, reflect but brief trektmcnt,'ig nany‘casez

*lasting one or ‘two days.

~_ If we are to get reliabie information on student’ interest,
> it is obvious that researchers will have to compit themselves

<

. to intensive, long range research p:‘ojects.1 .

L} -

Thorpe agreed: .

1f sipulation can be petfected through more cateful
design and expert administration, the technique might
prove a very important one for the schools. What is
_ needed now is a more Ccritical analysis of gazes, a more
serious effort, a sound design based on clearly formulated
‘behavioral objectives, soundly devised research designs,
and more thought given to strategies of administration
and "debriefing." Simulation can achieve many of the
promises for it if these steps are now taken.

-
[}
a

Studies surveyed were based on sizulation gemes created by
the exéerimenters. Doctoral research studies, adminiéteted by

o . experimenters wvho have no vested interests in simulation, are limited.
. - ) .

Simulation g;mes must also be turned over to "averigeﬁ_teachefs, who

uéuld be teaching them if and when they were adopted on &8 broad scale.3
~ : . ) ‘ . * r ¢
" We cannot blame teachers who have become overzealous .
devotees; they know that simulation motivates, involves
the kids, and they have no certain evidence that might
" bring- thzm to question wvhat threatens 2o become 2 new

.panacea.

-

1Donald Re lawis and David Yentworth, Games'and Simulations
for Teaching Economics (heu York: Jqint Council on Econmomic EducaciOn,
1971), po 8.

/

-

.. ZGetald Thorpe, "A Brief Survey of Research in Learning
Through the Use of Simulation Games,f High School Journal, LV °

" ) T 3Ib’.d0, pt 4661 d

41bide, p. 467. .
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There.ls a lack of rigorous and advanced educational zesearch ..

. A

./. ’

studies pertaining to'sigglation games. The following studies, however,
are of particular’importance to this study. . . .*»;, -f;"‘ '
Cherrybolmes indicated that, although a;z%tﬁaiﬁgt’;;;ngzs
do seem to occur as a result of simulation game:?i;§e~ex€ent of
change is not clear.l At Lawrence, Kanshé,-bhéttzbnimef’used” .
simulation games in an attemyt to sbow oo .that the overeall .
structure of international reiaticns was more likely to emerge and
that a greater variety df eéedts wuld be available for class
discussions."2 5uring a six week unit in ipternational relations
at a8 high aschool in Lawrence, Kansas, students acted'as head of écaée
for a number of hypothetical nations.
Cherryholmes analyzed student ;otivation and attitudes prior
to and after the study unit. iis iindinés indicated tﬁat students do
- acQuiré realistic attitudes toward international relations as a result
of simulation. Changes in attitudes were more significant in cases
wvhere students had idealistic views of international relations.
Cherryholmes concluded thats i
- « « oPresent research has not begen able to establish’
’ the effect of simulation” upon factual learning. & .however, .
- simulation does arouse keen student interest and apparently

tends to produce a-pragmatic set of attitudes toward
international relations.J - ,

.-

Andersen, Hermann, Robinson, and Snyder c¢ompared IntereNation

lcieo Cherryholmes, "Develgpments in Simulations of
International Relatiopns in High School Teachinz,® Phi Delta Kadpan,
XLVI (January, 1965), 227-31,
Kl L ) - .’l . {

ztbido, Pe 230, . -
3Ibid., p. 232. . S e
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R simulation with case :tudges in teaching three upper-class undergraduate
courses at Northwestern University in 1962-63.1 A1l students met
together for two one-hour lectures each week; half then attended a

. . similation section and the other half attended a case s;udg section.

The a.uignméntt of students to sections were made during the fi:.;st
week ;rf courses on the ba’sis. of g'rade point average, intelligence,
~ | and certein personalify data.

The researchers found that the .result: of the two methods
were not significantly different, and simulation was not uniformly
superior to the case studies as a supplementary tezching activity,
Nevertheless; in their eonzzlusion, the authors did ?olnt to two
i‘portaat f;ndings in their data:

e « obehavioral measures of interest revesled -
¢ simulation to be moze involving and interesting than
case studies, and simulation offers much moze studente
_ . toestudent feedback than do case discussion sections.?

.

Cordtz evaluated a simulation game used in a graduate course

in American studies.3 Based on a questionnaire issued by the

!

instructor, he found that the students in the experimental class

expre:’sse'd higher preference for the course. The students felt
. ~ :
that active involvement in simulation offered opportunities for

gpp,_l_ying and testing knowledge gained from previous té‘admg anci

..
- - ‘. - .
£ g ! v
o« » £ I h

- %
A * P 3 . .

. ~llee K. An&er-seq and others, "A Comparison of Simulatiou, d
" 'Casg Stu‘diet, aid Problean Fapers in Teaching Decisiof=Making"

. ) (ﬁvanston, ..Illinoisx -De;partpent of Political Science, Northwestem
T Uaiversity, ~£§6-’o), (Himgzaphed.) :
RIS i 2ma; A
M P . -« -[ . . lt- o
Jooon ;.,." . ﬁsuum A conatz, "A Simulatlon Methodology of Instruction in
v s L& Cdllege Caurse of Ameritsn Studles® (unpuplished Doctoral dissertation,
ﬂnited*ﬁt,tea rnationtl University, 1969), pp. 205+208.




- experience., Lloyd used this same form of data collection in his

ztte:pé':o peasure the effect of simulation on attitudes of college' .

students.l -His study produced‘ﬁo conclusive results.
- ‘Livingston conduc}ed a simulation :tudy to deteraine student .
att!tudes toward the poor.z He devalcped & pre- and post-qnestionnaire.
'  to measure attitude change. lMore favarable attitudes towsrd the poor 9':
were expressed after simulation. There was also & :1gn;f1cant increase .
iﬁ student interest toward the :ubject-of pOVErtye R
Livingston also conducted a series of expe%iments to.:est t&: -t

hypothesis that simulation would motiva:e students to learn subject

AR

matter since learning by atting’ serves as an’ effective method of
. organizing content.> Within each class, students of the same séx werc i
paired on reading abiLity, one zember of each pair vast:hen nasigned ac

random to an cxperimental group. ’ . ' ) [

. [}

The experimental group played the game Trade and Develop. The ' - .

control group used the textbook method of instruction. Both the control

and_experimental groups answered brief qqé:tiondairc; 1ﬁteqded-to ‘ ‘ ;
- . y .! - v "

measure the exteat of mntivation and the degree’' of information learned,

Ihe esults showed no significant difference betueen chc two groups,

in either motivation or leaming. - . o : \

-
v [
.

© . Liyingston'conducted two other studies to investigate the effects Coe -

. L . L
1James W. Lloyd, "Role Playing, Collective Bargaining and the
Measurement of Attitude Change," The Journal of Economic Education,

I (1970); 104~10. : _ _ ‘

2Samuel A.-Livingston, Simulation Games and Attitude Changzes: ) } 3
Attitudes Toward the Poor (Baltimore: The Center.for the Study of. : i

Social Organization of Schools, Jokh Eopkin: University, 1970), .
pp. 4S-47. , —_ ' f -
( S
31bid. | o . .

‘ |
3% .
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of the gaze Democracy on the polftical attitudes of junior high schéol . ;
students.l In one study, 47 students were measured before and xftgi-f~ ' - j
the game. In a second study, 209 Studeqt: were randomly assigned eo' N
an experimental group, employing siﬁulatio;. In each study, the §tudgnts'
- played the game for 4S-minute class periods. ‘The g;mes produced marked
increases in the students? acceptance of the-practi;e of "log-rolling"
by &ngfessmen and increased the students! feelings t:oward the efficacy
of poliéics. The éames did not increase stnﬁen£ interest in politics
or the legislative‘proces:.

‘Hart u;ed a semantic differential attitude scale to test for
differences in the palarization of attitudes of college students in
pqlitical science after they had parﬁicipated in a simulation -
(;xperimental) or a lecture (control) cdurse in poliiical science.?

- He found no sigﬁiiicant difference between ;réups in degree of
. - polarization of attitudes. Clark evaluated students*® reactions to a
simulated national political epnventién.3 He reported positive 7
redctions to the ex?eriencé, hut no statistical analysis was
described. Wenfworth used a semantic differential to measure theé

attitudes of studenfs toward economics and the instructional process. -

No relationship was found between participation in the learning game,

- 1Samuel A. Livingston, "Effects of a Legislatlve Simulation
Game on Political Attitudes of Junior Kigh School Students,™- -
. Simulation and Games, III (1972), 41-51, .. : .

-~ ’

. 2thliam K. Hart, "An Analysis of the Usefulness of Si&ulntion
‘ Cames in Affecting Atritudinal Changes and.Skill-Type Learningh_
, (unpublished. Doctoral dissertatdon, United States International
Univer;ity, 1969), PPe 180-84.

‘ . 3wen:mrch A. Clarke, "A. Research Note-on Simslation in the ,
Social Studlex,? Simulation and Games, I (1970), 203-10. < . - .

poey . It




Marketplace, and student ratings of economics, or the fﬂitructidnal-

he d .7
P

p;:ocexs“.l' . , .

- Two Studie; used the Mpods Adjectivéicuecklist";td measure
attitudes andiattitude cdange. Boags att?mpted to.measdft chdnge in
selected affective factors when students pﬁrticipated in a simulatioh
game., 2 je placed graduate stndents; majotgné in social 90tk, into ‘._ o

sone of two settings, one ccmpetitive and the other- cooperative. He -
~ ..

found greater positive change in the affective orientatioa of students
in the cooperative setting than the tompetitive one. Stahl tr}ed to
determine how the mode ofapreSentation affected ‘students? aEfective

reactions to the reseclution of simuiatdd problemsi3 .He found visual

[}

‘media more effective in influencing -positive attitudq change in students

-

than simulation using little or no visual mediaz. . ' . o

" Vogel found that 6th grade students participating in a game

k]

entitled City Council displayed signiffcantlysmorg positive attitudes

sbout the role politicians play to effect change when compaféd to’

students who learned about city council work in a class using a ., ‘ . :

conventional strategy of instruction.4 . ] -

-

-
-

1Donald R. Wentworth, "The Effectiveueas of a Learning GCame for
Teaching Introductory Econcmics’in Selected TwseYear Colleges" (unpube
lished Doctoral dissertation, University of Minnesota, 1972), pp. 80-83.

2ui1fred A, Boags, "A. Comparison of Affective Reaction and
Cognitive Learning of Participants in a Simulation Game Experiencet
(unpublished Doctoral dissertation, Syracuse University, 1970), pp. 31-35.

3A1fred F. Stahl, *tode of Pzesentation and Subjects® Affective
Reactions tp the Resolution of Simulated Problems,* Simulation and Games,
1 (1970), 263-79.

. aﬂoba?b\w. Vogel, *The Effect of a Simulption Game on the ~
Attitudes of Political Efficacy of Sixth-Grade Students® (unpublished
Master's thesis, University of Albetta, 1970), Pp« 30«33, . .




" Southeast Asia cnd found iE’had little effect on the attitudes of ninth’ , "

* direction.

~ John Hopkihs University, 1966}, pp. 95-99.

N » . e 7 ;
", De Yoch investigated the impact of a simulation game dealing
with racial ﬁrobiens.l He devcloped 2-test ‘to measure attitude change.

»

Ihe rezult: of his study :uggested that there was a poaitive change
toward tol!rance :nd acceptance of differenceés on the plrt of ztudents -
who participated in the game. - ' ' - ¥

Corbin conducted a study evaluating & simulation game gbodc

ézade students toward pdlitical, sociai, and economic pt&blems.z A-
dontrast to this study vas one conducted’by Boocock whp tested the -
effects of a computer election game on student interest and leatning‘Q
She found that the exercise yad no sigaifipané impact on the learning
of factual materials by students. Rocever, students?, attitudes toward
politicians and‘political roles in society were altered in a positive
Baker studied the performance of students in a history course.? -
He found the experimental grouc participating in' a simulation gage'.

performed bettcr on content tests than did the control group, but

his study appears to contain considerable bias: The researcher

lpaul De Koch, "Simulation and Changes in Racial Attitudes,”
Social Edication, XXXIII (April, 1969), 181-83, ,

24i1l1am S. Corbin, "The Effects of a Simulation Game about
S.-E. Asia on Political, Economic, and Social Attitudes of Ninth Grade, .
Students* (unpublished Doctoral disscrtat!on, The Univcrsity of Rochester,
197 1) s PPe 162'6&0

3Sarane S. Boocock, %Tﬁe Effects of Games with Simulated g -
Environments Upon Student Learning" (unpublished Doctoral dissertation, ’

!

Simulation Approachee in Teaching Junior High School Amerfcan H
(unpublished Doctoral diszertation, Northwestern University, 19
* ppe 71=73. '

tory" -

)

4Eugcn¢ H: -Baker, "A Comparativa Study of Textbooks and 66
i

-




a

‘ 3i;uttion‘rather than an sctual game or sioolation.

Xthe study conducted by Baker.;..Stadsklev!s aﬁatysis found no ;

' and- Lecture-Discussion Method" (unpublished Master's thesis, University
. of Minnesota, 1969), pp. 43-44, , , N ] -

. . »

taught both the control and experimental 8§9°?3 himself, develogzo

. the measuring instrument, and uébd an.cxcrtise vhich vas not

reprtsentative of the methodology usuatly employed in simulation . o L3

P S ¢

playing. The ctpdcn;s-vere involved in.a longfteru role-playing

(%]

Stadsklev ran- an experiment similar {n research design to oo
Lignificant differences in cognitivt gains between students in the °
control and treatment groups. Although thiz :tudy was not an attempt , : 1
to replicate the Baker study, it qas;similor ip'dezign, operation,
implementation, and duration. The 'findings suégedt the results of't y

the Baker study be viewed with caution. - : o

.-

An imaginative and complicated study: by -Boacock qtili;ed a

research design with greater controls than the previously mentioned
studies.,? .She used'commercially available games, detorginpd~the

reljability and valid{ty of the measuring instrumento, an& provided s
& cantrol group~-experimental group comparison. Boocock 9ollec¥eﬂ

data from experiments with'seven different games using hér own tests

of ztudent learning. The experiment was conducted during.a 4=H

.convention using the*studencs attending the convention as the

population for study. Participant responses to pre- and poau-tests L2
of learning were compared,.and Boocock concluded that the study

~ .
‘. 3

1Ralph A, Stadskley, "A Comparative Study of Simulation Gaming

-

23arane S. Boocock, "The Effect of Games with Simulated
Environments Upon Student Learning" (unpublished Doctoral dissertatfon,
John Hopkins University, 1966), -pps 183487,




R

-
.

_used non-standardiied testing instruments to measure student learning.

. LA - R
. -

ptovided enpirical evidence for four general types of positive learningt
(1)\induéément to student motivetion and learning, (2) vicarious
experience; (3) intellectual learning, and (4) changes in student’
att itudes: : : ’ '

Several‘studips tried to be quite apecific in testing .
:tudenb cognitive learning, Ysing multiplc-choice tests fo content
1Enderstanding, Garvey and Seiler compared the factual and conceptual
knowtedge high school students learned by,playing Inter<Nation
Simulation-a; opposed to conventionai lecture discussion techniques.1
Targ used ‘elementary students with &8 modified version of Inter-Nation
Simulation.2 Both studies reported significant differences in student
learning betveen the experimental and control groups.

3 Hart,é and newfield5 ran studies at the collegiate .

Boags,

level using simulation exercises_in a.variety of courses, Each study

1

. ’ ¢ ) N \ .y
1Dale M. Garvey and William H. Seiler, "A’ Study of Effecriveness

of Different Methods of Teaching International Relations to High Schdol
Students® _(Final Report, Cooperative Research Project NO. S«270,
Northwestern University, 1966), PPe 20-21. (Mimeographed.) .
2Herhert Re Targ, "Impact of ap Elementary School Inter-Nation b
Simulation on Developing Orientations to' International Politics"
(ugpublished Doctoral dissertation, Northwestérn University, 1967),
: PPe 61%630 , - ,

. 3Hilliaxn A¢ Boags,. "A Comparison of ‘Affective Reactions and
Cognitive Learning of Participants in'a Simulation Game .Experience"
(unpubliahed Doctoral "dissertation, Syracuse University, 1970, p. 42.

_ 44i111am K. Hart, "An Analysis of the Usefulness of Similation
_Games in Affecting Attitudinal Changes and Skitl-Type Learning"
(unpublished Doctoral dissertation, United States International

University,”1969), Pe 65, . //;’/_ i'

5Joseph Newfield, "An Application of Gaming to Curriculum
Instruction” (unpyblished Doctoral disgertation, vniversity of New
Ke)'-ico, 19 )”’ 70-71‘ ; 3

' ) . 39 "
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The results demonstrated no significant differences in student cogpitive

« o -

performance, but there was an increase in interest.
. . . . ° L,

. ACharfier used the game Generation Gap with under-graduate R

students in an {ntroductory épéech class to investigate the cosni;ife

»

.impact of combining a simulation game with what the zuthor described

_:i
as "instrumented discussion."!l He found no differences between.the, ‘ )
level of cognitive learning. in the experimentol and control groups. .ﬁ

’ . Thonpson conducted a study on the effect of computer geming
on etudent performance in junior coilege economics courses.z He found \ 7

/
no significant results on student cognitive performance.

Emery and Enger found that a computer game used to help teach

‘ introductory economics was significantly relaced to student achievement
’ and interests.3 The rasults indicated an improvement in student cognitive s

.

performeace as ;ell as increased student intefest in the course, .
" The efficiency of using a computer gepe to teach'was also
‘ inoigtigate%’by Wing.® Although he found chac using computer geming '
techniques did not increase the cognitive learning of sixth grade

* students,. he-did find that studento in the experimcntal group (u~ing the <

. s
ot . . -
-
»

.

. p IMark R. Chartier, “Lcarniog Effects: An .Instrumental Discussion,®
Simulation and Games, 111 (September, 1972), 203-10,

N . ZFrank A, Thompson, "Gaming via Computer Simulatiqn Techniques
for Junior College Economic Education" (Riverside, Caltifornias Final. :
" Report N.D.E.A. Title III-B, Project NO. 212-B-8060 J, Riverside City . o
: College), PP 38-39. (Mimeographed.) ) S
PN '

3gdvard D. Emary and Thomas.P. Enger, ﬁComputer Gaming and
Learning in an Introduc:ory Economics' Course," Journal of Economic
Education, III (April, 1972), 77-85. . -y .

4 1!

4gobert L. Wing, "Two Computer-based Economics Gémes for .
: Sixth Graders,” The American Behavioral Scientist, X (January, 1966), .. ~
’ 31.33, . . . . ’

‘ [}
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computer) attstned approximteiy the uae ummt f tearning in half "’
=the time needed to' teach that infomtion by co. '

‘ ; instruction. - - . P

> Jd; ‘ N ) . 2 .
* U "Anderson conddcted a- study coxmparing the performtace of
& - \ R A
. high school class in consumer economics taught with timhtion-vith
- 1 .

d"thit "ot another class “using lecture-discdssion teaching tech:niquu.

-

~ He tomd no, :ignificant ;lzifferencet in- knovledge between the two g:oupw.
’ .- (0 N ¢ .

From the studies {—ted, it seems fair to assuze that studcnts

et -

. participating in a sizulation game enjoyed :uch exercises wore than °
. . -"\ )

N“‘

hy oth dvantage for simuiation games over alternative teaching

- -
1

-~ . ~ techniques or megli'a. » -

-SMRY

5 o > .
- " The i‘ese’uchlvieved in this chapter first traced the evolution.

' f t{nulation games. Abt, a pioneer in the ficid of simulation,

distinguished three types of simulatian games 28 3 strategy for -

i bl

P .
instmctigg:v shovdmm, strategy, and cqmbination. It vas ahawn that

~

simhtlon games oould r.ake any of theaq forus. -

l Boocock and Schild suggested that sim:glatio:i games have gone

~- o ‘Ehrough three distinct phases of qevexop;}ent.’ p.'m:% the first phaa;e‘ :
. ' . - ) ’(1559'to 1963), social scientists cii:coveud simulation gamés az an
. - : r N innovaéive expez:ienc'e for the classrc;dm. The seco‘;ci phase ran from
; 1963 to 1916‘5, and the results obtained from controlied ax;eriu;ents i -
‘ » . , =

] ' . . *s -

o .
‘- »

ltharles R. Andersén, "The Effecti\';nesz of & Sizulation ‘,1

! * Learning Game in Teaching Consumer Lredit to Senjor High School Sgudents '

.. in Comparison to a Conventional Approach to Instruction® (unpubiished
,? Doctoral dissertation, Univetsi:y of Maryland, 1969), ps 55.

TN B ) - ' . . R .

>

eonveutional chssroom activities. /“rhe reported studies did not sustain '

e,
- -
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proved inconcluzive. Iheepoteﬂtitl for using :inulation games in

teaching the social :tudies wvas greatly realized du:ing the third and .

2

‘ prezent phase of. developoent, T .

P

The :esearch cited supports the conten:iOn that the atti;ydes

of students toward social giudie: was- often not favorable, Xexearch

-

£indings indicated that secondary school students do not oftem rank
social studies courses among their most favorite. iSev_egai studies

- suggested that student complaints concerning social studies stem'ndt

from the content ef the cnuree.bu:_ftom the ways in which the material

ii.orgaﬁized and presented. while no conclusive eVidence,nas-offered,
the stt\xaies ci" leeugé'to suggest that more favorable attitucies might

be fostered by employing teaching strategies offering a greater variety

.

of Options.

‘ . Al
°

. Th2~research in this eection alco indicated that a variety of

{nstruments might appropriately be used in’ measuring student attitudes.

n

.- A review of studies pertaining to the use of simulation games ,

in the classroom sugsested that simglation games have questionable, ;
L 4
impact’on studeat cognitive learning when compated with o:her teaching

' \techniques; Simulation games seem to have had their greatest impact in

ro. 'the area of affective learning. Most researchers have ré}o:ted positive

.
< ' -

stydent resgense after participating in simuletion'games.‘ ) s
,-’ - ‘. 'Iﬁe‘research en simulation as a te;cﬁing strategy eppears ‘ )
pfbmi:ing, but most of the s:uﬂies cannot be generalized beyond the .f -
. "_ actu£1 situations investiga:ed. In addition, most of the simulazion,q ‘

’/

resea;gh cited vas based on very. short experimental tzeatuent, ranging

from two days ta as little as severai hours. Tne need appears grebt

, ‘tq.obgéip substantially more data related £o the effécts of simulaciOn.

". as & teaching technique, :/,»' -




- Caspter III
T : ' METHOD OF THE STUDY

This chapter reviews tne-purposes of a prograa designed to -
prozote the teaching of social studies and discusses the populttion

selected, the collection of the data, tnd the evtlunticn of the data.
PURPOSE-DF THE STUDY
The purposes of this ptudy'are to describe the design and -

{mplexentation of a plan to imﬁ‘ove‘social studies. instruction using
simulation games and to determin® whether simulationigames can bring

b4

about greater student interest and motivation for secondary students

+

of varying abilities. ' .

*RESCRIPTION OF THE ?péum:tmu'

” . N -

o In September of 1973; one hundred studenti .representing

-
i}

Alexander Hamilton High School's entire eleventh grade class parbici-

pated in a project based on the use-of selected a!mu;ation games as &8 ¢

K

method for studying required topics in American Hist{ry. Specifically,

+

- ": five topics dealing with Azerican government and politdcs were

-

included, - Five simulation games were used, egch rplated to the five .,
£

_topics. The study took place during‘a twenty vesk period\from

September,’ 1973,  through January, 1976&5 The one hundred students

S |

i o
‘\

were divided into’ five classes ranging in gize from sixteen to twenty-
: five. The population consisted of fzi:y-seven boy: and forty-three girLs;

' .. . . ’ 33 b ot
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DATA COLL=CTION T,

. .

NPT L N

Data were sought from a murber of sources: teachers, students,

.

patents, and school records, . _
During 1972, the year the project group casyfﬁéi;:’:::th grade,

- and during the project year itself, 1973, information vas coiiected .

about the students enrolled in social_studies classes. . A series of

e

,ciassrooa'obserVations‘vene made by the investigator to discover the -

extent of participation;gxhibited.Hﬁﬁthe'students. in addition, students s

ra

k3

and teachers were asRed to submit reports and answer questionnaires

which referred to such ftems as course content, uethodoiogy, assignments,

attitudes, interests, and grades. Finaliyz‘selsctéd students were , .-
* .o .. :

¢ interviewed persconally by the investigstor,:as waggeach of the.social

.

studies teachers. .

Classroom Observations

-~

- | Classroom observations madevduring the latter half of the

% s
-

students? tenth year of soéial studies were intended to glean information = - -

) [y .

" about the project'students' interests, attitudes, and degrees oF actiwé

» ‘ = ) > ) " ’ : L4 >
participation in classrooms using "'traditional type™ methodology.
L Forty-five observations were scheduled:and completeds Each-of W

*

the five classes was observed nine times for periods lasting a minimum

-

of twenty minutes. A'ninimum of 120 minutes of. obsgfvation is suggested

" by, Armstrong as’ appropriate fbr detezmining teaching-Lgarning patterns.1 ’ -

~
. e\
. < . i PO
L4 « a . L] . 13 .
. ) ] 3
- ’
f, »

I}

1Jenny Re. Armmstrong and others, "Consistency ‘of Teacher Ccmmuni-
cation' A Sampling Problem in Interaction Analysis" (paper preserted at

; the Annual Meeting of the American Educatjonal:Research Association,
Chicago, Illinois, February, {966). .
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For putposes of this stpdy, selected categories were used for

recording each observation. (Appendix A.)

The nethod for systematic observation of students?

reactions and attitudes toward a method of instruction "

are still undéer mvestlgation, and the prescribed umits
N for observation are toften left fairly open.l . /f'

RN |

Anecdo.tal notes were made-of the activi:ies and associated
;:onditicns abserved. ‘Ihe Iatter were accounts of situations describing
specific incidents witnessed by the ob'se:‘:'ver.z' _ |

, In order to d;aséribe the' classro’on-a:aosphere in vhich learning
took place, ‘the focus was on tw basic glements noted by %hyte: #inter-

action" and “activities.“3 The first, ”fnﬁeraction," involved the

degree of verbal exchasge between students and teachers. The second

element, Wactivities,” involved noting the type of classtoo:n activities

. - - .
.

in wbich students were engaged, classroom artaﬁgwents, and the use of .

.-

instructional materials and _teaching techniques' Ce

-+ Similar classtoom observations took place during the twenty

week periad students v.fere engaged in simulatian xctivities.' .

4

Edch time the sbuc}gnts bere 1nvolved in a simulated learniug

activity, an observa:ion was zr.ade by - the invest‘igator or 4 social

studies staff member. ‘A standard ,fom warused_ to,iecord the obsere

- +
-
;. f
~ f . - -~
. -

-

P
’: .

1Edmund J.- tmidon and hq,d A “Flanders, The Rol¢ of-the Teacher "

» L)

. in ‘'the Classrpom: A Manual for Understandimz and Improving.Teacher
. Classroom gZehavior ZMinneapoLis. Asso’cs.ation for Productive Teaching,

37), po 33, ¢ i ot ] h . o - » »

A Zmuie Al:ny,.Ways of Studying Children (New York: Teachers
(bllege Press, Teacheté CoL,lege, Coiumbia University, 1959), p. Si..

»3WHliam Foote W'nyte, Man and Organizatian. Three;Problems in
Human Relations in Industry (Komewood, Illet Richard D. Itwin, 1959;,

———r—
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vations. (Appendix 2.) A total of three hundred and two observatiens,
esch lasting at least tventy minutes, was completed in th_e‘,fhge classes .

involved in the study.

Interview with Teachers : ‘ , (J o ')

. Each of the three teachers who had worked v!th the participating

.9

students during tbeir tenth year was intendeved wzth questions designed

to obtain infoz'mation concermning student attituaes, degrees of succest,

‘types of teaching techniques, and instnictional :naterlals used to K ' L.

e 4

acmpiish course ohjectives, (Appeadix C.) ' :
It has been mggested that opea-ended questions,shou‘ld be -
followed by more pointed quest‘iqns or probcs.1 J‘his procedure vas
Y o . attmpted by asking such question: as "Do most of your students like ' a

sqclal stpd}es‘.’" agd hat evidence can you give to su'bstamtiate your - R

) anmr?" Answers to ‘more probing type questions followed, such as .
T . - "If you were & menber of a comjttee trying to improve the teaching

of social studies, what changes, if any, wotld you recomend?" aad .

"Can you give reasona uhy several of your students are either chronically : .

late to cla'ss or cut class?¢ myte stated that open-ended questions ’ .
should be used in the beginning stages of an !nterview, he pointed out

that there can be various kinds of evaluative .data drawvn from an inters :

view, beyond jnfomation supylied by stated answers to questjons.

* , These might include an 1nfotmnt's cutrent emotional state, his values, ' .

his attitudes, and his opinionz or cogttitlvz fomulation of ideas on Co

. . - s .
.
» o .
- B - - “
d - - - E

e ] 1Claire Sellti— and otheérs, .Research Meth:ﬂs in Social Relations
© (New York. Holt, Rinehart,. and Winston, 1959), p. 1403. . )




z subject;l_ . '
oo IE1chers'ihﬂn1ved'in the project wereriptefbieved during and
'lfter the tventy ﬂeek project. The teachers were asked to describe

'their efforts and‘peiceptions in behalf of the participating students.

(Appeadix D.) e -

-

Student Queétionnaite . .

-
- A ’

A SociaI»Studies Studént Questionnairé «was ‘adninistered to the

’i

participating students during their tenth year. Students wvho were
absent had an opportunity to complete the questionnaite upon their - -
return to sehool. -t . - : .

The questionnaire askeéd ten questions. *(Appendix E.) The

‘-

" instrucment was constructed by the researcher to obtain additionzl

Al . .

information prior to the time when Simulation gamesftere‘to be

1ntrodqéed, Ihe‘naturt of the questions gave the students an cppor=

tuniti.to exptesa fn a variety of ways their feelings towards social )

studies courses.end their. willingness to participate in class activities.

»
»
v -

Soc!al Studies Attitude Survez

- »

A Social Studies Attitude Survey was administered to the
project group upon ‘entering the eleventh grade in Septenber, 1973,
and again in February, 1974, after completing twenty weeks of study

using simulation gaées{ The survey corisisted of forty-ene questgons.f.

- Most 9of the guestions were taken from Reémer's test, "Attitude Toward

- v
-

T

1Hjlliam Tbote whyte, “Intervlewing in Field Research,” Human
Orgsnization Besearch, eds, R. N. Adams_and Jo J, Preiss (§omestead,

. I&;,. The Dorsey PreSS, 1960), Pe 335.

-
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= @nbludeo in a.Social- Studies Questionnaire.

+ Purdue’ University Press, 1934), ppPe 84-58.

s

Aﬁy Subject.'j1 Several questions were modified and additional ones . . °

constructed by the writer. (ﬁppendix F.) The survey was intended to

asceftain student feelings and attitudes toward the study of socizl

»

studies}before and after exposure to simulation games. . \
The social studies teachers with whom students had last been
issociaﬁed comﬁleted‘fonos designed to yield'descriptivé information

concerning each student,

.9
“~

Student Interviews and Reactions

| In efforts to-encburage students to evaluate their ownyfoeliﬁgs‘
and experigncgs as a result ofiexposure co'simuiatio;, tweﬁky-five
:tédents'were interviewed persong}ly after the project was completed.
(Apoendix G.) . The remaining students. wrote answers oo quéstioﬂs
(Appeooix H.)

3

a

Parents? Reactions : . L

< At the conclUsipn of the twenty week project, thé’barents of

4

the students were sent a questionnajre. The questions sought to ellcit

their reactions to thé project. (Appendix I.)

EVALUATICN AND USE OF_DATA .

-

4

The data were organized =o as t#é evaluate differences.in attitude -

of students toward social studies ug}ng a new type of methodology . .

l

-

compa;ed ‘with a more traditional type. . s
* * LU , ' .
* . Specifically, the study attempted to'determine whether simulation

- ] £ 4
. Ve s , ' -

-
.

v lg, 8. Silance and H. H. Remmnrs, An Experimental Generaliﬁed
Master Scale: A Scale to Measure Attituyde Toward Any School Subject," -
Purdue University Studies in Higher Educatior, Xvi (Lafayette, Indiana:

’ \

*

~
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© " gains In’chievemen't in prg?,ipus years in order to, ascertaii if .

ga-ee (1) increased student interest in-and improved attitudes toward

" the study of social studies, (2) resuited in improved social studies 7

’

grades, (3) realized specific cqurse objectives more f:.xlly, and

(4) promoted more realistic teaching techniques, studenteteacher
Y N . ) c »n - .

. relations, and student participaticn. -

o

-

To detemine whethér activities associated with simulated

.learning activities increased student lntErest and inp:"oved attitudes

. tmrd the study of social studie:, re:panses to a Social Studies

Q.ttitude Pte and, Post Survey were mpared. Kesponses to tntervim

. to.

and written questions" by the participatfing students, tenth grade '-

tefichers, and project teachers were also -considered.

© PR

l’urther clariftcation of ettitudinal change vu asce*tained

fm the classtoon obsemttoxu completed durlng the, :tudents' tenth

. ax;d eleventh 7ears ‘of wcialvstudies. y - s ‘
The questic:nneires couzpleted by the téachers, -students, .and
parents aaaisted. the idvestigator in dffering impz:ssions toward P .

-

L}
a

leatning games as a vehicle £ot impZoving student interest -and qkills .

- . n

t'n the soéial studies, T s

— N - 1

N

Mid-year and final: sqctal stﬁdies grades ncquirea in grades )

1
nine and.tex by the patticipating .stitdents were gathered. A co:zparison

l

"~ was then made of gaini in achieveuent dﬁrgx_xg the project year with

~

simulation games resulted in improved social. studies grddes.- )

.Data obtained ftom project teachers and participating student:
. &

vas analyzed to determine whether established course objectives ere

L

more fuuy realized through simlation ga;nes than' m‘ethodology used .’m ¢

. . . ¢

prior years.- o .
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Inform;tion concerning teaching techniﬁues, student-tescher - . }

relations, and student participation vas fncluded for descriptive - C 1

purposes. . , -

- . . .
.

\ .

" CHAPTER ORGANIZATION: CHAPIERS IV-VI - - :

.
- -
' -

Chapter IV describes the design and 1éplcuentltion of the

. .

" instructional plan’t;\%nprdve social studies instruction and student

performance. 'Chapter V pfesents and discusses thg'findings of the

<

 study. Summary, conclusions, and inplica:ions,of’éhg ::ud} are

" presented in Chapter VI. ; -

1 -
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Chapter IV .

SIMULATION GAMES FOR TEACHING ELEVENTH GRADE
SOGIAL STUDIES: ORGANIZATION AND

METHODS OF INSTRUCTION ) <

This chapter describes the setting, design, development,
iupleaen:agion, and teacher’preparation involved in a twenty week
sqciai studies projec; ugéer which simulation games were used as a
priiary instryctional tool. General information about the ‘students

-

< - LY
- is presented as well as a description of the games used during the

»

project.

. THE SETTING

¢ -
The teaching project vas performed in & :uburban high school

with on:[hundred students representing flvc grade. eleven classes

enrolled in the study of American History. No control group wss used

-

other than the past records of the project group and teacher experiences

vith the same course notsusing simulatiqn gam;t.

»

L . Elmsford,,Nev York, the home of the subject school district, ‘

1fes- about twenty miles north‘qf the New York City-line in centra{, f

-

. ﬂestchéster County. }x'is residential in natu}e. The district's

population is about evequ divided between*professional men and women

~

who commute to the-city, anj’residentx emﬁloyed in Jocal £ac:o:ies,

y S @ ?.

th& butldipg trades, and business concerns. Ihe socio-economic status

of the district's pOpulation of eight :housand ranges across the

’ euti:g,uiddle c;gss. Average education of "the commnnity's ndult '

L

o A




L

i

’ i

population (according te the 1970 Census Report of tbe United States

Bureau of the Census) equals less thad one year of college. ' /‘“:~=

The school‘aystem is composed of two eleuentary schools and

one junior-senior high school, with an enrcrlaent of approximately

.one thousand six hundred.' The junlcr-senic;>t<ip*school,"grades

seven through twelve; bouses 750 students.

. N ’ Y
PROJECT STUDENTS AND CLASS ORGANIZATION

» .. i ) ' ]
The entire eleventh grade population of Alexander Hauiltoh

High School was used as the subject for this study. Ihe study of

social studies in the eleventh. yeqr is a required coirse. Since

*
2

socfal studies is not a twelfth year requirement, geuerally not more

than 25 percent of the students select social stud!es as a senlor

elective. (One eipected outcome for using si@ulaticn ganes was to

«

- ipcrease stucent interest sufficiéntly to enIarge the number of

¢~ B

™~

students who would select social studies e1ectives.) ¢

& Students were assigned to five classes -in numbers ranging . °

2 et

from sixteen to twenty-five. As was the school's custom, one of the .

PR

five classes was an- honor's class where selection was based on past

t

t = B -
academic performances; the othe? four classes were formed hetero-

geneously. The mean intelligence qudtient wof the one hundred students

_(Iorge-Tﬁorndike) was 112, Analysis of differences tetween classes

'was not a factor for'consideration, as the«study principally involved

‘N

contrasting individual student gttitudes and performanc- prior to and’

<

subsequbnt to the projecte . g

v
T

The classrooms housing the project students were located on

A 4 s

" the same floor. Two of the five classes were scheduled the first

. Y

(4

b




A

%

‘period while the other three wet during. the third perdod.’ Cansequently,

rience ranging three to seventeen years. ‘Two of the four teache

Z

Po
N
&

/.

smany of the classes during the. twenty weeks were held jointly in one of

' the classrooms or.in a large instructional arei}cashere was constant

exchange of students between rooms during the playing ‘of several ‘games,

- Since all the classrooms contained movablé desks,. there was no

-problem in arranging space suitable for playing/eacb game. Snfficient~

project materials vere availaﬁae éither in each classroom or in the

.~
K3

library which was Located on the same floor a{ the project classrooms.

v

-PROJECT TEACHERS -

Each of the project teaéhers‘possessed a permanent social

studies teaching certificate from the state of New York, with expew

held masters degrees in education. The wfi;er, Chairman of the Social’’

_ Preparation of Teachers for the Projébt

[

’ Stugies Department, taught two of the‘five‘blhsses involved; three

' othér teachers taught the remaining ciasses.‘,TWO student teachers

were avaiiaple for support functions. . "‘

. -
- Lo ! .
. L -
£l . . ) -

The investigator and his associates £amiliarized themselves

'with simulation-game techniques prior td engaging in the project.~

- ‘nars, and studied related 1iterature.

$i‘Ihey visited demonatration-classroom projects, interviewed teachers

) and‘stuqents involved in game methodology,’attended?workshOps and semi-

‘ e
“
Months béfore the project began,__ge four teachers conferred

PR | ‘e

“- regularly to select simulation games applicable to the intent of the

'

pxojecte, Initial decisions regarding teaching methodology, use of
£
materials, and time requirements were made during those mbnths "set aside

b}
.
t ’




for planning.

1)

¥
Much attention ﬁ\i given to the problem of making*the gAmes .

integral to the eleventh gra&e curriculum, Evaluation ptocedures were

--\

dfscussed as they pertained to_the project’s desired outcomes. Major

concern was placed on hays in which student pe{formance and attitudes -
! ST

toward the social studies might be improved. ‘\\ E e

s

‘The teachers first played several of the games themselves, for .

‘\; i

the experience and insight this might provide. Teacher understanding of - :

A
‘'simulation games and availsble teacgéng options in thed¥ use was essen- -

*
B . 7

tial to classroom organization." T

s

The instructor's prime responsibility in advancing simulation

game instruction occurred during. the debriefing or evaluation phase of

the game. The need for posing key questions and exposition: was neces

AS

_ sary if szudents vere to gain experience in extrapolating concepts,

-

/s

+

analogizing, and generalizing from_the play. Questions evolved as the , ¢
éame experience progressed. These questions provided a means for .

studen;s to find parallels @etween the games and historical events,

R

Again, opportunities for -the classes to draw lessons from the games took ' ;

[ 4 -
&

. place during the debriefing sessions when the logic of "§ame play" was

. jJustified, M
Staff Meetings ) ' ] T - - . ﬂ
) Staff meetings were held at-least once a week during the twenty ','5
5 .
' 4

week project.. Generally considered were teaching techniques and problcms

-

encountered by students as they became involved in working uith Simue |

14 o ..
lation games. o . N~ o R

’ ’ M . ] hd *
Specifically considered vere .aspects of the following' categories:

game administration, class discussion, options-for supplementary‘activ- ' ¢




1tie:; and stp@ept evéxlugti‘an. . o

- 'r'hé-::aff ae&ings, for esmple,' Eﬁew{ded insights that led N
NP '- _ to nore efficient. kihds b.f stufgat g;roupings. Mog:: able :tudents - »//
S ,norked togetﬁer at times; on other oWans md:e able students were

H grouped with slower stud@ts. I'hese “varying patterns appeared to hwe

A / . . -

- . L ‘an effect in promoting mpetition m&tg students, in -additio/n,( slm.ver :
. ’ //,
A .

Y }t’tudengs seeged less reluctant to participate in class discussions.
1r§'icular insights were eager to sh/ape/their findings -

Students wi

with the entire"group. ’Diséussioqs were main;a{ned at a lively pace,
. e . : e
- *  therefore, and relevant points were made By & majority of students.
. CL - 3 -,-,‘ . 4
. Supplemenfary activities were.encouraged in order to fill
. P _ )

: information gaps, add detail, r/esent alzematiw;e viewpoints, and

" allow students opportunities to tess the assumptions of the games with

.
-

* other forms of materials (e.g., ’book‘s, filmstrips, tapes). The use of

s

original sourcg’materials was encouraged., It was found'that several of

the games became mote effective when supported with original political
n'ts, letters, and publications. - -

) . DISCUSSION OF THE PROJECT
. % ‘ L

- The project involved the use of simiatigﬁ géé; 1;1 dealing .

witﬁ. five topics in American govemment and poliéics; " The topics

- .centered around .those suggested in the New Yoo State syllabus and iy

. | those _included in tale ‘locally prepared eleventh grade social-studiea L '

g #' curriculum. Within the regular course of study r,hen, the’ intent was
;o; concentrate on modifying methodology by (l) emphagsizing the teaching

of concepts in addition to accumulating data., (2) incorporating basic =

' concepts drawn from the disciplines of history and the gocial >ci\ences; o

¢ - 4 .- B




Iegrning accivi:ies gimed at concepcualizazion through techniques of

1
(3) scressing\speciflc skills and research techniques, (4) pvoviding . .'é
.
inquiry snd q1scove;z?.and (5) promoting the use of multi-media urces..

L]

v The grading system exmployed during the-project'uas nticzl to i .

the system used in priér yeérs. The students recei report .cards -

every ten 9eeks‘and supplemen;ar§ reports after the fifth and fif:eeﬁ:h !

, week of the sedescer. The grades‘and pozts:vere based on tests, 1

. qnizzes, assignmencs, and class participa;ion.. Y - T "

” -
. * - .
v L4 - t
?

N " pescription and Use of Simulacion Gemes . . B L i ‘

-

A series of simulacion games provided accual events in hiscory
which, when reenacced asked students how tbey would have resolved

LA < " selected issues under tonsideration had they begn involved in the T
\ - - . . - v
- +  decision making procgss during a patticular cime fn hiscory. y

%, .~ "The several simulacioﬁ games used 1n this study were felc to -

offer desired inscructional,outcpmes. ngothecical environments were

provided which reflected real social probleés and {ssues. I; playing

« - . - -

- L R < . . ~

. . the games, the §§udencs‘assumed'chosea roles and demonstrated these
roleeplaying positions through game activities which (according té the . . .
fulesj were either rigidly defined or completely open. Desire to- .

"achieve stated goals were intended to encéurége individual ‘and team ) .

o]
‘competition. ', = Y ) .
<? . - -~ v

P ’ - & A
. P . L

‘Scudenb oriencacion to che use of s:mplacion games. Prior to che start )

R ) of the project, EPe five classes involved in the' projtct were btought

together for a pe;fbg of three days. o - ‘ .o ~ ‘

5 . " Simulation games were described and necessary terms were = . N

.

s T reviewdd, ySeveral students were trained as "class leaders;* other . v
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>
.

R . -
. ., - : \ - ¢

students were encouraged to seck _t ir assfstance duriag. gme playing

tice “hen rules needed to be inte dora game. media;or was needed

) e

to settle e-dispute._ - -

.,
. -

Preparation for elag. kll neces'sary materials were ptepa'red in advance.

Special arrangements were mede uith‘ the ‘libraria to place required

-

’

resource material's in the cl ssrooms or in a specified area of the
f

Iibrar,y.. I‘he reguired nater;als included government .publications,

.

related magazine ar-ticles,- é:s‘books', filmstrips," and selected books.
The project teachers folioved the designer's suggestions care-

fully as each"game was played. They agreed with Mc Kenney and Dilll

that putting groups toge ther simply because students may have worked

together before or because they were Bomogeneous in abili:y did not

. enhence the opportunities for learning. "“qr maxim student satis-

faction and i)erforman'cé, competing teaas should not reflect obvious .

differences in po'tential."z‘ As such, the size and makeup of student

- I L

groupings,varied. ' :
» % .

-~

: Except for the class leaaeré' roles, students were allowed to
‘ -

choose their own roles and se,legt their owa *eamates.? Slower
students generally assumed a single role, while higher ability seudents

.played several roles,during each game_.' This procedure had-the added .-

. o ’ : o

B -~
- (N0

*

lyames L. Mc Kenney and Willizm R. Dill, "The Effects of Tean
Assigpments and Faculty Boards «on Student Attitudes and Learning,"
" Simulation Games in Learning, eds. " Sarane S. Boocock and‘E. O. Schild
" (Beverly Hills, California: Sage Publications, 1968), p. 230

. 21bid. .
[ 4 -
3Clarice s. Stoll;, #Player Characterist’ics and Stratégy in a
- Parent-Child Simulation Game" (Baltimore: Report No. 23 of the Center
for the Study of Social Organization of, Schools, The John Hopkins e

s

University, 1963}, pe 7o° (mimeographed ) ) ..

. . ‘ s . - . "
4, r < '
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A

advantage of. accommdating more players during a particular game,

% . " - P s .

Ihtroduetion oF: the simulation:games. Although simlation games may B

be used in a variety)f ways, for purposes of this project they were
used primarily as deveIOp:aental activities, advancing thé understandiug
of problems through practical application. of ideas. ' '

" The-time needed to introduce each game varied (twenty-five

-

minutes’ for Deéoocrag sixty minutés for Inter-Nation Sirmlatlon).

‘Attempts were made for the studants to ‘understand-clearly the purposes

L : of each particular gzne- and becone ,fa:niliar with basic gxne rules.

» » M

. Play of the games. The project teachers attempted to ensure the smooth
functioning of each simulation.. They eacouraged the active partici-
‘pation of all players by questioning the students about t‘neir decisions
“and discussing thcir strategies. In'effect, six:u_lat}on games beca:ge_ -
é’ . ‘ "'a social studies’anaiogue for the phy-'sical sciepce lalboratory,f ’. . .' )
‘*-p‘roviding Opportun,ities. for exper~imentation'with various sbc:ial‘

theories."l ‘:‘or( this reason, the projeet teachers display'ed a neutral

attitude toward all simulation game strategies. " Eaeh stkff member

. ° served as a eatalyst--promting discussions, urging students to reSpond

»

' accoding to knosn Facts and logic. R A,

- 7

( .After two or three periods of simulated learning, classes were

‘ brought together for discussion and review. Pleseareh suggests that

. students learn more 1f play is stopped after several rounds in order to

' discuss the varxous outeomes pf the game.Z' 'It has been suggosted' t:hat ,

- , - . - M
. c g . . . .
~ - . " ¢ - t , o

) ) ljames Ss Coleman, "Gamés as Vehicles for Social Theory," /
o ~ American Behavioral Smentist, LXX (July-August, 1969), 117-}.8., b

r ¢ | -

»

2Stat'zement by R. Garry Shirts, Director of Smil‘e i1, personal 1y

| .
- RS . -telephone 2ntgrvie2:, La Jolla, ifomia, January 22, .1974' ' -,




g eech sieuletiod game be pleyeﬁ at lesst two times to allow players to -
o, tTY out elterntte stretegies and to reinfotce the concepts learned fton
the first }:Iay or after class dizcunton. This procedure vas f&lloved .

’ 'vhile aarking v!th three of the five simletion games (1787, cragz,, : : .

" uﬁBatInmeRin&} T . _ S {

-~ C Clark Abt,. a “similation gaze deﬁgner, suggested that" the

RN
« . v

~rulity of zlmlatic:n gaxes uises the possibility of students "letrning

spuricus enalogies and over-uting the'ptedictabuity of event:."l To-
* avoid this pouibility, po:t-ga:ne discuuion; -were h.eld luting three - R
2' N /
to five period:. The:e provided importmt opportunities for :tude:rts -

>
&

. to cozpare real world events with simulated events. ‘l'he ‘discussions

’
-

. also served to reinforce game concepts, promote generai principies of

logic,'aﬂd-provide practice in skills of verbalization. A standard

' £om vas used to record questi‘ons and respoises. (See Post-Game

hY

Di:cu‘ssion Record Sheet, Appendix Joy - - L. : - e

E

The post-game ducus:ion also presented inporunt oppottunities T,

for examining issues related to values or social problems. Under normal

‘class conditions, discussions involvirfg values fetqed student:: to refer
many times to personal si:uatic:u' based more on emotion than fact.

. - 4
Of.ten studenits lacked the necessary experience to discuss topics meaning-

-
- . .,

,fully, and the classes degenerated iato "free-for-all” exchanges of

.

personal fe’eﬂngs. Ganes provided 2 forum for developing value concepts o,

since "real issues™ were considered and solut‘ion: to problems had :o be

besed on ,facy.. and reason. ' .
. ¢
Y

% 1

. [

A Abt, "Gazes for Learning,” Simtlstion Games in
lLearming, eds..Sarane aoocock end E 0. Schild (Beverliy Hills, :
Califo ia: Sage Publication Coz:pany, 1968), .pp. 83-84, 7.t




A variety o’f topic activities--research .assignxents, I'e;;ure:,

* . and audio-visual presentations--preceded the play and discussion of .°

each gane. These activities proFided the” students idth: ba'&ksr&uﬁd
information needed to play and understand moye effectively each siz:_n-‘ - :

lation game. Abt notdd that the very attractiveness of games to

_students could be dangerous -if other activities bedaze boring or the .

technique of simulation is-over useds "Simblation games, " he said,
#should be recognized a5 only an enhancing complement of conventional e
-1 ) ' L i

n i

.
r . -

* study methods.

Cleo Cherryholmes suggested that one cype of followe-up activity . .

. ’

%oul{/allou students to validate the theo:y embedded in a simulation by
a variety of comparisons with the real-life referent system.z For

example, shile playing one gm, Democracy, students polled their

£s to determine reasons for woting for or against an incumbent;

" they then compared their findings with those statistics gathered from

e

-

a national poll. B .

. . After ;zompleting each simulation gdme,’ except.for .the last one,

e

a quiz was given. Waen all five topics fhad been covered the students
" took a test covering the five topics. The qujzzes and test were
similar to the ones nor:nally given to students completing these_topics.

Besides being tested, each student was expected to write a
;* . . <« .

brief report’ at the eénd of each game eﬁpl.aining his ‘actions taken

L — -~ - .
v -

— . i ) ¢

¢ lelark c. Abt, "Games for Learhing,” Simulation Games in
Iearning, eds. Safane Boocock and-E. O. Schild (Beverly Hills,
Cali:ornia. Sage Publication Company, 1968), ppe 83=84.

. 2Cler.; Cherryholmes, nSome Current Research on Effectiveness
of Educationai §imulation: Implications for, Alternative Strategies,"
&nexican Behavioral Scientist, IV (October, 19663, 8.

| 5
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<

. "S1

during the geme: his vptes, his efforts‘to gain guppart for his Tééint i
of vi%v, his "politicking" and compromising to gain an end. They were

checked for adequacy of inforbation, logical thinking, and ability to

\/
Shn: strategies.

-

© - . ?

Modifying sizulation gemes. When necessary, simulation games were .

n‘odi.fied-to match the abilities of the players or the objectives of-

"the curriculum. It was possible to wary games 50 that thé content was
better suited to the course objectives, In the game, Dmberac_:z, urban
and state-wide isstes were substituted for the national issues outlined

in the game, ‘I"he teachers were also able to build additional legming
e:_ep'eri'eh'ces into the basic game. For example, in t?e game, 1787,

students had/to plan additional strategies for amending ana ratifying

the constitution they had ‘written.
ﬁ

. Description of gamés, The students were involved in five simulation

games, varying in pldying time from six pertods (Hatein-the-Ring) to

tventy-ﬁve periods (1787).  Counting the preparation, debriefing, and

testing time, the students were involved‘ in some aspect of simulated

learning during each of the twenty weeks of. the project. The games

- were (1) 1787, .(2) Democra_z, (3) Inter-Nation Simulation, (4) Hateine

the~Ri ng, and (5) The Union Divides.

»

In 1787, students assumed roles deleggtes td: a mock

. -

13

Constitutional Convention. F.ach delegat set forth beliefs which \ .
might have been considered politically yiable "during the eonflictlng
earty days of the United States. They roposed and voted on alternate
ways of wnstructi'gg_q’new federal governmernt and finally voted on

- . )
ratification of thgir document as 2 whgle. As a post game activity,’

Ao ]

e




-
.

the class document was compared with the actual Constitution. .
, Democracy consists of a set of eight éames rsnging in difficulty
sisple to complex decision-making. Parcicipants pisyed lcgisla:ors
in csnc 1 and citizens in’Game 2., Gzme 3 was intended o link the rnles ]
of legislators and citizens by exemplifying the relaticnship.bctveen the
roles in a representative démocracy., The advanced games were varisticns
of Game 1 and highlighted the complex principles of politica1~decisiqn--'
making. i _ -

The Inter-Nation Simulation (INS) constructs major features of
Ls ‘,\ .

the international political system. Five nations are “cregted” with
economic and political ¢haracteristics clearly identified,

This simulatior stresses several related concepts far partYE-
ipant consideration: sovereigncy, international law, ‘balance of -power,
*
alliances, causes of var, force srrategies, propaganda, collective 1

[

security, disarmament, nationak interest, diplomacy, developing nations,

‘neutrality nonalignment, and nationalism. Assuming roles-of public

I

officials,'studenﬁs analyzed changing uorld situations and implepgnted

strategies to increase their nation's capability to prodice goods and

L
.

services and’strengthen its position in relation to other nations or{

alliances. Participants had specific responsibilities as heads of °
U 4

- State, fgréign policy sdvisorfisfficial domestic advisors, foreign

-.natjonal conventionss . ’

qffairs diplomats, and domestikc bpposition leadérs. During'the game, “

crisis situatiOns-deverbped gradually from the differing characteristic; '
of each nation and the' beh%vior of the: g&udent decision-makers. i

’ .

»

Hat- n-the-Ring is: designed to acquaint students with all aspects

of . the presidential nominat ton process, from primary elections through

-, -~
.

. . -
s s
3
. . . ‘ ’
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p specific infotmation such as playing data, materi;ls sapplied, and roles -

w ?

v
s

*_topics in the oistlin€ below. In addition, they were (sed ss instrumeats -- . .

- ¢,-1. The Qrganization of Covernment . e, . C e
’ K.- Ha"ﬁ?s Reed for Qvermnent e ! . Y

\ .
involved Jearning about various poiiticei‘ realities. These realities' ’ : ‘
" ingluded acquiring knowledge about thé*relationehi between mney zpent .
and support gained, the’ relatiu edvmtage of seeking delegates from a2 )
fev 1arge states or from many mii steta, the dif rence in cost and "

Y

explore conflicts faced by the Un'ited States between 1
Such iesues as expansion versus containment gf stavery -

tories, federalism versus state rights, agricult’ure verui\ {ndustry, ’ 3

*

and property rights versus human rights are considered. Studente were Lot

-

asked to p}ay roles depicting state govemore faced with probieme
associated with eectional oivision and civil war. 'Ihe game investigated

" how northern :.nd southern extremists contribute__d both to sectionalim
,and the Einal outbreak of the Civil War. - . o
Each game used in’ the project contained a manual 1ieting '

7

" to be played by the students.” (Appendix K’) . o -

‘ E : - - , ]

Al s

Lourse Topics' and Desired OQutcomes ' N ) oL T a

. The five'si'mulatiqh games related apecificaiiy to ’t'hé. céuts‘e - T,

‘e : . )

r

to- assist ‘etudentt M'échievin& the deqii’ed putcomes listed for the CL .
. ATy ) pohat .

- .
. K o
L - " - —

_‘:courag. - : . ; . ’ ’ .. . ) )

-~ . - . - ,
. H . ‘Y ¥ .
.
. . PR

,

“Be - ‘I‘ypes of Govenunents s . ) )
'Co  Infliuential. Forces Outude ..he Fcrmal >tructu:e of . B S

e Govemment -:;'

‘
»

N
=)
¢

-
L™

ran d

[ e - o, . I




11+ The. &gﬂizhtion of the American Government
4" A, political Power under the Constitution:

PR : , B. -The Role of Congress in the: Use of Politicsl Powers .
’ , . ¢ C. Indivjdual Rights and Protection against the Misuse of
’ 1’011 cal Powers ‘
" > D. ee of the Judici;ry in a Dmcra:ic Goyernment o

"I1I. The }merican Presiden
’ A. I.Definigion of Presidential Powers .

‘e - B. Limitat

3
R4

ons of Presidential Autbority .
¢ [
. 1V. The Influence of the Individual and Groups on Political ;
. . - Power in thellinited States L.,

&Ai . Methods m:uized by Individuals and Groups'to Influence
. the Use of Political Powers in tHe United States
.. . B. The Role of Political Parties in the American Politlcal
. ~ Systenm i} i

- - -

-

V. Bistorical Bvénts which Strengthened Américan Democrac
T A, - The American Revolutton's Contribution to the Cause

7 S . } of Democracy .
B. .The Advancement of Democracy during the Eras of Hashi:igton,

Jefferson, and Jackson )
C. -The Effects of the Civil Har and Reconstruction toward

Strengthening American De:npcracy ) .
I‘he games were used i:{ assisting studehts tos

- “know why men need some form, o£ government and how govemments o

/!

o can ins’ure'justice‘anyﬁe,r,“.- L . .
’ . N R . " ‘» . i ' ; . st .
L 2. evaluate “the mechanisms through which political branches. , <
- * . o -
- .+ in the United States function, , ‘ . “

~ .
»
- 3

. 3 comprehend the United States Constitution and the ways

.
-

s :. lawe of the United States can be’ changed, . A

. ‘:’ et T 4." understand ‘the kinds of conflicts ?hich may arise bet.ween, S .
o . what c!;ti.zens call’ "rigt;ts" and gove.rnmen;s cqll "security measures, o

/‘ . I _SL_ knoy- that rights"of citizens.do not exclude responsibilities t ’
'ofcitizens,.—i?———- o, .'2 e SRR N »- 4
. s " "6 analyze fhe major role of the Ur;iteq States Congtes;vas s -, . -

, lavraaking ’oody, ECE L : e . L |

' 5’, ‘o -t 7‘ understand'how legders ,of‘t:he econo:nic and wciai forces in. . )

e S G S

o ":.. . g <. . , e ) . -, et
, ':” .ﬁ’ :‘! . L L . v » ;’i -J ‘,- ., » L - ,(',“ .




M -
. .- .
o , - 55
.
.
R .

* . 7 o & society can exert important political infiuence,

T S . L. g .
- . 8. explain hoG'a President can serve as both the leader of

. e

S his country and the head 5t hls party,

..
» n,

9+ have a working- knowledge -of presidential powers and their’

relationship to legislative and-judicial functions, L

- - .
. .
.

10. know why the powers of the Presidency have increased’ consid-

erably in recent years in cgth domestic and’ foreign affairs,
° .
.11. comprehena the citizen's role iAa influencing gaverngggﬁ\

-
-

policy,

) “y

12." realize how pressure groups ca?'inflquce gov%rnment policy,

© 13, understand .he process b& vhich primary elections are held

4 - z
. N N

and party delegates -aré selected, - .

) - 14. know what changes in the democratrc procezs occurred after .
’ - ~ the Civil War; - g YT . o '

- J

s .
v - AN

15. deséribe how various American Presidents ipfluenccd the

growth of democracy, o o : » iy X )
. f‘- “( ~ « . [}

16. explain hovw-a nation's 1nity and-stability can'be‘ddsrﬁﬁccd

L3

t) to the point of civil war, ‘. e . .

17. compare the roles of Presidents during pefidﬁs of—gffiil,'

. and R ' , . ‘-
o ' _ Y 18, dc;cribc‘the'gtrugéle qfvginorit}‘groups to ga{c équal
| ' -r}g?is Pnd?r’thc lawe « - . '_ ) o . ) S
. . : o P , ; ! . . C . p
Instructjonal Strategies ' . . i
. B £ should be ncced, again, chat the games were not ‘intended to

- , . be the sole method or technique utilized to deveIOp the course objectives.
. - = v -,
. Additional methods, technfques, and instructional materials were employed.

"These included lectures, discussions, audio-visual ircsen;ations, cbates,

S ’ ' 5 )
o - - . ‘ :) 65 ' : o o8




individual and committee reports, and book reviews.

.o % In order to develop the course objectives, the.instructional:_ L

L
= . .

strategies were varied according to considered readiness Ievels:of

. the project students and also.the designated priorities established

-
-
fl
.
f
- .
PRSPPI, TP PR TN T

‘ for appropriate learning experiences. All classroom activities were A
designed to facilitate pupil involvement and provide opportunities for

Bl pupils to make positive gains in their'scbool worke

L . Huch emphasis was placed on the mastery'of fundhmental skills. ,.

<

Through directed practice with individial students, the teachers

. guided them in the kinds of experiences they would need in order to

H

devglop, and extend Pasic skills and understandings. Drill work was

<

‘ presentedfsystematically. Repetitive exercises attempted to reinforce,

. T +and maintain learning. - This method was used on a daily basis, although

-the time;3pent'oo practice exercises varied Eorldifferent students. R
*h'EGuidlng pupils in the techniques of problem solving uas &n -

) additional instructional approach employed by the project staff. -
' 4“ - N ® ’

Students were showu how to apply fUndamental skills to problema which

- ‘. K3 -

required them to make predictions, assumptions, and decisions. The v
opportunity to solve problems was offered to every student, either by .
giving him information and then posing questions which required the -

. : . ¢ s ’

- use of that information, or providing activities vhiqh_enabled_pupi}s .
v * . : e . L

tc test relationships between acquired skills and their application to

Pl

B

actual problems., - ' . N ' <
. ) it~
- ’ Field trips were used sparingly as-a’ﬁevice to encourage' |
~ [ o
v students to beco7;~involved in an activity with greater lnterest *and ’

purpose. Trips included visits to Town Hall, Greenburgh, New Yorkt
- the State Capitol in Albany, "and individual governmental agencles, '

. . . , " - - -

’ -

- .

@ a c L., - 65 . _ ,
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’

~

' s the.experiences of the stidents were used to stimulate recallﬁ promdte

]

observation and'liatening techniques, stimulate discussion, and provide

RS

background material for writing purposes.

Bomeuork‘vas considered an important instructional opportu- _
"t

nity for studenzs to "show" the progress tﬁ!y vere makinge Outsidc

' assiznments were treated ag an extension of the school day,. They were

. intended to reinforce ciassroom,leafning and develop meaningful worke

. ©
.

study habits, ° : .

.

For some pupils, assignments were related extensively to fundae —

¢

mental skills,’ For ‘all, creative activities were planned that were

closely 1inked vith appropriatq project topicsg

.

Students were urged repeatedly to work independently at home

N
.

and not seek outside assistance. Ihe proiect teachers. were counutted
to giving assigrments that vere defiuite in purposge and thoroughly
underatood.bx the students. _They adhered to a strict policy which

v .
permitted students td initiate their assigned work in school. By

3
-

checking damples-of the‘stddents'.vdrk, portions of assignments were
reused or omitted; .when necessary, in an attempt to keep assignments -

reasonable, realistic, and personalized, while meeting the needs'of'

. .
* \

'individual students. During the:project, then, siuuiatioa games were

-
-

used to reinfotce instruction fzom the‘methoda, techniques, and

‘.

inattuctional materials employed. A detailed listing of actuak topics

' taught including choice of activities and suggested materfals follows,

L4
~ T .

‘ s )

y




&

. U2

»

_ ACTIVITIES
I. TOPICs. THE ORGANIZATION OF
‘ GOVERKMENT

A. Infitiatory
¢ 1. Survey:‘Social Studies

*Attitude Survey
(Pre-'rest) : .
Cltu discussion and lectu
a. The need for government
~be Types of government
c. Forces capable of-influ-
encing governmental
formation
d. Appropriate photographs
and news releases ==
depicting use of governe
\ mental powers

3. t Media Presentation
(Use of media exemplifying
range of governmental
powers) : -

B. Developmental .
1. ‘A simulation, game, 1787
+  (Repeated in order to

- reinforce concepts, etc.)

2

2, Written work
§ {Reports on 1787).
Individual student
. reactions to votes cast;
support of actions taken.

re

.Survey constructed by rueascber
.(Appendix n.

. Textbook: Smith, Mary Magrader.

- American Government. Rockleigh, ?
Y - 1’9 ‘nd B‘con, 'InCO, ‘

president Kennedy Signing
the XNuclear 3an Treaty,
New York Times, Monday,
September 8, 1963.
2. President Johngon Signing the
Civil Rights Bill of 196%,
New York Times, Wednesday, .,
April 10, 1964.. . . ’
3. President -Kixonts Visit to
China, New York Timesy Wed-
nesday, February 13, 1372.

‘ News Releases: .

1. Removal of some restrictions.
on travel to Commnist China,

¢ New York.Times, Saturday,
May 20, 1969.

2. Blockade of North Vietnm,
New York Times, ‘ruesday',
May 12, 19722--

Simulation ‘Gamex ‘Roth child, -

Eric and Werner’ Feig. 1787,

Hartsdale, N.Y.: Oicott Forward, -

Iac., 1970.

"1787 york forms T

-

vy
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~ ACTIVITIES .

- 3. Class discunion .
’ a. Gain of political pover. .
b. Use of political pover.

&. Ciass debate - *
Suggested problem:
The.Articles of Confed-
eration were not strong

- enough to solve the

nation's problexms,

- S ,Gr{up “work: Constitue
tional .Conveation
& Hembezship,
b. mbleﬂs
. Ce Compromices
d. Poidts of agreement
Points .of Referencet
y (1) Mount Veimon Conference
"~ (2) Aanapelis Con erence

C. Culminating «
1. Writeen work:
Position papers dealing with:
a. Pormation of legislature
b. Povers of state governe
ments L

c. Process of p esidential
elections
d. Selection of.court judges

-

s

2. Class analysis (1787 debrief-“

ing period)

#..Acts passed by Conuir.u-

+ tional Convention * ~

,be Conclusions drawn from
game playing

. 3. Examination relating to ..
"specific objectives of the _
’»1 topic . sa

e

) Use of i lated mteria:

.S ’ .
Iextbooku - .
1. Curreat, Richard H., Alexan=

der DeConde, and Harris-<F. Dante. .
United States History. Gakland, - . °
New Jersey: Scott, Foresman and oo
.Compiny, 1972. (Unit II).
2. Saith, Fary Hagruder.
American Government. Rocklet.gt_x,

o - o

"New Jetsey: Allyn and’Bacon, -

"Inc., 1973. {Chapter 2). , L
,3, Gordon, Irving F, . N
Anerican-History Review Text.

New York: Amsco School .
‘Publications, Inc., 1972, | -
(mit 1)0 . I\ . -
4. Williams, Irving S. - e
Government. New York: W He .
Sadlier, Inc., 1970. (Chapter.l). ( /

S« Gordon, Irving F. Azerican
History -Review Text, New York: -

Amsco School'Publicationa, Inc., - )
1972. (unit I, Part" 5). - c 4

1787 game gxperiences and’ oute - L
side readings’ xelatmg to the ’
ormation of the United States

Government under theé Constitution.

L] o ¢
o«
- - 3

Notes, reports, and game i
experience of participazing )

y :tudentu .o T

<o
. A
s . r. .
2

* collectels

O’JI class notes, i i ..
regdings™ .

aas{gménu, T




K ‘ ACTIVITIES

" 1. YOPICs THE ORGANIZATION OF ~
[HE AMERICAN GOVERNMENT

nitiato .

. Written sork
o ° a. Constitutional provisions
AT . | . sffecting balance of

T . ’x political povers '

sse 0L "~ bs.’The exercise of politiul

a .t ' powers by Congress .

. ¢+ Protection of the {ndi-
vidual citizen against -
risuse of poli:!.cal

. powers ~ - ~

. - d. Limitstion of indi-

ey . -vidual rights and

’ * liberties

a

u e 2. Motio:: chture viewing -
> e . . ) meckt 2 s
‘ T .7, 2. Qrigin of dauocracy. ",

. demcracy
« ‘ ¢. Plements: neede.d ‘to make
e v damcracy work "

23 T
»

- T 3., A Eilmstrip sbcwing -
T . Checks: - -

K - W', " as Direct and - indith(’.
) + , democracy e
T be Role of the people ina -
R ' -demscracy )

' ; P " _tages of American
S T democracy

Meticau government

. ot the American. Govemment
IR - Includes -
‘ - ‘8. Division. of power
. . b.. Separation of power’
. . c. "Unwritten’Constitution®
-, - de Undesocratic features in -
- the ariginal Constitution

-

,\\

¢4, Checks and balances of the

' - be Lecturez The Orgmization of

.

(S

b. Iaportant principle: of -, .

- .G+ .Advantages and- disadvan-

o 60
© BATERIALS

+ Textbookss

+ 1, Lieberaan, J?hru. Undezr-
standing Our Constitution. - Kew .

York: Fawcett, 1970. (Chapters
2,3,&,5,3:1&6.)_ —

2. Bamrd, William C.
Governmwent and Politics of the
B.S." New York: The Macmillan Co.,
‘1971, (Chapters & and 5.)

/

"Defining Democracy.”

27 minutes, sound, 1971.
‘Lurning Besource Service,
Southern Illinois University, .
Carbondale, 1. . .

Id ' -
- . 4 L ’

"Democragy: What Yowsixquld T
Xnow About It and Why" (set of )
6). 60 minutes, sound, 1968¢ - - - -°
Encyclopedia Britunica, R
Chicago, I:ll. T - -

~

’

.-

T4

P .

Ftlnst:ipc: "Federal Sys:em"

(Parts I and II). 24 minutes,

sound. Ency;lo;;edis Brittanicn,
- Chiccgo. Ill.
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ACTIVITIES MATERIALS . :
o * 5. Class discuuion. The Con- . Audio Visual' X¥t: 1 #0, S,. - T
: ~ gressional "Comittee PR Governwent in Action: The House:
¢ * .Systea" T " of Representatives,” 30 minnteS, Lo
.. . - 8. The making of & lsw ' tcm::r.h,r 1972. - ‘Guidance Associates,
'\ . .o b. Mezits and criticisms of ° itashfngton Avenue, Plunnt-
- . the committée systea ville, New York. .
Ty ¥ ¢. Evaluation of lawzaking ' .
M procedires '
L. . Y% . . .'

- ‘ B. Developmental’ o ) P
R - 1. A simulation.game, Dempcracy- Simulation Ganet Colezsn, Jm: s. N
o (repested ,in order to reine Demacracy.. New York: Western. :

S . force concepts, etc.) . - * Publishing Co., Inc., 1969. ‘ .

. - . 1 : RS ] o
1" 2. Writtem work (Reports on Democracy work forms. T
' Democracy) ° T - T .
', g. Expla_natic)n\ng.actionx )
' taken . . .
» ,* be Yotes cast ¢ . . 47 . A
o c. Efforts made to gain . ' L.
support LR
) - d. Coxpromises mide as s - ke € " . -
‘ ) , . l'epresentauvex . . : ) ‘A
: ‘. - 3. Group presentations-- " .. Textbook: Harvard, Williem C. 4
. Checks. , ~" Government and Politits of the U,S.
~ a. Mijor roles of “the U. S. New York: The Macmillan Co., 1971.:.
‘ ‘ . Congress as a law making (Chapters 4 and S5). (Daily newse
3 ¢ . body papers and veekly neuvs magazines '
. T b. Ways.by which laws can very, helpful.) . -
. . be changed ’ , . .
¢+ Election strategies i
> 4. Comparison of the voting _ Magazine: Longressioral Digest.
! S patterns of selected Washington, D.C.: Congressjonal
€ongresspersons . .+ Digest.Corporation, 1372 « . . =
’ . - ) '(Jan.--Sept.) .- .- )
: 5. Claa \fisits . . - Contact zep,tesen;atives froms | .
z T “ “-+ 1l Jown Hall, Gréenbargh, H.Y.- SR
o o Y <" 2. State Capitdl Bany, Ne¥e -~
. . 6. Out:ide lecturers . . " Use of cl'assroou ‘library .0 -
. . ‘s Town Swpervisor v - - - rewurces. o« - bl
.. ' - be State®sssemblyman T . T e T e
. ce UeSe Cougressman BRI B ;
. .. Checks ~ - .. ) s L Ca e
° S $ 3 Appearaﬁce of sPukers _ . . €. -
o - 4. °  {2) vieus on bazsfc-issues. - - S ST e e e
. JURIIRN . (3)-Knovledge of govern~ - . T T Y .o

- -7 o mentat processe:/ . L. , .

- . - ) . e e > a om P
d . o . . - . -




. - -
- N -pr -

- . ‘_ . N . ) . { -._"_‘ . C . N ] ‘ B . .

<

-
. -
.

¥ o Culainatin : 4 . .
. T, Individual reports (?osl“ion : Uu of gawe cxpcﬂenu: md .
©  .psper relating to De:nc‘ragz.) . ,.auuab&t libury rcmrcu. )
- - Respond to question: To what . o . Y
s T extent should studeat actions ‘ s : L -
- a3 delegates (ip the gape)- , . : )
- reflect Eeeung of constite. . Sl . L. .
. ) ‘vent® as opposed to pet- . Ce L . ' P
-7 sqna} belief:? . [ . N T R —

5 -
N P - L 2

2. Class malyzis L “ Class notes, reports, and .
. " (Democracy dt;bx;def‘ing : - ghae experiences. e, ‘
. . pertod) , R . - 2.
. . 8o Auigauation ‘and syn- ) - :
- . * thesis of fadts and i N . ‘ Do
- understandings ghesned , ' . . S
‘ o from gazme playing oo b , e -
) - “  be Comments on the techni- " e,
: \ " cal way in vhich the . . % / ‘ .
!+ gade vas run ' ' .
¢c. Analysis betwedn the
.- peconstruction of the o
- . real world system and. - L L
) ’ the subs:antive d-ecisions ] ’
. _ made by students during . ; .
. . the simmistion. - :

s . . .
- s IR . -
. Ea P v i o~

3. Class review: cLer Ty Clan notes, reporcx, and

#The Organization-of the gm experiences. -
American-Goyernment” o Ce . -
y & Bxecutive power vested . - i e .. ’
. T in Presidency . . e, .

: . .. b. Legislative powsr - o, . oo -
. "r.< -°  vested in Congress : . - ST e Ty

. .-+ e Judicial power vested : o Lo
- . in ‘the courts . ~ S -, . e

- L Y - N Examinatian telating to . . Use of rexa&ed méteri:t ! L
- .- <. specific objecrtves oﬁ the ) xcéllected from'class notes, 4. -
C5 PO tbpic - . ... . readings, and ungnmentz. - .

. - o
.~ -
——
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. ' ' ACTIVITIZS ) MATERIALS C o
. ) . ] . P
- . III. TOPIC: THE AMERICAN PRESIDERCY |
. 'A. Initiatory ) ", Textbosks Fitrgerald, Thomas. .
. ) 1. Class discussicn ‘and |, The Presidency. New York: - - *
. lecture ° ¢ Scholastic Publications, 1970. -
2. Exercise of ?rqsiden- . : A : o
tial powers © > Pprimary Seurce Msterjals: <
L . be Expansion of Presiden- . 1. Commonwealth Club Speech : |
v ~ T T %rtat powers in the, : by President Franklin D.
’, x . ‘United States - - . Roosevelt.
. ) '‘c. Effects’of incredsed <2, Pirst Insugural Address
' Presidential povers on by President Franklin D.
. " Azerican dewmdcracy * °_ Roosevelt,-
: - ) - o " 3. Second Inaugural Address
SR . by President rzmkun, D.
. Boosevelr.. . L
2. A filostrip viewing - . ®Jacksonian Dtmctaéy" . C.
. Checks (set of 4). 58 minutes, sound, .-
a. Pplitical aspects of j:he p 1970. Encyclopedis Brittanicas, ) ‘
. _ _Jacksonidn Era ) Chicego, Illinois.. RS
Toeoo s b. Ecanomic aspeécts of :he ; . L e |
R . Jacksonisn Era ) . s T
L ‘c. Socisl'aspects of the . - L , |
. e T Jacksonian Era s ' -7 : |
¢! -.Ba ‘Develagnentaf’ ‘ ot Si-utat'ion G,smelx : s |
. v, 1, Steilation games - : 1. Rothschild, Zric and kernet v - |
S Lome LIBT ‘(Section- tltleds AT ;‘ Feigs 1787. Hartsdale, New y |
R EEE 1’?9;:2::_ of the Presi- . .Yorks:_olcott Fotward, Iac. |
©: cdenti) . SR U5 -
. e b. 'Inter-ﬂation Simuiation '© " 2, Guetz¥ow,. Harold and Cleo Y. |
. - AR T R - - © . ~ Cherfyholpes. Inter-Nation R
B ot LT ;:: N Sémulation.- Chicago: Science y ‘
. Lo e S v e ro R . ) search Associates, Inc., |
. . - - . "‘ .- ~': .':5 :f-'.- P . ) "‘ 1966. ) - ) ]
. . L ; L . . - . .s F , !
. P 2‘ Panei discussion--"tongress ’ Gapé.experi’ences and class notes l
R ."." ", Has the Power o Approve ., L . ’ l
R . Presidentiasl Appoinmen:sﬁ -, T )
. 7 ) Ehecku . : N . ‘
‘ T , "' a. Types of appbmtmen:s byw . T S AR
. . * .. the Presfdent . SRS '
- J 7 7. be Vote needed tg win’ apprnv‘l - ’ R
. ‘co -Alternatives by Congress . .. ‘- ) ’ ey
N ©  to:Presidential Appoin:o - . o ' :
- ¥

A ﬁeuts -
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L ke

ACTIVITIES

2

A motion p!cture';hawing

‘Checks

a. Joosevelt's ability to
provide strong leadership
b. Roosevelt’s construction
. of the New/Deal.
Ce !valcacio of the New
Deal : .

Use of cartoons to illuse

. trate Pre:idénti:l functions

.

Ce Cul:ainat'ing .
o Written uork--CritLque:

2.

defending arguments and

. decisions resulting frow

game playing

Class discussion

(Debriefing period)

8. Justification of actions, :
compromices, and decisions
reached °

b. ‘Synthesis of gtmc playing

c. Comments on the technjcal
aspects of the game .

Test contathing-both
objective and essay type
quest ions

-~ IV. TOPIC: THE INFLUENCE OF
- INDIVIDUALS AND GROUPS ON  *

‘  POLITICAL POWER IN THE:

UNITED STATIES

.-

" A, Ini

tiatory <

__' ’ . 1.

-

Readings and class

discussione-

pric statementss

a. Changes in government, -
policy are dbrought about

by individuals and groups. -

b. Political parties make ‘it
possible for individuals-
- to express themselves
regarding government
' pelicys

7

2

.

readings, and assignments.

HAIKRIALS

'trankiin D. Roosevelt's First
Term,” 32 minutes, sound, 1967.
Learning Resource Service,
Southern Illinois Univtrsity,
Carbondale, Ill. 62901.

3

Appropriate selection’ of materials

.by students. Proper use of

research techniques encouraged.
-4 .
Experiences gained by particie. .

pating in the games. Use 'of forks
. and class notes taken.

4
/
lxperiencez gained by partici-
pating in the games. Use of class
notes taken. . "

Use of -related material
collected from class notes,

—~—

Textbook: Coyle, David. . The :
United States Political System.
New York: Mentor, 1969.

(Pages 81-135). .

Audio=Visyal Kit: 'Anatomy of thl
V.S. Polifical Parties.

- Pleasantville, New Yorks .
"Guidance Associates, 1972.




2.

3

B. Developmental

e 7 e

- ')'.'l

ACTIVITIES ~ ~
lecture; Influence of
political parties, lobbying, -
passive resistance and mass
media on government action
A filmstrip :bcming )
Check: Y

8. Difference between

political pargies

and pressurs” groups

The influehce of presspre
groups on governxent
officials

Govérnment regulatio
relative to politica

be

Ce

1.

parties / ’
N
Play Hat in the Ring
(Repeated in order to/
reinforce concepts, etc.) ~ _

- Parties™ (Set of 3).

65

AN

MATERIALS
oot o 3

Appropriate articles, pictures,

etc., relating to the topic.

"Anato:y of U,S. Folitical

”‘m_d’ 19710
Pleasantville, New York.

Simulation Game:
and Donald M. Zahn.

inzo Haihington, DOCO, The .,
Kiplinger Washington Editors,
Inc., 1971, :

2. Idterviéus-- Students in esch class were
f Questions: ° encouraged to miake appointments
8, 'What are the advapntages— - - to interview present Democratic
of working for a political and Republican precinct leaders
party? and party officials in she
be How does one become & Village ‘of Elmsford and the
pember of 2 politicxl Town of Greemburgh. -
party? . . -
. c." How can a-person become -
‘ a memberﬁ?f a political & '
. ) club in Kis district?. . ’
Does he pay dues? "
Are there any advantages -
’ in membership? What are '
. i the obligagions? -, .
d. How may a high school’ -’
v student are himself . .
for a cﬁ"'m politics? 2
£
3. Ca !‘Wdiﬂ" Individual Handouts containing. inf.omtion
student preparatjon of a case and _consequences of the followe
study dealing with an indivie ing individualss.
dual who has helped influence a. nartLLMther King
- the political process. b. Jacob Riis
. Suggefftionss c. , Upton Sinclajr *
. _ #. Civil rights struggle do  Ralph Nader - '
. b. Consumer protection e.. Ida M. Tarbell
\ g c. Care of handicapped ’ "
L, / ,
et

'T.'aeis,- Paul A.
BZt in the

45 minutes, ’
Guidance Assocfates,



SR readings--People ‘add

ACTIVITIES
N

[ v

C. Culminating
1. Individual reports
(position paper relating
to the simulation game,

Hat in the Ring). °

I ck:
 Methods upioyed to
win delegates .
b,-Methods to smass
conventisn money

a v

-

c. Strategies used to win )

MATERIALS .

. Notes, forms, snd game experience
of participating studeats. ' -

»

v

. : the 660 votés needed - - L

for nomination,
* . ¢

2.

.. Results of the game
- . b.
c.

. game was run’
d.

Class discussion (Iiat in o
he Ring debriefing period)

Logie of decidions made L
Coinments on the techni=
' cal ways in which the

Comparison between real . : .

Experiences and notes gained from
_patticgpating in the gane.

world and simulation o o N

events

“

3.

V. TOPIC: AMERICA BECAME MORE =
. DEMOCRATIC THROUGH SIGNIFI- °

CANT ﬁlsmpizw. STRUGGLES

A. Initiatorz
1. Class discussion and

. events responsible £ot
.growth in American-d
;o e Washington - . .
be Jefferson - .
-*'cs Jackson- ~
o de"Civil Ru/
e. Recoristruction.
£, Progressive Hove:nnt
“ges Hew Deal
B. .Civil Right: Moveumen
‘. i. New Frontiex .
' §jo Great Socisty |

Ex&ination relating to
specific objectives of
the topic 2

- ' 2.‘

-

Use of related uterlal collected
from tlass notes, zeadings, and
) Auzgmncnts. .

‘Textbookss . -, - .
1. * Curxrent, Richard H., Alexandcr
kcond‘t, and Harris F. Dante.
_“lnited States History. Oakland,
New Jersey: Scotf; Foresman and-
Cozpany, 1972. (Units I=IV).

cracys

Gordon, Irvihg F. American °
. History Review Text. New Yorks

Amsco School Publ.lcations, Inc.,
1972. (Ch&pter’ 8‘12). .

3. Garraty, John A. The American

~ Natfon. New Yorks 'Harper- and Row, .
t 1971. (Chapters 10-15), . s
4, Mowry, G. E. Theodore -
Roosevelt and the Progressive
Movement. Boston! Little, -

-

,Brown &nd Company, 1946.

.




- Bs Dévelopmentil ~ .

o

* 2. A Etlmstrip showing

L
.
LY

Check:

a. Reasons for Lincoln , .

- {3suing the B.uncipxtron
Proclamation
b. Lincoln's definition of

democracy = .

“.c. Abolition of slavery and
© Constitutional guarantee
of Black Rights

d. Supremacy of the ngenl'

_ Government

3. Record playing - -
" Checks- '
a. Waging war against the
,; depression
b. Mandate £or réf.’orms
¢c. Preparation for kortd

“ 8

s
* e
h8 .y

14 Play The Union Divides

F
1
?
?
.
«

2, Class debnt:-Sugge;ted
problem: The struggle of

minority groups to gain ..

War II . -

‘equal rights under the law,

4.

" Revelt, . New York: Tne !-'.acni«lun R

Lzue&:enburg, W B
!unklin Roosevelt and the
y_ev_be_ai” New York: ﬂtrger
-‘nd m’ 1953. -

. 6. lomaxy ¥. Zr The kem

Company, 1963, .

Te Hidker, “Tom. IR and LBJ» -

- New Yorkz W. Bo Saduer, InCs,
1968. . ) S

!

WCivil Wer and Reconstruction® - -

(Set of 2).- 22 minutes, sound.
1970 Encyclopedia Brittanica,
Chicago, Illinois. N .

.

Folkways Record’Series. ,
®Inaugural Address of Ffanklin

. D, Roosevelt.® (2-records).

ot

“42 minutes, 1971, Folkways

Records, 165 West 46th Street,
New York, N.Y. 10036.

Simulation Game: ' Olcott Forward
Publishers, Inc., The {nion
Divides, Hartsdale, New York:
Olcott Forward Publishgr:, Inc., .

1971,

'rextbook‘sz - .
1. Cohen, William. The Bill of -
Rights, New York: Henéiger,
1968y (Pages 30-52). -
2. Smart, Douglas,’ States

‘Rights Vs, Federal Power.

New York: Scholastic Publications,
1971; ’(Pages 83-97). )

mmms . . %,




. e

R - Progressive Mpvement

e C.

3

Checks-.. ,. - -
a. Causes and results of

Y

3 the A;nericzn ‘!}emlur.io:_:
s, be Civil War amendments and

status of -former slaves '
Reforms made during the ..

-

s, . - ’ v

. ) v ot
Culminating ™ < s
1. Individual ¥eports (pasi-
*——Hmrpcper relating to the
‘simulation gawe, The
" Unfon Divides) %
CnecE: .
a. Student mreness of how
.. @& nation!' y and .
" stability can be disrupted
" to the point of civil war,
b. Discovery of what degree
-. past events.compare to .
" present events® .
Cy ‘Experience in undere,
standing’ and, in’terpretmg
-simple source aaterials

2

’

—

" 2. Class ‘discunion .(‘Dfe' Union .
_* Divides debriefing period)

-

A, Explanation of studeats
actions takeng vot.es cast,
< efforts mace to gain -
» ' support, and compromises
made - .
b, Class compari‘!son of -
i . results of the 'simulated

K crises to-events as they

*actually happened: |,

- .¢s Comnents on the-techni-
cal ways in which the’game
-""“ m L. . é/! . -

3. Examination relating to

the' five topics taught ., .-

during the project .

3. A. fil-ttxip ﬁmriugo Ce "_

w i Barle:t/, Fmton, et aI.
. Histo

T s N A . * P

. Use of relatld materfal . ..

nlnstript
*Meeting the’' Challenge ta

_Encyclopedis :ritttnict, .
* Chiclso, Illinoil. e
Iextbook*x . .
A New
of the United States.
New York: Holt] Rinehart, °
Ripston, .1‘9700 (c&‘pt‘: 3)0

.o

:‘

.o . . ’
Kotes, 'forms, and game experiencf
_of pazticipatiag atudents.
T ) . L)

' ' Y . -

- . v

~ Use of sme experiencu md
class notes. .

col,lectcd f£r0m -ctass notes,”

o readings, nid anignme'nct.

Democracy.” : 21 minutes, sound. “/'* |




. MATERIALS

: - o e
4o I.ntez‘view:--‘haent five . Use of Interview Guide,
] . students {nterviebed in’ — (Appendix Go) .~ . -
o T R v ppdér te eviluate their own - - T - .
R s . ", feelings and cxgeriencu as . . )
. N A a resylt of exposure to . .« . L S
L RPN R “n-uh:ion _ oL . ' .
’ - 5, _thstiomire:-ganalnmg < Use of Quutionzuire Ggide. )
. v.  .': skudents complered ', (Appendix H.) . - -
. »- . questionnaires on their . _ T .
-0 ' ., i -é£eelings-and experiences as - ° . . :
‘ ' " .aresult of expospre to- - . . ) .
- Tk * simulation ’ S ' . e . R

“ .7 " 6. surveys Social Studies ° (Appendix F.) ' o
. o, Attitude Survey (Po:z- e ’ ) .
T Voo 'Tub) : , ¢ .

Instructional Materials ) o : ",

. Listed -balow ‘aré the materials that were avajlable to the ) ' _
.o e . ) P . » * h -' . r'd z ¢

- , b

! project students.; Seléé:téd mteruls were used to introduce, develop, . . ¥ 4

v,

‘ reinfotce, rcview, and extend leaming experiences required for _the - .

-~
-

+

topics taught during the ptoject. o

* .

. S L ‘BOORS AND~ MAGAZINES

" ‘Barleft, Fenton and others. Ame:ican uis:ogz New York: Holt, Rinehart,
' Rinaton, 1970, Chapter-3. . © St .

- -

i - - Cohen, Hilliam; The Bill of Righfc. New York: Benziger, 1968, pp. 30-52.-

‘ . COng‘:essionaL Record. wa:hington, D.c,z Congresaionnl Dige:t Corps,
f‘:‘ 1972 (JanuaryeJune- iuues). . ..

- . .
4 ° . ’ 4 0

, ' Coyle, David. The United States Political Sysm l(eu Yorﬁ: Mentor, - - .
’\" N . B ‘. "’ 1969, pp. 81-135' ', Y : . ’ )
. Current, Richard N., Alexander De (:onde, and Hatru F. tes Unfted
. L ] - States History. ,Oakland, New Je:uyt Scott, Fo man,‘ 1972,

- ZUnita I-IVS., f ; P E

“ .

.

Fitzgenld, Thgmas. The ?resi&enyj. New Yorks Scholastie, 1973, '
. C Lpp. 15-33. . oo s ) Y,
o Yorrester, Wiuim Ray. * "The- Sup;'m Court," World Book mcyclopedu.
: ' (1971). ‘Iol. XVIII, pps- 798-80%.




(G 2NN

»

G&rrsty, John [L. American Nation. New York:- Harper and Rov, 4971,
- Chapters 10-15. - ‘ - , ' ..

-, Gordou, Irving F. Averican History Review Text. xev Yorks _Amsbo
ScfMool Publications, 1972. . T !

Bmilton, Jack. ‘I'he Supreme Court. Rev Yorfc:. tholu:'ic, 1972,
’ pp, 50-72. _ 2

S+ - Harvard, Willias C. Government znd Politics of. the U S. Eeu Yorks _
y . Macmilltn, 1971, Chapters &4.and 5. )

~ .

Lnuchteuhutg, W. C. Franklin Rogsevelt 2nd ‘the New ﬁeal. New York: - -

Hzxper and Row, 1963. ’

hd A

Lieberman, Jethro., Unders:anding;pqr Constitution. New Yorks Fhucet%;_“

: 1970, - Chapters 2-6. P
"_ Lomax, L. B, The ,Negto Revolt. New Yorks Hacmillm, 1963.° L
- - BN
Howry,,c. E. Theodore Roosevtlt and the Progressive Movement., Boston: - °
' Little, Brown, 19&6.‘ ] , , v c . .
e . . - y

Pauline, Lawrence J., David Goodhart, and Andrew Morzello. Concepts in
American History. - New Yorki Cambridge, 1970,~Chapters 1=3¢

-

Smart, Douglas. States.Rights vs. theral Pouer. Ngw Ydrkze Schotastic,

1971, pp. 83-97.

L4

Smith, Mary Msgruder, American Government. Rockleigh, New Jersey: —
Allyn and Bacon, 1973. .

L 2 . . o, . e .
Wicker, Thomas. JFK and LBJ. New York: W, H. Sadlier, 1968.

/ ’ ..
Willianis, Irving .G. @overnment. New York: W. H. Sadlier, 1970,
Ch{gter 1. ., )

\. . 1l. PRIMARY SOURCE "ummm.s: - ' A

»

. A’ Excerpts from political documents- to understand the or‘gins B
: of political power ! . /
s, " l., The Mayflower Compact ' o ' ,
' z(/ Fundamental Orders of Congecticu:

. ‘ T 3. The'Declaration of Independence

(3

B, Excerpts from historical documents to illustrate Engllsh

political practice - -
.1« The Magna Carta : ", ~ . _ }i .
po———22 The Petition of Rights - . . e
3. The English Bill of Rights ' ~ . :
C. A Florida Supreme Couzt Speech sbout the Gtoutﬁ of Federal )
. power by.Justice Millard Caldw°1L . Ty e )

O ' . . ' . ’ ) ‘

.




) U n |

.D.» Excerpts from political thinkerc to belp undcrutnd thc nuont : .

- for separation of powers |

s .. . 1. ,The Spirit of Lavs by Montesquidu \Q -

) I 2. The FPederalist by James Madison : |
K - .3+ The Republic by Charlu Ae Beazd .. .

- : E. Presidential statements to‘iuustntc Presidentfal power . <
R 1. Statemeht.of President Truman relative to the relief of .. -

Douglas #lacArthur, April.10, 1951 .
2. Statement of President Trumen relative 'to veto in thc > .
. . . ‘Internal Security Act, September 22, 1950. - S
’ i . 3. “Presideat Kennedy's blockade prbclmtion - A

T ' . Presidential vievpotnts to illustrate Presidential power .

-,
-

“ .- ,. " Ge Presidential spoechu to undersund the need for- lncreaud
"7 ' - Federal powers. e
. > .~'l..- Commonwealth Club Speech by Pteiident Iranklin. D. Roouvch- > "
PO . 2. First Inaugural Address of President Franklin D. Roosevelt

’ ) " 3. Second Inauguzal Address of President !zanklin D, Roo:,evc}t :

b
-
-
-

L]

. - : ‘
. : ; H. The Federalist, KNo. 10 (:tatement by Juns Hadi on to undera
" - :tand political par:ies) <L e ' X
N‘Jj . | . .. y Id . .
: S ‘ All of the grimary source uteriah vcre la.catcd in ;he library. > -
PRENRES 2 5 Auom.vzsmmmm.s ST

¢ . ‘. . . .. -

’ ;o . ‘ . .. ‘. .. .
R N ‘i‘ITLE o "o ., ~SOURCE - . * .o
.. ﬂ- . . . . ". . . - . ’— > ——.'. ,“ .\_ -‘ . - _",‘: .
N T "'.'A. Audio-']fsual K}_}_S‘ , ’ -\' "». \ LT,

L3 ¢ ” ) -- K - o - - P . 3
AT Anatomy oj U.S. Political ,Pntties ) " Guidance Agsoc,iates e,

LU . R Pieuantvule, w:w York ' .
Lt _"Cify Go?rernment. i Action -~ . ‘Guidance Azsociatgs . e
e L . ' : l«,Plcuancvil‘lc, New York .. -

S -Portrait.of a,B‘reéhman Co:zgrg_iamm - . Guidance.Associates - ~ . | . ' 3
SO . . '- AR - ,Plednntvilfe, uev York -, ., -
AR . The Honorable @rt. The Supreme e Gu'idance Auociat A

T i Court of the U.S, _ e s ‘Pl,unntvine, )(ew York ) . ‘%
Lo . - ‘“ » ; N . ., . ‘ . ,’
" - U S, Govermneptc im Action: --The TR New York ﬂmes , . et e

Hoﬂse of Represenfagixe e . 'Nw York, New York ) e
Br Fums: ’& . L ‘ o ~ ‘ ",i\ " T
g Anerican Revolution N Tt - Lu,rning Remrcc Sgrvicc + C
S . v - " Southein Ill4fipis University . . -
. Cublz Hissue Crtsis . ' . _ . . «~Carbondale, Illinois.62901 - -
- - - A - . . * . e ) 4 * . i .
. . C e ., . . .' 5 .. . ' : . 7’

:.Defining Democracy: .




FrankIin D. Roosevelt's First Ternm

TITLE
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SUMMARY

-
«

= The project was performed in a middle class suburban high schdol o :

An Elmsford, .'ew York, vith que hundred students rep;esen;ing five : .“_.w.-‘

eleyenth grade classes of Axmeriican _P.istory. One of .the classes was .

-~ * an honots group; the other four were—formed heterogemedusly. — -’
' " .. . Four teachers, incipding the writer, conducted the classes;

. while two student 't.e_ache{'s .assisted. Preparttion for the project - ) . .
' began mnths.p.rior to the, semester. ‘I.‘he 1nvestiga:ot and his associate:
vi.sited 'demonstration classrogms, intervieved teac’nzrs and studen:s on .

.

e game methodology, atteqded workstmps andsemfnars, and studiad reIated

1 v
N - A-.JH—' >

. . =
’ ‘ uterat,u};,.. Regular conferences were held to select applicable simue’

4 < ~ - » 5,. . ¢ . . - - .

_~ . lation games, to acquaint teachers with‘gcme techniques,to plan

8, and to establish evaluation.pzocedures.

tntstruéﬁona): goals and met

Eeach}ng techniques, opﬂons for suppleémentary activiﬁies, and more"
S . ; N / ' N - . ,
© ., effiejent atuaent-groupfng;_, © . w ! ’ [ ’

L]

plitics., "Within the !

y
-
-




. Q ) - B - :. ) -
regnlar course of study, the intent was to modify methodology by,

;?(1) gqphaaizins the teaching 6£ concepts in addition‘to aecﬁsulating

..'data, (2) incorporating basic concepta dravn fton thesdisciplines ‘of, |7

hiatory and the social sciences, - (3) streasing rpecifie akilla and, .

~*

retearch techﬁiquea, (4) providing learning activities ained at

~

'conceptnalizatipn through techniques of inquiry and diacovery, and
CS) procoting the use of multi-media resources.

Thé games provtded actual events in history ehich, wvhen

reenacted, azsked students how they would have resolved gelected issues

under consideration had they been involved in the decision making

»

‘process during a particular time in histor}z This was done in order

to involve the students as well as to increase their interest in social

~J ) .
atudies.}\ . . o -

—_ -

Prior to the start of the.project, the £ive classes met

r .

together ‘for orien;ation in’ game procedure, selection of "class -
1ea3era," and directions on availability of aupplementary maﬁeriala.
A variety of activitles--research assigﬁment:, lectures, and audio-

visual presentations--preceded the playing of each game to provide the
: ~
‘students with necessary background information. After several periods

.

of simulated'learning; the'clasaes sgain were brought-together for
) ~ t .

discussion anJ review. T .'

. The aimula:ion gamea emplo;eé—in the project were 1782

) | ‘
Democracg, Inter-uation Simulation, Hat-in-the-Ring, and The Union

— -

Dividis. Coe e, T
. = - : .

i The course t0pic titled "The Organization of Government"

- §

found clasa members essu:ning rolea as delegateeto a mock Constitutional

.
-

G‘Pvention in {ng 1787 game, Their ”ratified"'docuqent for'n “federal

-
-
+ . -

. . .' : - . . ., .
- \'} o ® ‘ : - . . 8 E) » ‘- '
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governaent vas ultimtely compared with the actual U. S. Constitutian.

S . l’.n‘the' kwf eight gamet that oor.zprise Dmicz, students — =

’ . - became involved in decision-:naking related to the topic "The Organization
- L}

) ‘of the Averican GoveFnvent.” -The simulation provided opportunities for (\

Cd 1 - A,
— participasts-to play—leg—ishion—or—citizens, and consider the relation-

Ve [

€

ship betueen ‘these roles in & representative democracy.

o’ )

¢ S Inter-Nation Simulation related to “The Awerfcan Presidency.”

l’.n this game, five nations were "created % and student participants

were challenged to assuze roles of verious public officials oonfronted

-

with a variety of' international crises.

Players of the Hat-in-the-Ring game faced the realitie: of

", - seeking the Presidential'no:uination. . Students were invglved in all Y
1 ¢ .

-

aspects of the presidential nomination process,

]

’ i The Union Divides gave students opportunities to explore PR ‘

conflicts faced by the na.tion between 1850 and 1870. Students were -

P~ _ esked to.play roles depigting state govemors faced \:ith problems

. . -

essociated with the Civil War period. . CT e e

< -

. -

¥ ' ‘_ ‘I'he games’, however, vere n.ot the sole method of developing ., T

’ _ the course objectives. 'Lectures, discussions, debates, lndividual . T
Y

j -and comittee reports, audio-visual presentations&field trips, and

individualizgd exercises remained important parts of the educational .
p .

" v - - . »

3

/ strategy. ) ) » : '!’- .o, ) \

Homegork was conshidered an instructional Opportunity for ,the

the p,rogr ss they were making‘. thzzee afte’r each o
4

simulatiop Qme-, a test Upon completion of t‘1e five course units, 28
* i

_well as ‘the individual atudent': class participation were all elemeﬁt:-

etudénte to’ "sho

[ . ‘ ! -
. ~ . * A

used in evaluation. :

“
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Chiptér ¥

. - ’

| PRESENTATION AND ANALYSIS OF THE DATA. " .
i oo T

mu chapter reports the retult* gathered fro: data &imed at’

answering four qhestions upon which the qtudy is)gsed.

dizcussion, the findings related to each questio are presented @nd

dlscussed., ‘ : A oo R
. - /; R
! GENERAL 'nzScussmx

2]

Perb.aps the most t,évealing aspect of this study wvas the postbive

notion that the pro;ec:. students' interests {n and attitudes toward the ?

study of social §tudies fmproved durmg the time simla:ion ga:aes vere

. utilized as a 1earning technique.”

3 hniqu To amyone who' ha:lj‘nessed :he .
stidents!? ge.neral discontent a year eaglier in grad€ 10, the following

+

excerpts from one teacher's notes are reveal ing.

After playing 1787 one day, the students agreed to
bring their Junches with—them for the rest of the’

*  week, so they could have an extra thirty minutés. of -
playing. tin:e each day.

L

. . o

_1 ?or the confeteqces required in ptaying Inter-Hationy
}laygrs often chose not to take niid-session breaks,
and ‘the teachers had "a hazd time ,gething them to stOp

- «for runch. :
P 310

¥

s pléyed- Hat in the Ringz
more, and some students h 3
M 1]

In severa)l classeg, Stude;
for periods of am hour o
dtayed after stchool to help prepare materials t
used the next days . . ,

. React(lgns by students to $izulation games ‘were sfbi}ar],-x .

N 4

After a 3ener31 ’

2

-=
L

A
Y s
¢ ;
~
S,
P




. cptin!zticz ) . . 3 : . N _
? ) - 1« I Thought- -INS was 4nt¢ruining, yer, it vas good for ¢

I ' - . learning sbout foreign affairs. This game should be

* . . - played by cver_y citizen in the wozld. o ‘. .

’ "2, Itve never rgad or ﬁ'itten 30 much in ay entire life
g because these simulations really aroused all of xy .
- curiosity—and interest.- I only wish I had’ started—— € ) -

thi( prograa during last yur's Hor}d Histary eouru. :

3. This method of teaching the ctudent in my opinion is -

. e hr superior in that it gives ghe student useful
v . informati¢n he can use :atherﬁhatx information he .
~ witl forget. . . Coe LT

4.’ Being the type of person I a=, 1 have ‘been kappy with
the class because I £ind more to & learning experience . —_—
than just book:. ,. :
Se Simlation is the best way to lurn hic:ory, especially .
. Aserican History. Why? You live the history; you don't
. + get bored with lectures; you don't get writer's cramp
taking notes. . .It was twenty veefu of real mind _
upmsion. f ~ Lo . $é
’ . In general, the students’ perceptionz of the games were that

v . they were enjoyablz (partl; by virtue» of being gmeb), and they freed

a them from the rigidity auociated with the usual classroom :tructure.

3

~

While the rezult:-qf the data to be revimd_later in this chapter -

are _fa;: from rigorous quantitative measures of "1nt_ere§t," the weight -

g

of evidence indicates thar; zost students did rg,a_c‘t: to the games very * -
po:i;ively. Some n'ay have expresud enthu:'iaén more out of politeneu o ',

! then‘éohviction, but the fact that there were negative zesponses suggest: -

) A ’

LN
‘that :tudents reactzd to questions hone:t!y. It seexs clgar that tht 4

. . geames were responsible for ine:eased involveuer‘xt aqd this facto: fiay have

- *

been the ‘mb:t important outcome of thd study. ‘ ‘ — > .. v

.l?

o .the essence of & good tool fot .LearnLng T ..
is its selfemotivating quality, its ability -
to capture attendfon and 1nduce the learner ' ro. e
' to seek to learnlmore. And’ probably the key . o
" factor in the fafiufe of“so many adolescents ) .

LX) " .. ' '- . N .

e
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5
R learn effectively in our schools s lack . !
of mtivaf.!qn_.l o - .

- ——— . c —_— T e

{‘ﬂu: study also attezpted to deteraine vbetbe: simlatzon games

resulted 1n mproved social studies grades. In order to make thiz o

- .

) {
detemination, the'studenta were given four qu‘iuﬁs md a unit test, ,
‘ :milar to the type given tp A(u_d_eﬁts taught in the more traditional - o

manner. The average grade of the 100 students vas the highest achieved
’ ! ) . s

7

by 1lth year students in three years. . Vo - ] .

- - - " . \' . &

. . ’ .Each student was also required to write‘a brief report at the . -

- , .
. end of each game, explaining his role and the actions taken during the
game. fle was asked to explain his votes;_his -efforts to gain support for -

. his point of w':i‘ew, and his *politicking® and compromises to £ttain an

’ /

end. These reports were checked for adeduacy of information, logicdl
thinking, and ability to plan strategies. There was improved student
M ]

insights, concept awareness, and use of a variety of skills. . e B

There was. alj;o marked 1mprovénegt in class participation and

co:npletioln of homework assignments on the part of the students. They" .
. ‘. g \ .
' appeared to be more‘ fully 1nvolvec} in the course than in prior years.

e . Also, add!tional learning seemed to be taking place. - In post-game °,

L

discuasiona,, for example, the studeﬁts stressed the fact that the games

.

A , made than more aware and zlert; that :hey were 31ven a sense of "what

i life is really like;" 'and that the games helped thm to appreciate what

« “decision-makérs expericnce. S ) . R s
; . R

~ . .There appeared to be, aogrg}ier realization of course cbjectivys,.

| ' as compared tp prior yea‘gi. To zemplg; the tedchers found two kinds

r
d . . -
~ s
. . LN

A

»

“
— W,

_ " lsarame 'S. Boocock 2ad J. S. Coleman, nGanes with Simulated
. . Ehvitamﬁentz in Learninz," Sociol_gy of Education, XXXIX (Sumxe 1966), - .

>
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c . - - - »
. .
’ . »




% ) P . ¢ .'
| - - o ° . - ,
. - —-.L - 3 e

) of,btoed lurning outcones especislly, tlut did not .seem to. ex.ist to !

. - . yrooN

- the same degree’ in 'prior years: (1) -Awareness and:insights: The stu- ,

dents caxme away vith a deeper undersunding of’ govermenul and poiit-
7 '
fcal forces that affect national as well as intemtiml developments, -
. . » o . t
especially those that lead to tensions, conflicts, and wars., They, also -

. dc:ulopgd a richer and '.nor.e mlistic appreciation af the decision-

' . - - o 1 .
} . making process sad what it was like to be a decision-msker; (2) Compe- !
* 7/ . - p . * \
tencies: The students seemed to have developed negotiating skills, -
3 8
j' . orgmizatiozul skills, self-coniidence, and the ability to cope with the-
. . J s

ubiguit}n and incertainties of 2n 4ncréasingly complicited wjrids Lo

. ' The studentq in the ptoject agteed ghiat the course obj ctives* -

- -

were realized. ¥ore. than 85 percent of the patticipants responded
positi\‘ly vhen asked whether simlation ganes ude t}\ea zore avare:of -

. the complexities of so;iety_.' And, &n another vein,- there was’ almost P

»

«
.

‘ .
. ‘'unsnimous agreement by studen{: t[-t they learned a great deal. about
i

people as 2 Tesult of t‘he\ir participation in the gapes; ~Smaller numbers

-
H

felt that they learned something Lbout themselves, that the simulations

affected some of their personal views and beliefs, and that they qo'uld'T_’

* »
a P * N -

I;ay '.fndre -atténtion to issues _{'pvolving govemmen‘t and éolitic's.

> . " You really' see how tough it is. But y‘ou piclé up &
S ., newspapér at night nnd{.you read something and you say
LT "' wAw, that.gdy doesn®t‘know what he's dojng. If 1 were
e there I'd do mething lse. - ‘ . .
‘e /"’ ' . .'.
{. o Claims can al/w/be made from the tesults obtajined that tr

| \) ’ studmts learndd more facts and content principles :htn in prior years
vhen they utilized more conventional classroom activitiesa This stu‘dy B A
, 4 .
. deax;nstratcd that .}i\mulatiop game: were useful vehicles for 1eaming .
e e MR . - e \




- of resl-life situations, and provide E%portunitle: ﬁor:aitecq student ,

'ziaulati&% games promoted more realistic geac&;ng techniques, student-

. Rk . s
. ‘the "control” of the classroom from the teacher to.the student, and

- One studegt comventeds

.. i ' . T 2 81
. - . 7 :
facts, acquirin: 1n£ozmation, and re:}izlng objec:ive: ln the affectivt

domain. Generally, the twenty weeks of sinulated learnjng app!;rtd-to ' S

motivate iearning, proaote student interactiog,-p;z:ent a clegrer picture

involvexzent in the learning process. :

. J e ——

' ; A fourth area of investization scught to determime whether . L T2

»
. v
‘.

-

teacher ‘relations, and student pagticipation. _ . - -
| * ' ‘ : N
prdject teachers agreed that simulation games not only R . -

alistic tc&ching technz’bes; but also raised real questions

of student capabilities.‘ They.tended to extmine thgir -

'n&rzcl te;ching methods more eritically. One ponsequenée vas a change

o in basic teachtng pattern:. Assignmencs vere based mpre‘oa individual - _ R

studént abil&ey, d&sculslona~cnlledaéotaanre reflective thinking.

'.- R Studént-teacher relationt-were greatly improved during the

.
. -

projéct. Generally, the project tgachers felt that simslaticns ﬁbved

. y . - o’ N 'rf - [ D
thereby created a %gkge; enJE;;nmzﬁt for student-tescher ‘relations,
- . ~ e !

Studeht responses aftes-the érﬁ}ect attested to the improved relations..

.. . . (]
.- The relationship with teacher and student,’ag well , =~
' as student to studént, vias free feeling. Eyeryone 4
* _  sot along. In traditio al classes it's alwdys tqe .
~ teacher,. and.the studen "has to listen and do what . } . -~
' the teachér;says. 4n the bimulation game dur views .
Jere as gooi as the tcacher’s. You said what you ) -
4‘erlt. The teacher accep;ed your opinion and idéas.,

han N

. N

Similar statemonts were made by other students; not- one “

8tudeut augge:ted that :tudgnt-tﬁacﬁbt relation: had déteriorated ) i 'l

- Eo, . .
»” .
> ¥ .o, »

P » . -
91 - : ' -
. . R , . +
" a i 0
,

' . L &




. during the period of the project. There appeared to be & noticeable

fncrease In student effort and atention to work. Class behavior .

improved and the number of student\urd'y or absent froa‘class,

.
« . -~

decreased markedly.

~

» - .

0
A

- . o - ANALYSIS oF THE BASIC § zsrmns -

-— [P ——— > s = e e - - * . e s -
L - e

a

In this section, the writer presents the findings of the study -

as they relate to the four basic -queetfons llisted‘ below:

.

I. Did the use of simulation games increase student a

.
1]

interest in and improve attitudes toward so\ciﬁ, studies?. .

\ . , .
II. Did the use of simulation games result in improved social

. A ¢ .o
studiés grades? ’
. . & . . . . o 7
> 1II; -Were specific course objectives more fully-realized
. N . - . - ° '_ _ ‘i ’ - . o, . . T
- e T through the use of 'simﬁlation §mes? ‘ , ]
{ ¢ ) N e hd ‘ L
iv. bpid the use of sim‘lation games promote more realistic ' N
T teeching techniquean student-teechet ze;atioqs, and student
4 . ‘ , ?‘ Q * N . ~" . N
. patticfpetion? ] l - . .
o ‘ g Each of the four is considered sepegate;y. N ‘
Qgestien I: Did the Use of Simulation - , o * .
_Games Increase Student Interest im . « L. ;
* *  and Improye Attitudes Toward - . . LA .
. ~ Soclial Seudies? ) pﬂ - . PN
. A ' ' ’
;o ‘ lu indicated in Chaptet IF )‘}Afomation was gathered from a .
. socl!al studies attitude survey, -from direct obsemtione, f::'omi intervievs ' .
P [} [ “~. * -
i vlﬁh teachers, and fto:n student and parent questiomuires/.
. s hadPP
Ly - f A "Socul Studies Attitude Su‘tvey‘" vas completed by the ,projep; S .
‘ R .
students.before and after the twent.y wetk course Vhich introduced .
: . - simulation games as a teachmg-Leeming technique, Fourteen/j\t&u ‘were N
ﬁ ‘ . ; ¢’ » : * * i v‘/ ) -
Y P % : a -
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t
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LS

a2 value subject.- 4. - - .

q >
N

"ggreed,” "disagreed,”

. . . -~ .
* .- . structured to determine the students? feelings about socizl studies as

N
N 83°
N )
’ : |
¢ . { .

»  Table 1 shows t_:e/xmbers of students vho Mstrongly agteéd,"

T "stro'ngl} disagreed” with each item bcfote‘

and after the course. The students placed limited valpe on the social

studies before the ‘mtmduction of htﬁﬁiﬁéﬁn ganes, but changed their

opinions d:mtfcally by the time the course was complektgd. A g
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Indicative also of the students' change in kttitude toward the -
social st‘udies were the results af a survey which asked st ents to ’ . —
. rank .selectéd high .s_ghool subjects gccording to preferred' nterest. - \~
’ As shmm in ‘rfble 2, only eight students ranked Social Studies : -
fifst before the oourse; after twenty weeks of leargling via simula:ion, .
_ sixteen student's rated Social Studies first, Social Studies was ranked -
second followin? the project by forty students compared to the twenty .
. ’ ! . “ !
. Who had given 1: that position beEore. Only three ‘students ranked o
Social Studi‘es “lower on the post test. \Four students ranked Social ’
] Studies first after ranking it thiré on the pre-test,’ Overall, Social )
Studies mved from ‘last to third and moved up in the 9reference scale
o v *
,more than. the other subjects./ - ) '
- \ - " ’ Ll -
/ ) ’ ol -~ '
| : ' Table 2 : D ) ; :
. ¢ " = . w
. ,. - tudent king of Selected- Subjects ] Ve
: “ .+ Before and After Use of ' g .
T Simulation Gamek ° C o : R ’
. . < " . K v -
. -7 I - . c . . = y
* Social Studies . English: - Science | -Mathematics
Refk | - Before | After | Before.| After Befate After I Before | After * -
; - A . s A‘ ‘:-'.. 4 . 3 ’ N ,'. “» ; B i -
| - “" 2 ?.’- Tay ) F "'e' e 1 ’ ' ;
. . R P . Y ":’\ " - oo .
' . P T A A . -
N - :/ ) = pg. . - . s.“. :k) . . v o 7 H
tst A\ 8 . 16 9 LM - TaR 39T\ 4z 35, L T
. | , ‘. . : ’ - .l" . oo LN . “”. . h’- [E ’ ) 'b". - -
- 7 ¢ S N P R T I
L - L .' ﬂ‘ T oAl ,. ‘l “ g ) ‘ ‘):
2nd l 20 40 75 7 200 . 28 13 e el 34 27 T
) ' J"‘, | ',}-"-" :.', S T
» 1 . ’ < a);!,a' -"r .
- 3rd 52 32 30", 3% 8- 13 - -1l e
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,:. In ctdet to detmine more fully the nmps for uzinz f.hc ‘/_' 1 A
) sccial studies as they did tm:y-five students vere asked to cxphia
. - their reasons “for chmging or meintaining their rating:. ‘

Stu&entz vho rated social studies higher commsented tha: du:ing
the project tbt—cmtmzpm more like the,real world. Leaming.m T

eaphasized rather than rote'uemr_iution. The learning eavironwent

encouraged thex to grow by developing: ' N

. (1) a feeling of responsibility and independence, -
(2) recognitjon of the ways in vhich information may be used

. to make intelligent decisions, i P
t

¢

(3) an awareness of how human beings behave and how the world
' functions,
L (4 sm:rtivity to other person:' probleas,

T . - (5) _the ability to express ideas,

T (6)” the apaci:y of intuitive and inductive reasoning, N

(7)- ptobla-sqlving capabilities within a group, -
» (8) an appreciation of how others perceive theg,\ma

N

NS

-

.(9)' the meaning of comituent. ’

e following are selected comments fm students vho rated

) .social studies higher after the course. . \ - ¥

l. "The coursé as a whole provided not only an interesting ,
experience but a multi~educational experience., For .
- instance, I received an education in: 1) history, ’ -
2) sociology, 3) psychology, 4) economics, and 5) politica‘l
™ gcience. , These are only a few of thgse I feel I benefited
S T4, from in the project experience. In 4ddition, the project -
R :cinforced my ideas and ideals- in hidtory. It taught me

‘how to leatn from the mistakes Df otHers.

’

-

2. I rated social a.tudies higher after tha course beczuse X !

L _ felt thdt the experiences gained will teach us .
e P our lives better. It was en exercisé in livi s well '
g o .. ds Bistory. , g : "

e : o 97 —
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s/

and there is oo arison between the two, I feel 5

¢ * that the sisulstion\classes offered zuch fofe. I was
, uinely involved i history and warted to reazd, act -
— class, and write papers. 1 feel I got & general

perspective of historyy in variouz aspects.

.
L 4

) Severa% studente intervieved rated sacial studies lover
£611mdng the course. Two students rated social st&‘dies/lover because
' [
they felt thﬁt the learning of specific facts and infomation vas bemt.
~

aceoepnshed by the traditionai appﬂoacb. A third felt that the

simulation games gave him "a skeptica_i, cynical view of the worid."

i KN . .

Classroo'n observations. Prom ciassra\a: observat'ions wade in soeial

studies classes during the studentst 1Gth and lltﬁg:eus, levels of

»

interest and attitudes were judged. ceqerauy, the observations vere

-

IS

-y

‘based on opinion, the observers noted siEuations fn which the students

seemed very iaterested in the lessons an participated fully, _particularly

. N P

in the project year.q There were other si ations, however, “where

student reactions to-lessons were negative.:\

In social studies cLasses'during‘thé 10th year, £9rty-five
1 of twenty minutes.
- 3

observations were made, each’ lasting 2 min

. mring the .project year, 302 observations, ea h lasting 2 ainimum

A%

. -

of twenty mingtes, were oompleted in the five lasses involved in
the study. In ‘the classrooms visited, informaticm was gathered about
, \ ‘

‘teathing tecbniques_utiiize'd; activities completed, instructional, - |

-

meterials used, project studépts'_ interests, attitudes and degree of

.
-, v . -’

’ active participation. »

Before comparing the obsemﬁom noted, bagkground informat'ior;,__
about the 10th year of social studtes’is outlined, .'Kimilar informat‘ion

about the project year was presentecd in Chapter IV. \ . .
. . ‘ v

98 - L
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The 10th gzade cour:e begzn with a2 study df the tevolu:ian:
qhich acco:panied ths cdecline of- feudalisn and the rise of nodern
!urOpe. Contexporary pa:terns ‘of economic tboughx, and vazious

* elements of European social, econaa!c, and political life, were traced

L4

back to this era.
for shaping the eeuise of Western Civilization dﬁrgng the past four

hundred years. Students considered both the benefits and problems of

~

3

|

1

. ,, : j

Additional themes developed soze of the major forces responsible - . ;
|

:

industrialisa that :ransformed th.e economy of $~estem Europe and = - A .

{nfluenced other par:s of the world. < {

3

s -

In considering the developmen: of democrécy, s:uden:s considered

polftical institutions and processes in order to deepen their appregiation

. of and copnitment to the values of a democratic society, Na:ionalism ;

-

.4nd colonialism, particularly 1mbortent fn the nineteenth and twentieth

centuries, vere'exblgred; the Eﬁeqe of war and.peeée related to §roblems

of industrialism,'na:ionaiism, and colonialism; these were applied to

The History of Europe in the twentieth century. v

3 . In comparing siuden:s during their 10th end 11th year 6f_§oc{a1 B
studies, Qifferences were noted fn student inieres: aed attitudes,

b ' ‘ Basicelly, the project students were taught soclal studies in _;

~ -~
'--

- " .the traditional- manner du;ing their 10th year. . Emphasis was on the

' . . .
- - 4

apquisi:ibﬁ of factuel information. Content outlined 15 the department's -

curriculum guide was followed closely. o i
- o .

By contrast, the students appeared to be quite inwolved in the

-

e learning proces§ dutiné’the project year. The five simulation games
provided a ceachingolearning :echnique which emphasized the acquisition o

of baslﬂ skills and "learning by doing." The activi:ies were student- -

, ' | . | E)S) ) . . -
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oriented rather than feacher-oriented. Realistic attexpts were made to

help the stndents become better léa:ners.. Tais style of learning, aiong

with sore iafcrzal seating arrangements, seemed to ephaance the interests
and ttti:udes of the students during the project ‘year., v

During the ioth year, the students were selcon '1nvolbed” in the
lesson; they appeared iess than en;husiastic vith existing instructional

practices and materisls. Since the teac&et: were actively {nvolved in

mst of the lessons for the better part of the period, the students had

s
little recourse but to become passive learners. They had few opportun=

ities to “analyze and evaluate the subject matter being studied. The
project students, o;ﬂghe other lhaudz were .deeply "involved” during the
project year. Ih; teachers seldom dominated the lesson, but instead
acted principally as guides and resource people.'.Students were

encouréged to develop their powers of analytical thinking and intere

_ pretation. They also tece}vgd training in arriving at decisions and

&ccepting fesponsibiiities. Students seemed.more interested and
motivated than they had been in the 10th grade. Consequently, student

participation seemed to be more pronounced. 'Ihey were given oppor-"
-

tunities to explore, to challenge, and to discover. buring tpe project

year one of the teachers eaid to his classs .
The participation to date has far outstripped my

wildest expectations. 'We are now in our tenth

week of simulated learning and very few of you W
are either late or absent from class. Most of o

@ your homework is completed and you all seem very

intetested in each lesson. —F

' * The teachers also noticed that academically slower students

participated more during the pioqut year than in the previous years

They appeare&”&ore relaxed and éillihg to be active members of the

A

clazs. .- Several of these §iudpnts came in during thefir study-haIlf

© 100
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periods to cbserve the other classes invc,i'vzd in the study. Along with

these signs of increased class participntion during tbe projtc: yéar, .
mare mdwrkedhardera:in-e ia -

)
’ ”

zvidence existed that students rud

g

h.,‘___ )}

- more project students par:icipited actively during u;&'custisusion

m;rared to five students per cup during the 10th year. Tsble 3 compares

o Le

. the nunbers of students wha participated in clau activities during the

e, t

10th and llth years. ’ :

r
¢ -~
-

&
d Table 3 T T
4 “ T -
Vs ot R "
Average Kuaber of Individual Students
Who Perticipated in Classroom Activities

in Grades 10 and 11

s
. ;;- ) ‘ ' Avge. Na. of Students
KA . F Nooof . "+ No.‘of Students Who Participated Per
»= Grade '} Observations | Wno Participated | Class Session or Per - -
. - / _Observation Period )
toth /- 45 S 225, L 5
-1 302, 3150 - 10,4 - P

«

: / ¢ T *\ .
o ' Another Ed‘ption of greater student interest in sociai s‘tudies

“was the imptoved discipline of the students during the project year, . J
Tne mxmbet of times the teachets had to stop teaching in order to
di:cip«tine the stuaents was greatly reduced during the twenty-veek

project. Thete were r.hirty fewer cases of reported discipline problems

duting the time in which the study was ift progzes; compared to &

cortesponding period the previous year. -Table 4 ptesents cases of .

’

-

teported disgipline problems.

: -
vy ’ . ‘

b

v
-

-

px;cpa:ing bo:neuork assignzents. It vas found, generally, tluqt ten oT - .
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t

— " Nezber of Reported Discipline Problexs

~ — B ..
E S : C Table 4
{ -
t During the 10th and 1ith Year of Study

‘i, . ) Ko. of Reported Cases Avg. Koe of Reported
) Crade of Distipline ' Cases Per Studeat
] © e e o TS

R I .16 ,

As revealed by the staff, prébtims most often encountered

shi?clv.u:irxg the 10th year of study zeflected: /

N }’ / (1) 1ittle contact among and between students and teachers,

E o (2) academically poor students being ignored,

£

(3) few opportunities for students to analyze and»evaluate
lessons,

-

r

e - - {4) students as passive learners (using a text or, it most,
) N one other instructional materialh,

s [ 4

~~
X © (5) little evidence of active particgpa:ion by students,

o(6) much emphasis on subject matter; Iittle on the hupanizing
ect of man's behavior, L

:' (7) student

ing to classes without books or completed
assignmen . )

(8) students indulging in private conversations or involved
in tactivities" unrelated to class.

In summary, the data obtained m:the observations seemed to

\

show heightened interest and a growth of posi:ive attitudes among the
. students during the,}wenty-week project. The teachers noted that
':tudents reacted well to the idea of the simulation game format.
Although a majority of the students were favorably inclined towards
the project,'ébme showed.sighs of anxiety hver grades and a skepticism
about the "game method" itself.: ?he teachers were reasonably certain

g *  that the use of simulation games helped build-motivation, hence the

(I I 102
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éncrease ‘in interest and 1nvo&vement.

Interviewvs vi:h‘teachers. Intervievs with teachers involved<ﬁi:h the - ..

project sprovided additional 1n£o‘\\§?33~relating to’studint interests

L

and attitudes toward social-studies.

Generally, the three teachers who worked with the pnrtieipa:ing

4 students in social studies classes dufing the 10th year felt thag most .

of the students had poor attitudes towards the subject. The students, }
N f they said, lacked self-assurance, had littie interest in éoing social J

i 4 k
studies assignments, and did not effectiyely use skills already attained. .

By con:rast,-the four teachers involved in the lith year project

-

stated that the use of simula;ion games 1nf1uenced and modified

participants' attitudes toward social studlqs.

,
3 -

The IOth year teachers and the project teachers (l1th year) .

~

reSponded to a series of questions intended to elicit informa'ion about
'_the effectiveness of their teaching strategies in achieving desired

- stuﬂept 1earning outcomes. (Appendices C, D.)

The 10th year teechers generally égreed with the ébsence reports

3 . ‘ ~

noted later. They complained about student boredom and apathy,’ ‘ .
submission of incompleté assignments, inattentiveness, poor class

— . conduct, class cutting, and tardiness. -The teachers were concerned

<

that course objectivaes were not being fully realized and;were'crisical

Although the teachers felt that student-teacher rapport did exist, they

. ° . s
were admittedly dismayed with the students' general behavior and per-

formence. As a group they were aware of the need to initiate strategies-
. < . ’

[ _ - of their own "inability" to move their students in a more positive way.
l sdﬁehow'that would encourage greater student involvement and take

; \ advantage of their skills, interests and general awareness and

, - 103 ' '.
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underattadins of historioal qyeuts~ L e R —_
.t =5 '
- Idﬂxontrast to the negazive corments made by :the £Oth year ltlff, ) ¢

the project teache:s"renarks gesezete&'pocitive feelings about their ) - T

teaehing and the vaya in vhith their students :etpondeﬁ‘to fﬂ; courses — ’«—'-;'

?

2.

i
. The teachers sttributed their optiuis: to the iatrqﬁuetlen %
gtae: as a teaching-learning strategy. Taey felt eert;in that the geme: ' i
employed were.responsible for promoting increased student 1nterezt, i
enthusiasm, and class invoivemeat. The students, they felt, enjoyed

“

the coufse and found it phrposeful. ‘Iherffore, probleas rﬁsated to

T A VY TN T VT T TOT

3eheral patterns of behavfor were not gactors:of concern. -7
_ Several teacher comments are jadicative of the spirited way 1 il
in which teachers related to gaves: © ’ !

’ -

- 1. Simulation gaaﬁs ‘appear to haye considerable value
- as a teaching tool. The enthusiasm of the students L.
' for simulation games would indicate that they are an
excellent aotivational devicea During the course of .
& the game, it was never necessary to prod or threaten
a student into action. Because game activities were
products of the studentst own creation, initiative
- and originality of thought were encouraged. ' -

— 2. The-simulation games werg playéd with a high degree of

N enthusiasm.and fealism. It was apparent that most of

the students were emotionally invalved in their roles.
For example, a number of students desired to attend
¢lass for -purposes of conferences and negotiations
during periods when other classes.were meeting. - R
The willingnessof over half the project stydents e
to give up their oun free study time in order to .
involve themselves in additional game activity was

) unanticipated and indicated a high’ level of interest.

-
~

3. One of the most important.values found in using ' R
. simulations is the added quest for seeking information. -
It was found fhat during game playing the number of ’ ’ ,
- sourde books demanded by students greatly increased; ~ - -
" more students were seeking out teackers in the = . v
. - department for subject matter information, ’

Although the project staff agreed that game playing helped ' .

achieve course objectives and promote incteased student attitudes,

- 164

O




95

they cautioned against using gaves es"f single teiching technique., One
. teacher expressed the £ee11ngs:o§ the groupt . . N . ;;.

$ie will continue to use simulation’ games in our .
- classes. 3By being involved in the project, we can ,t
4 .o « say that simulations have-a great -deal of value,’ :
’ _but we feel that their use n social Studies classes
. “mast not be in iscTation. -That is, they shoutd -~ - . °
= ' cozplement ‘and not replace fhe traditional wmeans of )
: o instruction. Most certaianly, the procedures that .
“ 7. ‘a teacher uses.before and after a simylation are - .
. .just a¥ important. We feel that simulations can -
5 combat the kind of boredom that,can develop in

. . %.7 even the most stimulating teacher?'s classroom vhen

”“"‘:raditlonal aethods become routine.;;; -

A
4

_Student 32est1onnaires. aesponses frou :zudent ques;fbngaites and

intervlews taken during the iGth znd project yetrs-also heiped the

'invesﬁifator deteraine uhetQ:r changes occurred “ln attitidés and

LY

. lntereses as a result of the. project. T -

;4f_ -~ < - The 1nformatfon obtained fromrthese sources stnougly suggest

4 -

_that student attitudes- durfng the IOth year were not'very favorable.

A majority found the subject boring and felt that social qtudies was

5
P 4

simply a course 1n,memofization._ They complained about the'ways in

which the material was organized and preﬁented.
‘ g 1. Sodial studies has élwaya been a bore for'me. T
history, it is nothing but memorize, mgmorize.'
And there-are all those sermons about becoming a - L.
- good citizen. It is just talk, talky talk. I get ’
- intec a lot of trouble playing around im social studies
- classes, and my citizenship grades are always poor
. in there. Il ,am alive today! All those facts and
* dites and sermons about becoming a good citizen
aren't ever going to do me any good.

C s

2. Those social sfudies teachers are always asking us
- T , to read about something that happened a hundred
years ago.- Man, I want to know about today. I am
just -no good at memorizing ail that old stuff. The
] French Revolutionary War was a long time ago, and
rT they revolted against the king afout rights and all
th‘t Stuffo

v

A%

\\
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3. 1 hofe that I have an interesting social studies

class next year. I like a cltass wvhich is pilive
with activity, where I am reacting instead of being .
told, Class should be like life itself. I could be
challenged to take more respansibility for learning.

1 could encounter real life problems in social studies.
I wuld like a social studies class like that.

Tenth year students\génerally admitted that they were not » .

working t& capacity, villi{%j;o participate in class discussion, or

96

sompleting od%@idé assignmeits. The reasons varied: ‘;eelings of-ipathy,

.

uncertainties about the relevancy of the subject, unwillingness to

¢

"ju;t listen" to a lecture. As a result they did not feel an obli=-
L 4

gation to attend classes regularly or seek to extend themselves more

~

than minimally. (Appendix E.)

. -
The students reacted differently to a series of questions after

their experience with simulation games. (Appendix G.)

«

”,

<

1. This project should be a generaf education requirement,

not as history, but just as "life". . . .I found that the

people who go places in the world are not the riders,
but the thinkers and the workers. The key word to
- simulation is "initiative." ’ "

2. -Simulation is. the best ‘way to learn’history, especially
American History. Why? You live the-history;j you
don't get writer's cramp.taking notes. « » o

"3, The simulation bioughi the real world into the class-

room=~a process which is sometimes forgotten.. All too
often education is so far removed from the real world
that a student is not ready for 1ife outside the
academic world. . s

4. It was the most interesting class that I have attended.
*As a foreign student, my study of American History has
beén limited. . » .Many courses are just the text, but
this course is not only the text, but other books which
contain additional materials.

“The studegss scemed impressed with the gamé approach. &héy-

<

enjgyed working 1n.groups and they appreciated the involvement °

necessitated by role playing. fhe idea "of doing," the students

|- |
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QO

- claimed, ”It's a game, not work."

2 [

-suggested, encouraged them to "want to express opinions freely" and

base those opinions on outside reading and resest&hu“ Responses

reflected positi eactions to studen: rathcr than teacher input.
‘f’l — ) \ - .
e glv directionsesndsthen.left to do most of my .-
work on my own with little help from the ihstructor B
has taught me more in a few days than what I'would.

have learned otherwise in a few weeks.,

- For a number of):;udents, the majoi attraction of the game -
wvas simply thdt it was fun. The terms #fun, " "interesting," and ‘
3 — -
"enjoyable" were used by a majority of the respondents. To some, the

simulation approach was enjoyable simply becsnse games were involved.
¥Playing ;ames makes you nore‘inteteszed in outcome.” To others it
was the "chsllenge" or "competition" of the game.which made it :, .

enjoyable,- Finally, some admitted that the games made study easier

than what wss found in s regular class. Again, a8 one student

A"}
.

’ ‘ AN

~--The reSponses obtsined from the interviews- indicated tha: the

v

o~

project students,fele thst,the games made learning easier, more .

¢

interesting, more cqmpetitive; and SIiLwea_tnem more freedom’to work

’ R

on their owne. - . ) o

In addition to the.tesponses elicited from the interview guides; )

vgevenfy’%4Le of the project students were asked to react to a series .

~
~

of twenty-five statements calling for responses ranéing from !strongly

agree' 'to."strongly disagree.® Table 5 shows the students"responses
to the twenty-five questions. Lo . <.
‘, ) . b1

]
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’ - o Table 5 . ) J
. Student Réac’tio‘n; to the Use of Simulation Games ‘
. ’ ' wi>lz|lojge,
= ' 1 -/ G % olelad
No.| Question Ho sl 2 les
. A4 , 0 B B
-, ! . g 218 (8%
o - . 3
- . -
; T‘ 1. I felt my participa:ion in simulation .
. . games was vorth the. time and effort. . 88 5 4 2 1
2. The, uml"atlon games were.personally N ' '
valuable to me as a learning experfence. &P 4% 5 5. &4
’ ¢ 3. The simulation games were fun. & 0n 13 1 4 b3
L . - # -
© 4. I would like %o participate in e ,
« more gamess . . 70 15 § 7 3
z . 5 . -
3. Stmulation should’be used in all o b
' high school social studies classes. 722 20 4 3 1
' 7 Y B The simulation games helped lmprove . .
- . my research skills to analyze problems. 24 51 11 .8 0
. \ . e )
7L ‘7. T learned more about people because of ' oo .
{ simulation games. £ . 20 .53 16 8 - 3
i & 8. I was very much involved during.the _ .
use of simulation games. 79 13 4 3
3 .
' . 9. - I learned something about myself as ’ .o
N a result of the simulation games. 12 20 40 21 7.
] + . ’
e 10. As a résult of tlie games, I now have z
. ! more knowledge and understanding of - ) : ‘
 American government and its political - 20 76 3 1 0
. " process. . T ;
ll. The simulation games affected e of . . - ‘
. \- my personal beliefs and vieus. S - 5 40 28, 23 &
; 12.' As a result of the games, I now Eeel i
differently about some of the peOple R - B -
g inmy class. ‘ : 4 28 33 27 .8
I -
13. The simulation games bothered and . e
’ 0 3 3 19 75 -

-

fﬂpset me. . '
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. Table 5 (continued) -
>S2|&|F| 2128
. %d|d|o| 2|28
No. | Questic 221212 ®I%3
Loud & [ ] [ B oud N5
< - [ o<
0
Ed . .
’ ‘ '
14, I felt that I could have learned just '
as much without the games. [ 5 3 2 64

15 Simulation games are better for twhat
it is iike to sork in an 6rganizition”
as cojpared to the traditional 7 15 2 5 4 N
classroom approach.y

16. Simulation games helped me understand
the legi'slative process. 86 10 0 2 2

17. Simulation games, compared to the _
traditional classroom approach, allowed . -,
_ me to understang better "what people 73 20 1 3 3 ‘
. are like under pressure.'

18. Simulation games helped me understand
the dynamic relationship between a
representative and his constitueats. 8L 10 2 6 - 1

19. Simulation games helped me understand )
how personal and societal values con= ) _ .
tribute to the adoption of public .68 14 3 9 6 T
policiex, . o

20. Simﬂation games, compared .to :he ' . ,

: _traditional classroom approach, are no. .

better for presenting "specific facts 8 32 271 28 4
and information." . ' : )

21, Simulation games helped me understand T, )
‘the role of American pol.itiggl partieg 5 . !
s in Amerlcap life. . 85 g 1 5 1

22. Simla:ion games, compared to the ’ ' . )’
traditiongl classrocm approach, are . v
better for learning tyhat it is like to ~ 78 . 12 "0 7 3 *
be in a position of responsibility."’ Ce

23, Simulation zames made me aware of qurrent ' L
issues confronting American socfety., , 8 11 o0 3 -0
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. Table 5 (continued)
. Lot [v] oWw
‘ HHHEHE
No. | Question aS18191|e |l&s-
. *£| |53 (5%
< P 0 |a<
. )
=
24. _ Simulation games, compared to the -
traditional classroom approach, helped . - T -
me to develop better persuasion and 94 4§ 0 2 0
¢ommunication skill. '
25, Simulation games, compared to the
traditional classroom approach, made
me realize more fully that life is a 88 8 0 3. 1
. much more complicated process than L ,
v ever imagined, .
N ‘ .
e ' ,
-

£ 110
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Vex;y few of the students felt that they-could have learned as . -

/e

much’ vié&u:, ihe games, and virtually all of thenm recgmended the gzaoes

*"for use in all high school social studies classes. .
. W - . S
The results show that student preference for simulation was
\\. - - :

N

}I highest in three specific areas: interest, involvement, and certain areas

A i :
K «of content learning. Student enthusiasm was tempered, however. For
‘ .

exsaple, the students were divided in their-estimate of vhether gazaé:
N ey

were valuable for learning specific facts and inforzmation.

~

In conclusion, tb.e‘evidence obtained from the student reaction

' questionnaire indicated that (1) simulation games geperated student } .

involvement and enthusizsm, and (2) students generally preferred the

simulation approaéh to mere traditional techniques.

IS

Summary of parents! opinions. ) Seve'nty-ef.ghtvof the one t'mid:ed'fa:nilie;
’z:ésponded to a series of s;ven questfons submitted to them on F-ebruary 5,
1974. (Appendix I.) Their -answers are surmarized below, '

T In response to Que'st:ion‘ 1, "Does your son/dsughter seem to be E

wore interested in social studies this yearf?" parents indicated that

their éhildren;did show more Interest in studying secial studies.- -

Parents of twentye-one students dec’.ar'éd thdt their children did not ' . "
‘show greater interest. - _ - .

e ) Quest{on 2 ‘asked ‘{f the children discussed the project at home.

{ ﬁ - . _- -

' Sixtyﬁeight’ parents said it ‘was'a topic of -donversation. Ten parents
- repbrted there was no discussion of social studies.

Sixty-nine parents felt that their children did try to achieve -

K

better grades during the project {Question 3). Sixty=five parents felt.
. tha_i mate’zime'wa: being spent on social studies as,sigménts.' (Question 4)

; ’ o * s ! .
7 '3 - . .Question 5 asked if students were obseryed reading more about social

14

[ -

.‘51'1’1 -




studies related topics. Sixty-two parents responded in the affirmative.
Fifty-£ive of the seventy-éight parents pointed out, in ansver to
Que:tion 6, that their children's attitude tow&rd social studies

improved as a result of participacing in thz p:oject.

Question 7 vas related to the outcomes of thz course. Sixtye

three of the parents felt tiat they were satisfied that the aims of <
- -~ - . . « 4 -
the course had been of value. >

-

Parent coxxents 1n'regard to the progrté wvére positive., Seversl
of their responses are quoted below.

1, Hy son, Paul, extrenely enjoyed working with
simulation games, especially on the class nev:paper
and the writing of the class Constitution. . He
" showed great interest in your class and we discussed
this work at great length at hoj;. I 23 very much
' eware of what is going on in youv'class-and I-thank
“you for makins this an interesting class.
2. Richard.does not like social studies from the:books.
He enjoyed working on- the Constitution and likes
matters that relate to current topics and debates. g
I definitely approve of the simulation game technique. -
I've seen more interest generated and sharing of ° _
classroom happenings this year. . ’ ,'k . ;
3. 1 feel that the techniques and methods used’ during
" .the project changed my daughter's attitude towards
the taking of social studies and also resulted in -
a4 broader learning atmosphere. <

4. During the project, conversation related to politics
in the home was stimulated "considerably.® In" .
sddition my daughter's interest in politics remained
high in. the weeks that followed the project. -

S. Our son's interest in ’social studies increased during
the project. He read’ more materials related to -«

. social studies and also spent additional time.on " e
his social studies assigmments. K

- Parents' feeiings about the project were generally favorable.

Nearly all bhf;paren:s considered the project helpful in bringing

about- positive effects in their Childzen's attitudes towird social

-

studies. = - .. ‘ . . ) C .

< .,
. A
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Question II: Did the Use of Sizulatio
t " Games Besult in l-orowvad .
., Social Stvdies Grades?

. In order to answer Question II, the project students’ semester

. [}

- ’ grades for the 9th arfd 10th grades were collected. These were éomﬁared
» with Ecorss achieved duzi£§ the semester in which.the project was
- conducted.
. )

Social studies grades réceiyed by tht/;roject students during

the 9th, 10th, and project year are shown in Table 6.

. IR 2 L o
. N . .

vy -
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. fable 6 . “ : ) ' ;
: i

. — * A Comparison of Social Studies Marks . 3
Obtained During Students® 9th, - ’
10th, and 1llth Grades - -

Students 9th GRADE 10th GRADE . 11th GRADE"
Identified _ First Semester First Sexester First Sexester,
1 90 . 82 - - 82
-2, . 19 B 8s - 1
3 | 84 ' 81 . 80
4 . e 19 &
5 178 80 . 8 Cor
, 6 o1/ 6 , 83 94 ?
7 s / 67 75
8 / O I 80
9 BT 85 . 86
- . -
. 10 g - 87 86
11 . 86 v 85 - Y ’
IR Y ‘ 91 ) S 88
13- 6. O . 61 81
14 g7 ~ 19 86 )
' 15 i %0 86 87 .
16 2. e SRR 55 ‘4 st _
Y R+ o 88 88 _ oo
o . 8 T m s, 80 . ]
19 81 78, - 80 ‘ j
' 20 ' 78 7 o 89 E
’ 21 T e : 90 _ g
i 22 5. 11 . 86 '
- . 114 B ‘ ‘
' ’ i '
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Table 6 . {continued)

Students ' 9th GRADZ 10th' GRADE - 11th GRADE
Identified ' Pirst Semester First Semester | First Semester |
23 69 . 71 70
2% 5. 72 85
25 92 93 ) 95
) .2 62 e 70
27 84 % " 83
28 85 80 85
29 i N 65 * 70
30 ' 68 12 75
3 82 . sz 86
32 68 T on , 7.
33 . B ¥ 60 s
< 34 ' 86 | g 90
35 72 13 ' 83
- . . N .92 86 2
- 37 65" 60 '. 75
38 91 80 REE
9 92 86 . 90
w 85 - 70 T s
: 41 73 65 73
42 S %0 90 T
- 3 ., V6 : 15 %
C 4 on : 1T T 80
o, 90 91 %
w = 77 15 . 80
41 69 12 75




Table 6 (continued)

106

116

Students 9th GRADE 10th GRADE . 11th GRADE
Identified First Semester First Semester |- First Sexester
48 91 v 85 85
49 83 6 81 ”’ ?
50 76 75 ‘ IRE 7 R
51 7’ 67 74
52 63 65, 65 |
5 87 90. ';a
$4. 82 87 86 R
85 71 75 75
56 71 75 65
- 57 , 92 " 94 95 . )
8 . 83 78 ' sé
5 85 85 92 .~
60 &3 A 82
- 7 -
61 -85 i r 75 .
462 _ 80 81 "ss i
63 89 90 88
64 90 93 93 T
65 89 90 30
] 66 " 3 72
67 93 88 87
68 R 78 81
69 85 .86 82 :———t7ﬁ—l
o0 80 § 80 86
71 - 83 ; 80 ’
. 72 86 85

89
,84 \ |
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Table 6 (cont{;ued)
Students 9zh GRADE - | 10th GRADE 11th GRADZ
Identified First Se=ester First Semester First Semester
‘ 73 65 83 76
' 74 86 8 - e, .
15 91 80 s ' -
76 ' 81 s, " 81
77 83 79 .83
¢ . &
78 86 86 79
] 79 78 ' 71 ©86
80 7 . 80 .19
81 . 82 76 81
82 - 84 ‘( 79 79 . -
8. 88 R - e
84 % _ . 92 ' 93
85 - 96 86, S 90 )
8 - - 87 90, B R
a1 70 - P £ . 85 ,
88 -9z 93 - 92
. 89 . 91 .90 89
90 - LR 92’ ; .92 3
91 19, 85 . .85 .
92 . 82 16 76 : ‘
93 T U e - 81 - '
94 - 9 - 89 93 -
- - 95 - | 86 86 ’
TR 89 90 - *T 9 . | ey
97 _ 76 - 80 -9 ' L

. . ‘ - -
N 117 | ‘ L
: - - ‘ . . -
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Table 6 (continued) A
_ .Students 9th GRADZ 10th GRADZ 1ith GRADE .
" Identified - Pirst Setester First Semester . First Semester i
- 98 . 78 S 87 , i
. - < s . , :
= 99 85 8 . 81 1
100 . s 87, - - 84 87 .
[ -, .
- AVERAGE ‘ ' : ) . o
’ GRADE SCORES! 77,5 78.2 81.3 z
3 - .
. . ) . -
. 4 ] N
[} T
.- ) \ - : R
& - - . . . . 5 .
. - e Z . LT / - "_t el ' "
@ - e ’, ~ 7‘ . - b - .
) -3 .2 -
Ve s ;
- - ’ ’.d . ¥ .
, - ‘ - ~ ) - ‘ ‘ &"
= - s )
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- s ~ . 4 -, ¥ . ‘
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. Table 6 shows that twenty project students received a final .
senester grade higher tlun senester-end grades obtained duri:}g their
prc;tous two yearse. S:eventy-six students recéived éradcq that

. dpproximated their 9th and 10th gx;adé semester scores. Four students
. recei'ved a grade l;awer in the project term ‘than those x;eceh;ed during
, the other two semesters compared. ‘, . .
'As a class, the project group obtained an average grade o'f
81.3. The c'l,us a\'reragé grades dur{ng tixe 9th and 10th years were
77.5 and 78.2 respectively. Although the giade scores were not
exanined for level of significance, it voulfi appear that the students
- enjoyed their best academic semester during‘ the project year.

Question III: Vere Specific Course
Objectives More ,Ffully Realized

* | Through the Use of _ . ) ) L S
Simlation Games? I B
' ™y ' Data mquired from the: pmject teacbeu' nnd participating

. ﬁ% " students? quqstionnaire:, as vcll ‘as additfonal information obtained

E ] ] hE . fm observations and evaluttive instruments, were Teviewed in response
| . to ;hls -questian. . . 7

Tbe spec!fic course objectivel for the five topics taught

L ) during the \project were pr;senr.ed in ChApsex IV. ‘mey oovered the

|
[ T 3 fcllowlng five major areas: . : ] S .
» . .

6 - ,
‘ e - fa) Academic skills (;hose skiﬁs needéd to acquire and
St iqterpret infomation),, R .
i' B L A . ' - . . . - .
“, A © (b) Soci-al skills (th.ose :kills ‘needed to work effectively

with other individuals and group;sin social situations),

. . (o) Content (specific. informatjon, concepts, undérstandings
, and generalizations which would.fielp the individual deal
. ,intelligent.ly with his surraundings and cxperienc:es), .

LT {4) Processes (thoge sequgnces of th.nking action} vhich '

4

18

109
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"changing societal conditions. , 3

would enable the individual to form or develop concepts,
hypétheses, and generalizations 'and apply theu to new
situations), and
(e) Values clarification (?.xperiemes vhich enable the
individual to recognize and articulate his own values,
to be perfeptive of the values of others, and to deal

~ sehsitively and intelligently with values and feelings).

The projlect teachers responded positively to quntion,s on & .7
A ? . 4 .

"Teacher Inte{ée_w Guide® (Appendix D) relating to course-objectives.

_Tbe;' agreed tbgt course ot;jectives were more fully realized during the

project, and ﬂelt that the simulation experience led students to more

i’ .
-sophisticated' and relevant types of inquiry. In addition, the teachers

?

felt that simulations ‘gave the participants a more 1ntes‘rated view of .

man by seeing the relationship of politica_l, _ag_cgal", cultural, eeono:nic,

and historical 'faé':&i:s’.’ “'The project teachers felt that in addition to

~

'students acquiring basic skills by means of the simulation games, they L

. gained experience in sifting quantities. of infomation, identlfyinz

"problems, bargaining and negotiating, organizing and working in groups, - N

and making decisions and value judgments, some’ under complicated and

o’

Several teachers sta‘ted this was made possible in microeosm ’

by the In:er-Nation Simulation. Quite apart from the content of the .

game, INS created a hkgh-pressured decisicn-meléing envirom‘ent of the - .

kind. that i*s .becoming Increasingly important in contempoury life.

One teacher remarked: - 8 ' ) - o,
P 1)
' If these skills and sensitivities can really be taught
. 'through simulations such as INS; our young people will p
: ;be better prepared to meet the problems of the modern ’
“world. ‘They will also be ‘better able to function in
" complex and dynamic business and governmental organizations
vhich are becoming both increzsingly fluid and organic in
structure, and ‘increasingly ambiguous as’environments.




5 ’ , 11

.

Rl

The teachers were in full agreement that for teaching content ‘
(coneeptual learning) and academic skills, the games seemed to be about ?
’ ° . 1

,18~effectine as conventiondl methods of instruction. They found, bowever ) |
that simulation games vere superior in'reacbing opjectives’rellted to I

the major areas of processes, social skills, and value clarification”

(e.8., problem solving).

-~ *

'1 DR They felt that the simulation game, 1737, helped develop an 1
‘ appreciation of the difficulties faced by the drafters of the Constitution :
and an understanding of major governmental ideas which formed a basis ~1
* for the Constitution. Democracz, they said, increased'Student under- .
standing of those factors which influente the Qoting patterns of '
- -legislators. The game helped develop insights necessary to understand
tactics used by various special interest groups (e.g., "trading,"

. . . . «.} e

#dealing"). By playing Hat in the Ring, the teachers felt that students

- more clearly absorbed the facts and mechanics related to the presi-

dential nominating procesa, the order of the primaries, the distinction

s -

betweqp primary and non-primary states, and fund-raising needs.

~

In addition to stating that many of the knowledge .objectives

v

. listed for the course were seemingly reached, the“teachers also made
Y. -0 . i . .
“reference,to improved writing, reading, speaking and listening skills.

They . indicated that students had inctreased Opportanitiec to outline, t

<

>~ 'paraphrase, support generalizations with specific details, find

L3

research sources, end prepare research reports. Since reading

L asaignments were integral to ‘the preparatory work necessary to play the

.

several games, students were advised how to differentiate between ~

Ls e 'S

statements and clarify distinctions between past and present events.

The games also’}nsisted that students role play. -As such, practice -

-
’ A
’ . . . - f
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was afford‘ed in re3ponding in a group situa&fbn._‘l‘his in turn required .
.t
students to listen carefully to their ssmates if, in fact, they . - .

~

expected to participate in simulatef/aetivities.

R

o the usual nu:r’xber of opport ] ties to share usateril]:f with other; as’ . -
. . they worked cooperativeé in behalf of xchieving objectivesj ‘r;lerance ) _'
‘. of others and reapegfjfor differences of. opinion: and' beliefs were. noted —at“:
by the staff as /s?gns of positive a«ttitudinal g:wt\h./} - - }
v, In ef.forts by the 1nvestigator to elici; studént feelings about ~ ;

/

the use o£ simulation games, twenty-five students were ‘asked to reSpond

v
-

to a :,eties of nine open ended questions (APpendix G).

T

* -
/ The student: felt strongly that_the course objectivea had been .

”;)/'. « o 14

/’;chieved. More important, perhaps, wefe ‘their generzl impressions, about
e 7 .

the value of simuletions in improving their feelings tovard social 3tudies.

é‘ . The consensus was that because of simulation they became (1) mot’e deeg}y

= - }

- . invoi\red in what they were expected to iearn; -(2) wore, coacerned a‘bOut ,

T completing assignments and participating in class activities, (3) moré R

1 3
\ . Ny

avire of the teacher's role as a source for mtivatin‘g students; and (4)

§ ' a ’ !
more alert to.the difficu‘lties inhe;;ent in pursuihg democratic Aotin"ciples'.' ’

v

‘I'heir feelings were substantiated by the remainingzstudents who

. J ‘I
reSponded to a series of twenty-five quesnions re-laged to the acquisition

,

of information, understandings, and attitudes (Table 5), . - ] -
. . . ‘.’. ) : - 0 - . [ 4

Question IV: Did the Use of 5<imulation W N . .

Games Promote More Heaistic ] " o

- Teaching Techrigueef Student~ ° \ : ) s
“Teacher Relations, and -, - ' - . -

P i Student Participation? . -, ‘ o

Information gathered from project teachers and students, as well ¢
v, ’ ‘ . o’ - - . )

. ‘ '3 . N . N ¥ 4 Y
’ -// ‘ 3 .

(’ - - ,
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vt
T

» : ) . ' Tous

as observations of simulation classes, ‘were used to relate to this . &
. -~

e

»
AN -

question. 2

The fou: project teachers felt that their individual teaching

styles were modified during the course of the project. There was

T T T T

agreexent that, by employing more varied approaches tO'class activities, <
they had thereby increased student classroom participation and interest.

‘ An avareness of the need for teachers to explain instruction&
carefully, organize the classroom, aod prepare'materiais was seen as
an important reason for improved student beharior.

The teaehers, moreover, felt that their roles as moderators,

* during the debriefing perio& especially, resulted in students not

.oﬁ;y 1earniﬁé how to arrive at\E:::z;::::;, but in *having them look
. s . . . !
to’'the teacher as someone truly infe in their welfare. .

A Change- in teaching techniques seemed to bring about positive -

! . z . . . .
changes in student-teacher relationships. According to one teacher,

fthe payoff for simulation is a wholesome-change of ‘classroom climate

in which students drop their artificfal facades ‘and meet teachers in.
more authentic relatlonships.” * ' -
Ano_ther teacher, “5 commenting on improved student-teacher ‘

relations, stated:

Student-teacher relations vere most definitely improved.
< * The student must act and react to the situation of the
role-play., They.find themselves in a situation where
_  they are the center of activity as opposed to the s
traditional foc;l point, the teacher.. .

" .The teachers stated that simulation games were usuaily~very‘ .

engaging, and this led to a moxe ”open" classroom atmosphere durin{’ *

nnst of the pzoject. v

’

ﬁhen asked ‘about changes in studenteteacher relations, the

. ’

.
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ztudegts agreed that they had iuproved. The majority of their comments

suggested that they felt a lot more relaxed and less threatened. in class.

Several coxzents follow: O

——

1. teacher was not involved as much in the
4nulation games. During the games the students
' . had more responsibility cozpared to traditional
«Classes,

' 2. The :tudents were not as eontrolled by the tencher.
_ ! The ‘teachers sort of went finto the background
, : during simulat!on games,

- . ,
3, Well, the students had most of the control of the
— ’ class while the teacher had very little. This was

t real good change of pac‘. R
The use of games showed that the dual role of teacher-judge ™
‘usumed -by the instructor, often a formidable obatacle to learning,
could be altered. The judicial role of the teacher, many times, u'auses
zesentrnent and hostility anong students. The use of simulation games
seemed to overeome this gzoblem, since the games were self-judging and ,
the outcome of each ‘game decided the winner and indicated. satisfactory
or uneatisfactory performances. The /éeacher thereby escaped the. role

Al

of judge, and one poteatlal source for. claasroom hostility was reduced. e

§

Also ted was the positive effect the games had on pupil
motivation. is resulted in greattf pupil {nltiative regarding class~
room taska, d the limited need for teacher-imposed controls.  This,

- 2

’ tos, had a salu ary effect on student-teacher reiations.,

As note above, “student participation improved warkedly. The
./

project 'teachers noted that many more ~students completed xuignments
*
as & result of the games, generally read and talked more about course

b-' ; . A

material, .and participated in more class discussions than did students

6f prior years. .

O
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m;ze was also & marked izprovement in attempts to reduce
atndmt absenteeisa and tardiness. The- students® llth 'gnde endesenester
absence and tardy records were mpared with end-semester 9th and 10th
; - year records. Studenta were absent an average of 5.2 dayz in the 9th
grade, 5.3 days in TB® 10th, and &.8 1n the 11th. This represented 60
. : . fewer absences t!tan reported.‘in 9th grade, and 92 fewer than reported g
" after the 10th grade.
) ‘Stude.nt: were tardy an average of 2.3 time: in the 9th grade,
2.9 times in the 10th, and 1.2 times in the 11th. Between the 9th and
11th grades, the mnber of times stuldenta were reported tardy wvas ' 3
- reduced by seventy. ‘

Ky -

P, ‘ At the eonclusion of each school year, teachers are required to

-~

|

F

{

|

l

{ ’eomplete a "check list® -.type evaluation report,-part of which telate: to

. each student's progress in classroom par?i?:‘tpation and social perfor-

_ mance, The tesults of eight items were co:npared by.-the mvestigator P
o . ] betveen the students' 9th and 11lth years. A comparison of teachers’
b responses revealed the following di_fferencesx ' . T

- - -

[ 4

1. "Pa:ticigation in discussion;-381 increa'sed their )
degree of participation, and 3% werg . felt to havek : :
patticipated less. : ’

Involvement in classroom activitie‘;--432 were said
to have been more greatly mvolved and 67. iess.

b

Pursuit of independent study--35% showed greater
- . L. efforts and 127 less., - , . . .,

P

" e Evenness of performance~~10% were more consistent L
. . ' and 9% less consistent. . ' . v .
| .

>

. : . 3.. (gxitical and questioning atticude--311 improved their
; . technique and ability; 9% were said to have shown
.o . less aptitude. G A L

-

6. Depth of understandinge-25% were. felt to have greater 4
depth of understanding of subject matter, 4% less. .

2

' - . » . -
‘ ' 1'25
, ’
. ’ 2 % ‘ . .
.. . - . : . .

1o - *
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Personal responsibility--15% accepted greater
responsibility; 127 were felt to exhibit less.

Consideration for others--19% were aore considerate;

7% less, . :
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Ch_tptet‘ VI =~ e . .
DISCUSSION, CONCLUSIONS AND m:carmxs

rnu investigation wvas an a::mpt to determine vhether 2

change in teaching nethodology would bring about more positivg attitudes

among students engaged in the study of social studies in the Alexander

Bau;oq High School, Elmsiford, New York.'

As & subject, social studies was poorly fegarded and rated
consistently low on :ubje'ct prefer_ence scales administered by school
personnel, 7Teacher efforts to reduce class cutting, an_d the mn!ber of
times studegts were tardy or absent, were generally futile., Equally

unsuccessful vere attempts to encourage students to select social .

. ar

i

xtu'digs‘ coursés for study during their senior year.

The decision to use simu:ion games with an.entire uth"g;a;de
ko]

“‘Population was prompted after other types of classroom techniqud did

Ly
little to deal with the problem of students vhose enthusiass for the
. ‘ . . s

social studies was, at bpest, minimal. : f

One hundred students bechme involved in the use of{dive .

simlation‘ games foruzo i:eeks. Students! d:titddu, ichiévment, outcome ]

of. obj;ctives, and teaching-learning techniques were amlyzed by the )

writet on the basis of data ooilected from obsemtions, questionnlires,

-3 o

ﬁ
-

1nterviews.,, arid school recoxds. . E

4" -

>
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:pirit,‘ittentidn, and morale, Student lethazgy, it seemed, was

. . 118
" e xcwstow§

- <

The finding: presented in Chapter 5 of the study suggested .

strongly -that sizulation gaves did enhtnce student interest and did

produce more positive attitudes toward the social studies.

— LA

The teachers, students, and parents.who responded to interviews ~--

and questionnaires agreed that simulation gaxes influenced the noted
improvement in student attitudes. These feelings appeared to be'

substzntiated after viewing objective 1n£orma;10n'telated td grades,
tests ‘and quizzes, classroon ettendance,'compLetion oé hozework and

class assignments, frequency of participation in class discussion,

and diminution of disciplinary problexzss

Aft4r using simulation games, teachers noted improved student

replaced by student efforts to spend more time in class, visit other

classes, thIte guests %o class,‘and engage in lively discussions

that stretched class time to its limits, ’
Student'eomment: bzought out a sense of 1ncreased eagerne:: “to

learn. -While the students' statements frequently centered on the fact

. that simulation games were eqjoyabie sigply as games, they also {ndicated

-

" that the gAmes encouraged them to exerczse 1n1tiet1ve, 1ngenu1t1, and

judgment, and accept a larger degree of responsibility for the conduct -

of the classroom 1tae1f. The opportunity to 3rapp1e vith problems from

A,

real life, past or present, gsve the students a sense of avnrene:: with

the outside world u@ich they clained was not-often £oupd 1n school.

-

Four questions raised in conducting this study showed that

(1) The use of simulation games did 1nc£ee:e l:udedt inzeeeet in and

improved attitudes toward the study of social atudies. _The staff K

-
r
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. ¢ .
*

1n9;ived in the project comented favorzbly on the increased level of

-
stuaent interest and.concern. (2) Siculation games did result in
improved social studies grades. The social studies first semester
grades obtained by the participating students in the 9th and 10th grades
wvere comﬁaréd wvith those achieve? during the projéct semester. The ~
average grades HE-;hé 100 siudents were higher than those recorded for
grades 9 and 10. Thffe-S?s ;lso marked lgp?oyement in class partici-

patién and bomework assignments.

(3) Data analyzed from the project teachers and participating

students' questionnaires, as well as additional information obtained

from observations and evaluative {nstruments, showed that the specific

" course objeifives wvere more fully realized using simulation games than

in prior years when games were not used. Teachers and students believed

f

that there had been an imbrovement in acquiring academic and social

.

&
skills, imprdﬁing sound thought processes, and clarifying wvalues.

*(4) An analysis of available information found that the use of

-

simulation games promoted more realistic teaching techniques, better
‘student-teacher relations, and increased student participation.

All four projeét teachers felt that their own téaéhing techniques
had been broadened and uggraded during.the project because of simulation
games. o . .

4IMproveﬂ teﬁchiag techniques resulted in improved studente

teacher,relazionshgps. Tbaéhezs stated that simulation games were very

4 &
,Au.‘ - - 3

_ engagins, and thts led ;a-A'mQre “upen” classroom atmosphere during

,

the ¢outse.a£ the prajecc.. The coumén:s of the students revealed that

better srudcht-zﬁichcr zelatiqgs uex- the direct outgrowth of simulation

2 —-« . - o ‘., ’ L4

gazmes. - }' .o ’ 4

H . - )
. -
« - .
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.o . A Y e s
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" There was a noticeable increase in student effort and atceqtioe ;
to assigned work. 6bservations by teachers and studentg, and inforzation
gathered from.official records, supported this finding.

Although it is not:poseible to verify the impressions of those -

concerned with the project that improved aeiitudes‘re:ulted solely from .

“the emplp}nent of ‘simulation gazes, there is reassuring evidence that

more” students working with games advanced in their desire to study the

seciél studies than with previous experiences in a traditional classroom

”ttingo g
Simulation games encouraged students and tgachere to interact

with one another in a comfortable and natural way. Hoeivition seemed .

" to evolve out ofegﬁjoyment for the games. The number of opportunities

Cstudents had to respond to problems,'vitbout fear of reprimand-br £ee1ihgi

. L

of inadequacy, urged them to partfeiéete even more.
Concern for grouping criteria and appropriate scheduling patterns

together with appropriate game activities seemed esgsential to the success °

‘2
R

E

of the project. . ' -

. v

The teachers found no one "best" technique iﬂ;ilaying the games.

Utilization of a variety of classroom procedures wae con:tdered,essenttal
|

by the staff. Basic to providing students with’ greater concern in self-

%

improvement was the éstablishmeat of clearly discernable zpals and the

" importance of cooperation rather than competition bétween and among

. ) TR PR

students. -7 ’ ’ .

Although it dié not appear'tha; games were more effective for
students to acquire factual. infdrmation, the games required*facteal

knowledge if they were to be played properly. Hence, ‘to support their

role play!ng responsibly, students nbre readily ?aught to complete

. \

LY .
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preparatory assignments.
The use oftqlmﬁlation games may be more valuable a3 sn additional S

classroom tectnique than a total approach. The present project suggests ,-'

’ »
__that simulation gawes offer students opportunl:ies for declélon-naking,
bu: doés not eliminate -the need.or student desire for cOnvtntlonll

1nstructlona1 methads. . ' , " ’ .

Ihere Appeared to be a marked increase in the degree of personal-- ‘ .
zesponslblllty felt by the teacherﬁlnAdirecting the learnlng activities
of the students. .Teacher "authorlty" vas replaced by a cooperative

teacher-student arrangement for class "cgnttol. The .rules that were
followed were the result of game teqhirements. Student-teacher exchanges

-

were based on game rule interpretations or modlficatlons. This srrange-

neﬁc helped students gain a greater sense of cdnfidence in their own
\ ' , ability to take part in the decision-making process. (Implications for

future societal irvolvement were obvious.) It becamé obvious, too,

i R . «
that the teacher's function as & resource person and classroom manager,

-

providing information about'new materlals, classtoom technlques and

?ﬂ-‘ study methods, could be applled ‘to any class regardless of subject.

M .
- . ‘ K3 .
4 s
2
. f 4

* IMPLICATIONS FOR FUTHER STUDY S .

' S Many teferences are made ln the literature abou: students being T -
wturned off" by tradltlonal type classroonm: actlvlties. There is, -

however, no clear evlaence suggesflng that studenta are "turned on"

.

vhen particular prograus are lntroduced to lmprovc the attitude students
- have’ touard their studies. A longltudlnal study of studenta who are

S - given speclal methodologlcgl treatment and then returned to trad&ﬁ?bnal !

Y 6- -

. classtqem metho?s ﬁay help to determine if ‘attitudes attrlbuted to these
. . ¥ . - ~ ‘... =~ € ‘

-
- >
R
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students prior £o their i}eciel progran become 1ess i&entifiablefefter' A

¢« The re:ults of the present.projecc fuggest that zinulation gtnes

a special cias: experience.

_may be re:pon:ible £br iaproved attitudes toward tbe social studies.

The value of siuulation games might be :tudied-in greeter depth by
continuing some students uith thi:-uethod for more thnn one sexester and " -
comparing their progze:s with thet of "control 3rcup:. ' . ' .
' In order to comprehend more‘fully how rules governing simulatian ‘s
gaxes relate to efforts made at imprcving student attitudes, long term ;
studies could be conducted to examine the values of joint teacher-student , ’
responsibility for clas:rocm management. - . -
A repeat of this study vith other grade 1eve13~may rereal whether -
the differentials of age and/o¥ grade are important determiners of the
extent of attitude changes that might be expected. ‘ )
A :tudy of such modifications as tho:e made in behalf of :imulation
games in homevork, gzouping, and schedul ing should_bg_zgg;i_ated.for
students vithout utilizing the game playing technique. Thi: could

clarify the importance ot simulation games as a factor in the increase

of attitudes in students.

The opinions and observations of teachers suggest that a more
detailed analysis of classroom techniqce: may uncover opportunities for
students to respond more positively to other than traditional type

classroom activities.’
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L_ppendix N )
: © . OBSERVATION OF "TRADITIOML TYPE" SOCIAL smnn:s .' 1
- Acrmuss DURING THE 10TH YEAR IR . o <
TEACHER N _ DATE -~ - e

:

- - . - B - 'i
CLASS _ - : . LENGTH OF = ; ]
) i : OBSERVATION : 1

" PERIOD _ ]

- SUMMARY OF CONTENT

LESSON 0BJECTIVE(S) '

ACTIVITIES

hd 1y

TEACHING METHODS AND TECHNIQUES USED (Lecture, discussion, etc.)
N - . Py »

-
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’ ". ’ i ' ' ) B ) g P M * E §
TYPES. OF INSTRUCTIONAL MATERIALS U,_SKD {Books, A.V., etce) |
. . . , 3 X . |
& . L N B .

. S!A;ING ARRANGMTS [(Rovs, tables, etc.) . . . -
‘ 1l ',/ . J T fer ‘ T -~ -r\ .
%§ . ’ - . ! . Lo " -2

- 5 - . - - " —

- ) >

NIMBER OF TIMES (including length) THE mcxza WAS uzmzcny INVOLVED
_WITH THE LESSON .

it

T

- .
M +

NUMBER OF INDIVIDUAL STUDENTS WHO PARTICIPATED DURING CLASSROOR PERIOD

* -

S i . . . ~
» ’ o . . 7 N . . i ) . V
' NUMBER OF TIMES TEACHER HAD TO STOP TO D.ISCIPLqE THE STUDENTS

. N o~ - 4 z S '{, -
. ADDITIONAL COMMENTS (Student’ intetestc, attitudu, dcgtee of partici- : , L.
pation, etc.) . ) .

* . < - o»




Appendix B

[

. .

OBSERVATION OF SIMULATED LEARNING .
xR - . ACTIVITIES DURING THE PROJECT YEAR -t

<
~ . . e

. “4“
*

“TEACHER DATE _ L

<  CLASS __ _ LENGTH OF - .
- . - /  OBSERVATION <

)

PERIOD ‘ y .

- ' SUMMARY OF CONTENT

~ . .

. 3 . ~ .. .
- L T 1 L4

LESSON OBJECTIVE(S) - o
v . . \1 7, vie \

. . . »- - . — _ — f - ¢
STMULATED LEARNING ACTIVITIES | _
\- ‘."’. - - ) - . . - - “ - o

‘ Annzt;om ACTIVITIES

- - .~ =

L ' “ e - > . p
R TBACHING METHODS AND-TECHNIQUES USED (Lecture, discussion, ete.) ¢ v
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7'*' >

NUHB!R OF TIMES Ln,cluding‘ lengtH) m TEACHER WAS DIRECTLY DWOLVKD
WITH THE LBSSON \

L ’ . TN ’"

]

NUMBER OF INDIVIDUAL STUDENTS WHO PARTICIPATED DURING CLASSROOM FERIOD

NUMBER OF TIMES TEACHER HAD

o~

STOP T0 DISCIPLIKE -THE STUDENTS

-
»

S T g ’{\
5

T

ADDITIONAL COMMENTS (Student interestl, a:ticuden, degree of partici-f

pation, etc.) .

/
. .
- ot
[
{ v, -
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-

1. Do -oit of your students like social_i:ndie:? Wnat evidence can ;

’)q3‘51v¢ to substantiate your answer?

-

. 2. ‘Are you satisfied vith your.students' progress (why, vh;'not)?

- - *

3. ' What percentage of your students are either chronically late to .
* class or cut class? )

4, Can you'give reasons why students are either chronically late to
class or cut class? .

’ S. .Do you feel that the course objectives axe being\fully realized?
Please explain. . T

k4
- . -

’

: 6. . If fou were &8 member of & committee trying to improve' the teaching
- ' * of social.studies, what changes, if any, udw}d you recomménd? .

-

7. W¥What typeé of teaching techniques do you use? Plesse number in e
— - order of priority. .o ; : . .
) (a) contracts . o

¢b) individualized instrpction - N . e

L)

(c) lecturss

@ -

. (d) 'lecture-~discussion s _ .

(e} ‘iaquiry and discovery assignmeats ' -

p 4 .
s * L4 .-

(£) research assignments
N (g) trips as educational enterprisé:l

(Question 7 list continued on next page.) S

. o
‘. .
. ’ .
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(k) questioning - ;
. (1) 'open-tcxtbook leué:u and supervised study ) -
(j) use of media (filus, filmstrips, transpuencies, records .
. . tapes, “etc.) . / .
] {k) panels, .debates; and reporis _ A . <
(l) role-playing and sociosdTama ) . ..
‘(m) .1earning to work-effectively in committees ] T .
] -
(n) :iuuu:ion games . X .
(o) othen (please list) . .
t
- ", what type of teaching materials do you use?” Pleasé™ nu:abet in ) -
) order of priority. . . .
’ S (a) textbooks -, .
o . . . ‘
(b) pamphlets ) . - : . ‘
. ; (e workbooks .o o : o
S (d) nivsﬁape‘u : . o . ’ T
B x5 (e) magazines™ , . —- T : '
- ) (f?_re‘produced articles, maps, graphs, etc. ) ' e
Cte . ’ . (g) films _ .o - . SR )
S (h) £ilGstrips . e E
. .- .- ce Y
. . . . .. . v —
o . (1) tapes . . : Y - - ’
. \ . o A - ’ j
Ces Ce (j) records L. . T . 7
- . » . ) i . ] 1% ‘ 1
‘e . -;--‘(k) sm. o, . '. : . ‘ . \- «Q . K 4
’ .. —___ (1) overhead transparencies =~ < R ' ' .
| ' T R LR
, (m) “others (please list) : .
r ' .
| ’ ’ - >
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. Appeadix D -
a2, ‘ . ’ ._ . '. .

ZLEVENTH GRADE TEZACHER INTERVIEW: GUIDE :

NAHE SCHOOL -t

YEARS TEACHING COURSE:

DEGREZES P mmzotsmnm:s

GAME (S) USED -

1.

2.

: penonal, cultural,;ccomic, md his:o:ical factors? .

,B@w do sinulations affect attitudeﬂ - R

LEXGTH OF SQFW!D LEARNING
LCI‘IVITIKS

.

In your oplnion, do tlnulations geRerate studeat enthusissa for
the social studies? s

+

A Y -
L N » -
L]

Do you, feel ‘s .simulation cxperience I€éads- uuden:& to .more

sophisticated and relevant typu of inguiry?. )

- :
¢ . ‘- ' ~ 4 ¢ 4 -

© Did the opportunity arise for. studuu to build tbeir own

sioulat uns? et H
¢ . * - .. ' e . - s i
r P * . . - ’, -
N .. R

Do simulations give participants a more integrated view of san
by zeetng the interconnectednus— of political, social, inter.

What skills do ‘participants acq'nire fron‘ _ni'gnslation:‘! . ..

.
»

- . -

. -
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’ R . - i
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i . . "
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{ - - 8. Do you fesl that :hhlttfc?t Zsve an effect oa the tescher's

pet&zuncc. :Fethaps you-see your students as more sble than you
* thought before, and the Tesull may be ‘that, you look o yourself
more 1o explais failures I3 the classroom. -

: . s - g
Ll . -
3

- Tk - . -

9. Did you find tlutai-ulttion& cmud you to lock at your
tradizional teaching u:bods with t mare critical eye? Explain.

'8

; 10, Do si-ulations lead to personsl growth: ' a better sense of how
. one appears to others; discovery of personal skilis, abilities,
. - fears, weaknesses that weren't apparent before; opportunities
) ’ to express affccnon, anger, and indifference without pcrunently
crigpling consequences? ]

/ -

. 1l. Did-the use 6f zimhud 1ssrning activitiu result in 1-prond
- ;ocial ::udies grade:?

- $

= 12.° Af:er usins :lault:ion games, do you fcel tlut the course objcc:ivu
were more fully muzed? Explain. , =
. { ‘ ) )
Y ) ha

s N . . . -
- LI v

, 13. Now thit you have used simulation g;iaes, will you continue to use
-t this wethod in-the-futuzre or will you revert to methods and
.« * ° -tachajques used)in previous years? Please explain. - -

»

3
~ ‘
’
4 .
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Appendix E .
MY (] . hd . . A ’ ’ .’
TENTH GRADE STUDENT INTERVIEW GUIDK . K
. . . . « R
. : -3 ,
. 1+ Pleass Print >t
. ) . ¢ -
) ‘DATE . INTERVIEW
O - » R -
. ‘ WRITTEN  _ : . ¢’
. GRADE . | .
BOY GIRL . 5 :
. - P’
- -
, (First) (Last) .
- ) > : Ll N - y
L[] - 3 ) - )
- Y. -
‘ N > 3
I d
- e
. : A
. > :
. . : : -
. » N ‘ — - '- - —.
- . ¢ ¢ .
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‘ " . DIRECTIONS -

Please answer every question as honestly as you can. 7This is not - -f~~3
- & teste There are no "right” or “wrong” answvers. Give as much o
information as you can. If written, use the paper provided, . ..

1. Gin Te230AS vhy you like or dunkc taking oocul stydies.
2.  Are you doing the but you can in koc’ial studies? Explcin.

3. Appmiutcly how -uch time are you requind to spend on your :
usigr-ents outside of clau? Bow much time do you &ctually spend?

& Do mz extent do you partzeipatc in clus discuuions?

5« Do you spcnd time voluntarily mding niterhls or engaging in
activities related to your social studies course. If yes, please o
describe activities. ,
" 6. How many times have you bceu absent or latc to clus? Rne any of Lo
these been Luegll‘.’ Please. discuu. . —.— ]

7. Row often do you discuss thé materials you learﬁed in socal

studies outs{de of cl&u? Coe
8. Do Do you uc lpy ’nlu& in taking social studus? Please ghn Yeasons | )
for your snswer. - . - ’ . ) RN

)
9. If you weré a meaber of a .committee trying to impron the telching

of sochl studies, wlut chtngu, if any, would you récommend. ot
" 10 1f you hﬂe any additioml comnts to mike about taking social ’
studfes,’ feel- frez to make them st this time. ) , . -
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Y T

. INSTRUCTIONS .

Please follow these directions. .

.

l. ZThis is not a test, There are no rright” or “wrong™ answers.
" Just respond to each item as honestly as you can.

2. The questions ask you to tell how you feel about many different
- things. Your answer to each question should tell how you feel
- ‘Mut it.

’ 3. Some queitions ask about experience you have had in the past.
f : When you answer these, think back to tbe experience you have had
’ in the 1u€ year or so.

.e

& ‘To answer a question, circie the letter in front of the answer
vhich seexs best to you. - :

LY

. 'S, Please work ¢ carefully and guicklz. Do not spend-a long time on
any one question. Just circle the answer that seems best to you -
at the moment. Please ansver all the items, and give only one .
answer to each, : . . )

6+ For each question you are ju;t to tei’l how you feel about each
statement by selecting one of the four ways given beneath the - - .
statement, Here is an exemple. '

g - It is more fun to play ou;g&oors .in winter than in summer,
P ' A). stron'gly agree’ - ' ‘ v A g
. ; o : n) agtee ' ’

c) diugree ) ' R ' "

.
2
o

7 D) strongly disagree . , / L

- - - ‘hich one of the four ways tells best haw z_o_gf feeI about the ,
' statement: A, or B, or C, or D. Circle the; letter in front ) . ? ‘\

. of the answer you choose. , " / ' o

' D .. ‘ s . ) . : 4 . !




1.

2.

’

N o | 138.
Socisl studies is very 1&t¢rcs&£ng and enjoyable to me. IR

A) strongly agree \ i

B) agree . ‘ L .
C) disagres
D) strongly disagree :] : ’
I t-.nore satisfied being in a social studies class in most
other classes, e e . ,
-, N . P l .
A) , strongly agree R .
B) agree - 4 ' !
C) disagree .
D) strongly disagree ' .

Social studies is a subject of great value. ' '

»

A)
3
)

D)

Social studies develops good reasoning ability. ' .

A)

By

0.

D)

A)

o
D)

strongly agree
agree
disagree

strongly disagree

stééngly agree
agree
disagrec

-

strongly disagree

strongly agree
agree"

»

disagree

strongly disagree -

4

N

¢ .-
.

I am willing to spend my time studying this subject,

r




¢ ) . . : 13 - <
. 6. . The very existence of humanity depends upon this subject.

'A) strongly agree . ' . .

3) &ﬁ{" ' ('A\

C) disagree - . ' ' . "o

D) strongly disagree . . ; "
7. -This subject is one of the dostfusefu%»,ubjeet: I knov. Y -

A) strongly agree

'BXngu

Q.&égu’

-D). strongly disagree .
8. Social studies gives pupils the ability to interpret.

, A) strongly agree

‘.-

'B) agree. C . ‘ .

C) disagree

- D) ’stroqgly'eisagrci ) L
9. éociél studies will help pupils socially as ;ill as intellectually.

AS sfrougly agree
. B) hgr;e

c) d}sagrec

¥

" D) httongly‘di}agree
> 10. Soc;al studies serves the érictical needs of students.
. A) é;rqngly agreé ’
B)aéu

—— ——

C) disagree

] . -
. " <

D) strongly.disagréc ‘ ' » ' "_

(9]

‘ o : B 149 ' '
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.11, Socisal studiu}g&t be worth while i{f it were taught differently. ,
© A) stroagly agiee

1

|

|

|

i

|

’ \ B) agree ) , - l . l

4 - . ‘ ‘ ’ ~ & v ‘ -
‘ C) disagres ' . :} B i

« D) st‘mgly" disagree \ _
So12..1 prefer general £tory books to ucia'l-. studies books. \

. . .A) strongly agres ' ' . N ’ -
" B). agree . . - A Lo L )
¢) dissgree o -7 g : P
P ]

T D strongly disagree

13. I' like working on uc‘itl studies assignments xore than other types

of assignvents. / TSI
A) strongly agree ‘ S 7 . ~
’ . B) agree S . ’ . | ' P
' ) diugrcg, ' PN o o . " - .
' " D) ‘_.ttrong‘ly.' disagree . : " o "
- ;( ll‘.j Given the oppo:rtunit,y,‘t would teach social :t_pdiu.’ B
_A) strongly agree ‘,~ ‘. _ 5‘ ’ '
- " .B). sgree B
| C) disdgree ' - 7\ : By . ’ \‘_.
. . -~ .
. ., D) strongly dissgree . . . ’ .-
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\l; b bﬂnz involved {n simulsted learming activities, have your
attitudu (feeun»gs) changed rcprdihg the study of socisl studies?

7. During the time you were tnvolved in similated lesraing, d1d you
receive high grades? -

»*

3. Do you fezl-that the lurnin'g objectives wers realized through the
‘uc of simulation games? If yes, how?

* A

&. : Do you prefet the -simulation approach to mrc traditional techniqua?
- ;‘y? .

-

5. Do y'ou ‘believe there nre changes in student-tescher relationships !
dnring the zimutlon'cluu: as ooqu‘red to tuditional_. classes?

“~

6. Did you find yourself doing more research as you worked vith
' tiuuhtion gEves?

TN m there any other claims you m mke for- the educational value’ :
of 31mhtions? If yes, please desctibe them," .

«Z

8. If you verc & mewber of -2 eo:-tttu trying to {mprove our school:, .
%en, where, and bow muld you use simulated- “leming activities?

9o What did you like most -about the simulations? The least? '

T

.....
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- y . .
. ¥ . . INSTRUCTIONS . . ST
. Lo . B . . ; "--, . ‘ ? . T
IR nuu saswer every qnutfcn as hnuuny as’ ypu can. ) ]
-f‘ ; e m; is not & test. ‘l‘hctc are no "ri;kt" or Swrong" susvers. - .-
R '2'. To snswer & quec:ien -plaéc the letter chnm next to the
. appxcpruu spate on the t:mrec sheet, - - ; ’ ; E
.- ) P - o
. N 3. rluu work catcfuuz and guicklz. Bo mot sptnd s long time on
' . - -. any one. question, Flease answver all of the itexs, md give only’
. ’ L ‘" one answer to each. . ‘
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' 1. 1 fd.t that =y pa.r:icipation in simlctiou- games wvas wrth the 1
time and effpore. . - - g
U - . . “
‘ ) . A) strongly agree R . Co |
e : ‘ " B3) agree ' -t . R : i
‘ L €) no opinion - o . .
< D) -dfsagree . . o
.- - .- B t:rongly disagree ‘
o " 2., The sizmlation ganes wvere personally valuable to )ne as & learning
s N cxpertence. - . ‘s

I3 'Y N

< A) strorgly agree
: B) ‘egree _
¢) no opinion . T . 5
- _ ' D) disagree - . . ' , L
' E) strongly disagree : ‘

3. The simulation.games were fun,

-

A) strongly agree

. B) agree
e T . * £) o5 opinioen R ’ . . - .
‘D) disagree .

E) -strongly disagree

. 4 1 would like to participate in kore games. : -
: ‘ . . - > .
A) strongly agree , P .
- - 3) agree - ' . ’ .
' T) no opinion . -
.. ’ D) disagree . ) - - _ -
. ' ' E) strongly disagree 5 > . .

5. Simulation should be used in all high school social studies classes.’ -

' A) strongly agree L ,
. " E) agree :
: .~ -€C) no opinton ’ o ;-
! <« . D) -disagree : ~ N S e
‘ E) ztrongly d'lugree © . : :

._‘6. The simuhtion gms helped improve my research skills and also
strengthen my ability to critically analy-e problems,

L " * A) strongly agree : ‘ . VoL

. B) agree . _ B 2
. . C) no opiaion T , PO
‘ D) disezree R “ , . '

. E) strongly disagree . - o R '\




A)
B)
c)-
D)
] . z )

A)
B)’
. D)

A)
B
C)
D)
E)

© &)
hed B)
C)
D)
E)

N § 38

A)
. B)
- €)

. B

A)

- ..
- 50 €}
A D

7. .I learned about peoph. S _ "

" 8. I wes very much imind durin; thc use of :hulaticn :uu.

)Y strongly dissgree

9. I leagned mething about myself as a result of the simulation
gEE 8. J.e ‘

As a result of the games, I now have more knowledge and under-
.standing of Anerican government and its political prcress.

The

ST D) -

a re::it of the games, 'I_ now feel- differently .about some of
the pcoplc in ay class. . . --

A

ek E) strongly disagree

4

'd

strongly agree . - . . L,

agree . ’ - t .
no cpinion ,j .4 - © e, -
disagree R )
strongly disagree g o - N

strongly agree ’ . : . . -
2 . . .

no opinjon < .
disagree

+

atrongly agree : ..
agree s .
disagree *
strongly disagree
’

\ *

strongly agtee

agree

ao opinion , .
disagree S . :
strongly d!ugree

-

e
<

simlation games affected so:oe of my perwnal.‘ﬁélicfz-‘md views. o

strongly agree
agree

no opinion . .
disagree
strongly disagree

T Y

A
L — -

szrcngly agree

agree -
no. opinion = -
disagree




1)

13. The simulation gu'u_; bothered. and upset me.

\ - A). strongly agree
. \3) agree °
. C) no opinion . )
. y D) dissgree ' )
S ’ !) strongly disagree . ‘

-

" 1k, I felt that I couldthave learned just as mich without the games.

A) strongly agree "
: 3) agrge . e
C) no opinion. . . ©- .
' D) disagree N . ‘
X)  strongly disagree . L .

15, Compared to the traditional classroon approach, simulation gmis
vers sore helpful in understmding the individual's r?pcnztbiutiu

* to & group. 3

A) strongxy agree
r ' B) agres -
: €) no apiailon .
L. D) disagree . o .
S L) stroagly disagree . -
. 16. Similation games helped me understand the legislative process.

X,

N ~

; A) strongly agree

B)  agree

C) mo opinion |

. D) disagree -

> . . . E) strongly disagree
. +17. ' Simulation games, compared to the traditional cl‘us:oom approach,

T ) ‘ alloved me to understand bétter ™what people are like. under )

pre:sure." - -

\)

-

‘ A) strongly agree -
Z B) agree " , .
, €) no opinion _ . . .
N D) disagree - ' . . )
. E) strongly disagree ' T = e o

- 14 ’ i
18. Simulation games helped me understand the dynanic relaticn:hip

. . between a represenutive and his constitients, -
. . . v .
" A). strongly agree - " : o7 '
B) agree . : '
) C) no opinion .
P D) disagree SN, ) .
' - E) strongly disagree = . . NS

-K,"o b4
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E)

. C).
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lé. éiluiation games hélped me understand ‘how personal and societal '
values contribute to the adoption of public policies. . .

strongly agree

agree . .

no opinion . D R ..
disagree " ’ .o .
strongly disagree - R . . -

20. . Simulation games, compared to the tfadiﬁional classroom approach, -
are no better for presenting “specific facts and information."’ - «

A) sirongly agree

3)’

c)
D)
— . x)

21.

A)

- 2)

.’ ()]
D)

E)

E

K
E'--m
l

!

l

- 22,

agree
no opinion - . - :
disagree d e e

“strongly disagree .

Similation games helped me understand the role of American ‘
political parties in American life.

strongly agree
agree

no opinion NS ) . \
disagree:- ' . .
strongly disagree o " ’

-

.

b

Simulstion games, compared to the traditional classroom approach,

are better for learning "what it is like to be in s pptition of
responsibility.” ; e

A)
B)
¢)
D)
E)

4

23+

" . A)
) 2)

. C)

} B
© R)

24,

Simulation games made me aware of current issues confronting
‘ American society. ‘ . S

Simulation games, compared to the traditional classroom apptoach,

strongly agree
agree , .
no opinion . . . :
disagree .

”»

strongly disagree

strongly agree .- ; .
agree ’ U . : - =
no opinion E .
dizagree ) . .
strongly disagree =~ - ] ) .. -

helped me develop better per:uasion and communication skills.

8)
c)
. D)
- . K)

R
|

strongly -agree .. - o .

agree . . . ‘

no opinion ‘ , -

disagree . ’ ' Lo

strongly dis&grec T - . E S
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25. Sinuiation gaes, ‘wlparcd to E&g traditional classroom approach, X

made me reszlize more fully that life is 2 much wore complicated

_ if
.B)

)

. D)
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before. : .
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u-tongly agree ‘ . ] '
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no opinion . ' » .
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Dear’' Parents: ‘
- 5.

mring the - £irst smuer of the 1ith gnde Ameriean Studies

.course, your eon or daughter p;rticipated in & projec: hubd on’ tb.e

uu of selected 11m1;t£on games as a; aethcd _for studying,r,equired

.

P

-

_toyics in American ms:ory. - B S N

It fs hoped that. the use- of lestio‘n gnes ss vell as

additional Ieaming techniques and methods resulted in improrved

\ . ..

instruction and perfomance. .

-. . -

»o ’
%

-

the I,Ith grade !.merican Studies couru, we; viu need your support.

Az interested parent:, we vould like you to fill ocut the exrcloze-d

que:tionnaire. “Please return it 7‘( u .aoon as possible.

~
»

23

Your cooperation is greatly apprecieted.

]
P

Yours in_!@uceuon., t

e . Dominick A, Festa -
e S " Chairman;—Social Studies
o ~* American Studies Teacher " -
‘ . 'i; —_— -
, - . ) ’ £ ,
\ : 160 '

" - In order Eg evslua:e more effeczively the ué:enpt..to 1mptoV¢ '

“
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- . 1. Write YES or MO in the spice piovide_d_.,before esch question.

2.

.

3.

- Thank' you for your wgcrgat and time, .

1..

2.

-

“‘ 3.

. »
.

" INSTRUCTIONS - o B

¢ -
.
~ [ 1 3 »

nus'e' answer every ‘iquutiéu' as honestly as you can,

Yeel free to give any comments in-the space provided.

4 -
14

Did your mldaughégr seem to be more interested in
* social studies this year? E . -
Has your son or daughter discussed any npccta of his/her
tocul stedies class at home? )

Do )you feel that your child was trying harder during the
. project than befors to achieve better grades in social
studies? ‘ )

-

i ‘ L4
D13 your son or dwgh:tr spend more time than last year.
on aocul studict assignments? - .

md your.son or étughter do more :xtra reading related , 3
to social 'studies as compared to’ other years? '

As & result of the project, do you feel your son's/ e 7
. daughter's attitudc toward social studies has improved?

“As parents, uen you satisfied that the objectives of . - <.
the projéct vere achieved? -
/ <.

R N
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W Objectivea: represent apeciai interest

C. Playing Data:
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i Appandix X -
. snczncs OF THZ FIVE SIMULATION GAMES USED. °~ . .

'é?" IN THE SOCIAL SIUDESS LEARNING

¢ k]

GAMEs F37 ..

% -

£y .

trongly; create,
, through batgaining‘and.conproniaez a stttution’ for
ptarce by contending co-nttionll

B, Decisions; taxation mattera, connhtc
policy, -and alavery. ) s

c. Piaying Dnta:
- 1, Age levele<High School; Requirea a
History through period of Articlea of Confederation
2. \Piayeraz 20-36
\3e Iime. 6+20 45 minute perioda' 2 houra preparation

Ds, Hateriaia: fsuppiied) Adminiatrator'a panual, 33-1/3 rpa
record, & duplication masters, delegates' handbooka, .
deiegatez' profile cards, -wall chart .
‘(Special Equipment) .33 1/3 rpm phonograph

~Eo . Roles: Ggorge Haaﬂington, James Madison, and Benjanin

Franklin, and one journalist. Other players are fictional -

" conventién delegatea at mock Constitutional Convention.

Each delegate. represents one of eight Interests in four’
conflicts. strong vs. weak central government; landowners
vs. comrmercial interests; northern vs. soughern 'stites;
latge \' anali states.

GAHE: cragz RN . - e
A, Objectivea{ to gain reelection to Congress by heiping T
pass and, defeat 1egislat13n in accord with constituents Lo

wvishes, Obtain satisfaction of onet's interest p;oportionately

' with socio-economic characteriatics. . . S

S -y . t, -

B. .Daciaiona: Yheére to negotiate, and exchange (logtolling). ,
How be;t to-aatisff constitugqcy‘\# o - =z

e Age ievei--High School to aduIt 'T‘\\\\ﬂ Z '
Y2, Playerss 6ali . .

o~ ‘e v

D, Materials{ (supplied) Administrator'a nanuai, piayerc":f .
manualk, pl;
issue card

‘A e .

3. Tiue. 3=1Z 45 minute perioda' 1 hour prepiration : ' "v:_‘

» » r
: e . "' ' . o .
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